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Rationale

This guide is intended to familiarize and assist schools in understanding the multi-tiered system of supports/response to intervention model
(MTSS/RtI) that is governed by state and national law.

According to the Florida Administrative Code: 6A-6.6.0.331 General Education Intervention Procedures, Evaluation, Determination of
Eligibility, Reevaluation and the Provision of Exceptional Student Education Services,

“...it is the local school district’s responsibility to develop and implement a multi-tiered system of support which integrates a continuum of
academic and behavioral interventions for students who need additional support to succeed in the general education environment”.

In 2004, the Congress acted on concerns about the increasing number of students in special education, and the related suspicion that many students
currently classified as having a specific learning disability (SLD) might have avoided the need for special education if instructional support and
interventions had been provided to them at an early stage in their education. Additionally, experts from different disciplines noted that the special
education system in the United States represented a “wait-to-fail” model, rather than a system that focused first on quality interventions within the
regular education environment, followed by case-by-case educational decision making based on struggling students’ response to high-quality
research-based interventions.

Congress has since recommended school districts use a response to intervention procedure in both early intervening services and for the
identification of students with learning disabilities.

This guide is not intended to discourage schools from referring students for evaluation, however, in many situations, by implementing a
comprehensive and effective MTSS/RtI, students are given the opportunity to be successful within the general education setting. When appropriate,
schools must secure timely evaluations for possible eligibility for special education services. The United States Department of Education (USDOE)
has acknowledged that “it is critical that (the identification of students in need of special education and related services) take place in a timely
manner and that no procedures or practices result in delaying or denying this identification.” It is further stated schools must provide on-going
parental communication throughout the Rtl process as well as if/when a determination is made to evaluate a student for special education eligibility,
the appropriate parental consent forms must be provided within 20 days.

School leaders must commit to ensuring they and their staff read, understand and implement the various sections of this practical guide to MTSS/RtI
and access the various links included in this guide for further information on national and state websites, training modules, parent information and
implementation materials and resources. Schools should clearly identify an RtI coordinator and RtI team who will work to facilitate regular
collaboration and problem solving with classroom teachers, students, and parents.

Our MTSS/RtI District Leadership Team (DLT) is committed to providing schools with resources and support, which will work to secure an
infrastructure consistent in its delivery with a common language and understanding of RtI process by all stakeholders.
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Overview of Multi-Tiered Systems of Support/Response to Intervention (MTSS/Rt])

The Broward MTSS/RtI model has as its fundamental goal the assurance of success of every student by differentiating instruction and providing
successively more intensive assistance based on student need through a tiered system of instruction and intervention (MTSS/RtI). Academic and
behavioral needs are addressed using interventions grounded in best practices.

A Multi-Tiered System of Supports (MTSS) Framework (also referred to as Response to Intervention [RtI]):
» provides guidance for aligning and integrating various organizational components necessary for improving overall school effectiveness;
» is a term used to describe an evidence-based framework of educating students that includes providing high quality effective core instruction
and intervention supports matched to student need; and
» uses collaborative data-based problem-solving to integrate academic and behavioral instruction and intervention.

Integrated Instruction and Intervention:
> is delivered to students across multiple tiers based on student need.

Need-driven Decision-Making:
> seeks to ensure that district and school resources reach the appropriate students at the appropriate intensity to accelerate the performance of
ALL students to achieve and or exceed common grade level standards.

Assessment Data:
» provides the evidence of student learning; and
» based on this information, decisions are made about the most appropriate instruction and intervention to ensure better learning opportunities
(academic and behavioral) and higher achievement for ALL students.

The Florida Department of Education (FLDOE) has suggested districts and schools organize their work in three stages or areas: Consensus,
Infrastructure, and Implementation. These three stages can be described as follows:

» Consensus: Build consensus with implementers and the broader community around MTSS/RtI concepts.

» Infrastructure: Districts and schools examine their current practices against the critical components of MTSS/RtI and determine what is
currently in place and what gaps need to be addressed.

» Implementation: Structures and supports are put in place for MTSS/RHtI to be enacted with fidelity (adapted from Response to Intervention:
Blueprints for Implementation: District Level, National Association of State Directors of Special Education, Inc., 2008).
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MTSS/RtI Framework

The six key domains (elements) of an MTSS/RtI framework include:
1. Three-Tiered Instructional/Intervention Model

Collaborative Problem Solving [CPS]

Leadership

Building the Capacity/Infrastructure for Implementation

Communication and Collaboration

Data Evaluation

AN N

Each of these components will be described in more detail here after.
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1. Three-Tiered Instructional/Intervention Model

A multi-tiered instruction/intervention framework is used to organize resources and supports to ensure student learning and educational success. The
intensity of supports provided to students matches student need.

Tier 1: Core, Universal

Tier 1 is:

» high quality teaching and school
supports for positive behavior and
academics all students receive.

» effective if approximately 75-80%
of students are successful as a result
of core instruction, curriculum, and
supports.

» the core curriculum that all students
receive in all subjects and grade
levels.

» implementing well-researched
programs and best practices.

Discipline Data School-Wide Positive
Behavior Plan (SPBP)

Core Curriculum

“If the water in the aquarium is dirty, it makes little
sense to single out struggling fish for corrective
treatment. The first corrective treatment that should be
applied is: clean the water in the aquarium; all the fish
will likely benefit from this action” (Source: Amelia
Van Larsen, Pasco County Schools).

Benchmark Assessment

Universal Screening
Positive Behavior Supports

Whole-Class Strategies

PONSE TO INTERVENTION 3



Tier 1 Practical Examples

Reading: Calculate the percent of students achieving FCAT level 3 or higher in reading. If 75-80% of all students, and students in all subgroups,
achieve at or above this criterion, it would suggest the core curriculum (Tier 1 strategies) in reading is indeed effective. On the other hand, if only
50% of students are achieving at FCAT Reading level 3 or higher, this would suggest the core curriculum and instruction in reading are not
sufficient, as this is far too many students for a school to effectively provide supplemental and intensive support.

Behavior: Examine percentages of students with office discipline referrals (ODRs), suspensions/expulsions, and perhaps, student attendance rates.
National recommendations for determining effectiveness of Tier 1 behavior curriculum suggest that approximately 80% of students receive 0-1
ODRs over the course of the school year, approximately 15% receive 2-6 ODRs, and approximately 5% receive 6 or more. This analysis should be
carried out for both the total student population and all subgroups as well as well as by grade-level to ensure core curriculum for behavior is
effective for the majority of students. In the instance that more than 20% of your student population is receiving multiple ODRs over the course of
the year, a first step would be to review the fidelity of implementation of the behavioral curriculum (i.e., determine the frequency and quality of
explicit behavioral instruction around school-wide expectations, rules for common areas, classroom rules, and 21* century skills needed to
effectively engage in the Florida State Standards [e.g., collaborating with peers]) to determine whether or not Tier 1 curriculum and instruction for
behavior are being implemented as intended.

Address fidelity and success of Tier 1 measures

When a Tier 1 problem is indicated, it would make little sense to target individual students for extra assistance until the deficiencies within core
instruction and curriculum for academics or behavior are addressed. All students are likely to benefit from improved Tier 1 strategies, even those
who are already proficient in the targeted skills.

If effective Tier 1 strategies are utilized, far fewer students will need supplemental interventions required at Tier 2. When Tier 1 methods are not
implemented with fidelity or if data (e.g., FCAT or other state mandated testing data, ODRs, etc.) demonstrate Tier 1 strategies to be ineffective
(despite being implemented with fidelity), identifying the necessary changes to Tier 1 curriculum, instruction, and supports to increase the
effectiveness of core should be the goal of the problem solving team.

Using the resources available at the district and school levels, decisions should be made about what changes need to be implemented at Tier 1 to
attain the desired target of 75-80% of students achieving at or above expected levels. Once the changes have been implemented, the next iteration
of data (e.g., results of benchmark testing and the following year’s state test results, the following month’s ODR rates, etc.) will allow for
assessment of fidelity of implementation of Tier 1 strategies and subsequently the effectiveness of the Tier 1 curriculum and instruction.

JRTS/RESPONSE TO INTERVENTION 4



Tier 2: Supplemental/Strategic/Targeted

Tier 2 is:

» additional supplemental instruction and
intervention some students need in order to be

successful with Tier 1 grade level expectations.
supplemental” or
“targeted,” because these interventions address

99 ¢¢

» referred to as “strategic,

specific student problems.

progress monitored and graphed.

followed-up with CPS team.

YV VYV VYV V

delivered in addition to core Tier 1
instruction/whole-class strategies.

linked to Tier 1 curriculum and expectations.
decisions made in collaboration with CPS team at
the school (does not require full team meeting).

evaluated for effectiveness of Tier intervention and
documented onto Behavioral and Academic

Student Information System (BASIS).
(See Appendix A for CPS team composition)

&

Tier 2 Assessments
Examples

Tier 2 Intervention
Examples (Strategic)

Benchmark Assessments

School Assessments
> FAIR, DAR, DIBELS,
ODRs, tardies, absences,
suspensions

Behavioral Observations
Intervention Data
Gap Analysis

Journey’s Reading Tool kit

Go Math Strategic Intervention
Behavior Contract

MTSS Literacy Plan
Struggling Math Chart

In referring back to the example on page 3, you have
cleaned the water in the aquarium. You now find you
have two fish not thriving like the others. You would
continue to feed all the fish and maintain clean water
(Tier 1). Additionally, you might treat those two fish
with supplemental vitamins (Tier 2). Those fish would
get the extra care until no longer needed.

SPONSE TO INTERVENTION 5



Tier 3: Intensive/Individualized

The essential change from Tier 2 to Tier 3 is one of “intensity”—that
is, a change in firequency of intervention (e.g., from 3 days/week to 5
days/week), duration of intervention (from 30 minutes/session to 45
minutes/session), method of intervention (e.g., from group
counseling for problems with anger management to a Positive
Behavior Intervention Plan (PBIP) along with individual counseling),
or a combination of some or all of these increases in intensity of
intervention delivery.

Note: Tier 3 interventions do NOT have to be delivered individually.

Tier

>

>

>

3is:

based on students’ response to evidence-
based instruction and intervention in
addition to the gap between student
performance and expectation levels.
evaluating existing data from Tier 1 and
progress monitoring data from Tier 2
interventions to allow the CPS team to
determine if Tier 3 is appropriate.
o Tier 1 and Tier 2 were
implemented with fidelity
o Data indicates that a student is not
closing the performance gap
frequent progress monitoring that
includes visual representation (e.g.
graphs).
complete CPS team collaboration for
further problem solving.
documented onto BASIS.

See Appendix A for CPS Team composition
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It is important to remember the three tiers do not have specific “start — stop” rules. The tiers describe different levels of support students receive as
needed and will change as the needs of the students change. (4 visual depiction of the MTSS/RtI model with the three tiers delineated is provided in

Appendix B)

Core instruction/Best Practices

Strategies as needed

Implemented for 4-6 weeks with fidelity

Minimum documentation in BASIS
“Strategies & Activities Form”

Tiers At A Glance

Researched based intervention for a
targeted problem

Specific progress monitoring tool used to
assess progress

Progress monitored and graphed
(Recommended every 2 weeks for 6 weeks
or more)

Tier 2 specific documentation in
BASIS — RtI section

Research based intervention for a targeted
problem — increase in intensity from Tier 2

Specific progress monitoring tool used to
assess progress

Progress monitored and graphed
(Recommended every week for 6 weeks or
more)

Tier 3 specific documentation in
BASIS — RtI section

For behavior FBA/PBIP completed

Note: Students are not required to “fail” in Tier 1 or Tier 2 before being provided Tier 3 support (if data suggests that level of need).

JRTS/RESPONSE TO INTERVENTION




2. Collaborative Problem Solving (CPS)

Collaborative Problem Solving (CPS) is recognized as a central process used to make educational decisions, determine school improvement goals
and design, implement, and evaluate the effectiveness of school improvement plans. The CPS process is used to drive school wide MTSS/RtI
implementation, school improvement and student intervention decisions. CPS includes the use of collaborative, data-based problem solving for
student outcomes across content areas, grade levels, and tiers as well as the use of collaborative problem solving to address barriers to school-wide
implementation of MTSS. CPS is critical to the development of other MTSS/RtI components since CPS is a core process used to guide decisions
about both organizational systems change, as well as student instruction and support services.

In Broward County Schools, the Collaborative Problem-Solving (CPS) team is the central repository for academic and/or behavioral concerns about
general education students and it is the primary vehicle by which interventions are planned, implemented, progress monitored, and evaluated—that
is, the CPS team is the School-Based Leadership Team mentioned in all FLDOE MTSS/RtI documents and the means by which MTSS/RtI is carried
out in the Broward Schools.

The CPS team ensures Element One (Three-Tiered Instructional/Intervention Model) is carried out with fidelity. CPS teams are composed of several
professionals. See Appendix A for CPS Team composition.

The graphic below illustrates the fluid and self-correcting nature of the four steps in the problem-solving process.
The CPS model is self-correcting. If or when a strategy or intervention is not successful,
it is recycled back to the CPS Team for consideration about what next steps should occur.

1 2 3 Progress Evaluate
Monitor  Effectiveness
Identify the Analyze the Design Intervention Implement Intervention

Problem Problem I

|_>|_> Pl

Positive Response to Intervention =iy .
Questionable/Poor Rtl Intervention "'

This method is believed to be the best approach for assessing the effectiveness of core programming in meeting students’ needs, be they
academic or behavioral. Problem solving (PS) provides the essential infrastructure for MTSS/RtI.

g
| i
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Problem Solving (PS) is a method of determining a solution for an agreed upon problem that includes a variety of stakeholders with multiple
perspectives. An array of data are used in this process, ensuring a “complete picture” of the issue or problem is obtained, and solutions are identified
at after careful consideration of all suggestions and ideas. The problem solving method has often been described as including four stages:

1. Identify the problem: Identify and define organizational and student achievement problems. Pinpoint the problem in measurable terms.
For example, at School A 40% of students are receiving 2-6 Office Discipline Referrals (ODRs), while the expectation is that no more than

20% of students should receive between 2-6 ODRs.

2. Analyze the problem: Understand variables, which cause or contribute to the problem, review instructional, curricular, learner and
environmental variables associated with academic and behavioral success. Generate alterable hypotheses about causes of the problem that
when altered have a high likelihood of success in improving the problem. For example, at School A the school leadership team determined
sufficient explicit instruction around appropriate behaviors had not been delivered.

3. Select and implement an intervention: Design appropriate instructional and intervention plans to reduce the problem. Use evidence-
based interventions to address the identified problem. For example, at School A all classroom educator will implement effective preventative
and instructional strategies such as CHAMPS, Positive Behavior Support (PBS), and Good Behavior Games (PAX).

4. Progress monitor and evaluate effectiveness: Evaluate
effectiveness of instruction/intervention plans on resolving identified
problem; use data based graphing to monitor intervention outcomes.
For example, at School A, the data showed a decrease in the number
of students receiving 2 or more ODRs.

This is another graphic representation to illustrate the
four step problem-solving process and the cyclical
nature of the steps.

“Isiit
working?”

Step 1: Problem Identification

“What is
the
problem?”

Step 4: Progress
Monitoring

“Why is it
occurring?”

S/RESPONSE TO INTERVENTION

Step 2: Problem
Analysis

“What are we going
to do about it?”

Step 3: Intervention Design/
Implementation




3. Leadership:

Having an administrator take a leadership role and being seen as an active participant in team activities indicate a school has made a priority
commitment to maintaining an effective MTSS/RtI Team. The administrator(s) ensures ongoing professional development for implementing
MTSS/RHt, plans strategically for MTSS/RtI implementation and models a problem-solving process for school improvement. The school principal
also supports the implementation of MTSS/RtI by communicating a clear vision and mission to school staff, providing resources for planning and
implementing instruction and intervention, and ensuring staff has the data needed for data-based problem solving.

4. Building the Capacity/Infrastructure for Implementation:

District support for implementation and capacity building includes staff at each level who provides professional development, support, and coaching
for school-based staff. Professional development will help educators at all levels understand the MTSS/RtI process and become proficient at
instructional practices that promote student success. Additional District support is provided for determining appropriate assessments and/or
interventions that would best support student’s learning. Other professional development will support PBS or CHAMPs, the school-wide behavior
management system employed across the district, and effective CPS strategies. The Behavioral and Academic Student Information System (BASIS)
is provided for all schools, ensuring effective problem solving and standardization of the MTSS/RtI process across the District.

» General Education Support: A CPS team is intended to support teachers in assisting struggling students make more progress within the
general education classroom. The goal is to have the student make progress in response to a well-designed instructional core, including an
ample amount of additional Tier 1 classroom strategies/best practices. If a student is not successful, interventions are initiated to increase or
decrease a targeted student behavior (e.g. reading effectively). Referrals, evaluations, places (time out, administrators’ office), or
consequences are not interventions.

When CPS teams are seen as performing exclusively pre-referral activities for students who are to be evaluated for possible special
education classification, they fail to achieve their intended purpose and staff members may experience frustration rather than support.

» Consistent Team Membership and a Regular Meeting Schedule: All staff should know who their CPS team members are and what their
respective roles are in each step of the problem solving process. The team must meet regularly. Teams that meet on an irregular basis (e.g.,
less than twice per month or primarily to facilitate ESE referrals) are not seen as vehicles for significant support in their schools.
Regular meetings promote an increased sense of accountability for team members who know when and how they will be expected to report
on cases for which they have an assigned responsibility.

» Resources Management: While teaming can be a powerful way to produce quality problem solving outcomes, it is important to allocate only
the amount of staff time a particular task requires. For example, one team member, rather than the full team of six or seven, can confer with a
teacher to develop a clear definition of a student’s problem. A tiered model of supporting teachers allocates additional resources to problem
solving efforts when data progress monitoring data supports that need. In addition, a team using a structured meeting format (e.g. setting time
limits to accomplish specific tasks) is far more likely to produce a meaningful product, in a shorter amount of time. Efficient meetings also
require team members perform key roles such as meeting leader, recorder, and timekeeper.

¥
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» Team Development Commitment: A CPS Team must commit to providing significant time for staff to learn and practice the requirements of
the MTSS/RtI Model. In addition to scheduling training experiences on requisite skills, CPS teams benefit from devoting a portion of their
regular meeting times to self-assessment of their process and to expanding their collective repertoire of interventions.

(See Appendix C for a Benchmark Checklist for CPS Team Self-Assessment)

» Problem Behavior Identification: Effective problem solving requires the definition of the problem in terms of what the student is doing/not
doing or what one could observe/measure that represents the teacher’s expressed concern. Avoid general descriptions and labels for students,

such as “lazy”, “unmotivated”, “slow learner”, or “poor reader”. If multiple problems are identified, they are prioritized and targeted one at a
time for intervention.

» Evidence-Based Intervention Availability and Usage: Schools wishing to offer an efficient intervention support system must have “off-the-
shelf” intervention resources available for use by teachers. The interventions selected for use must be matched to the targeted problem and
should be based upon evidence supporting their effectiveness in addressing the type of problem presented. The instruction, interventions and
supports provided should be evidence-based. Evidence-based instruction and intervention include research-based instructional methods with
a proven “track record” of effectiveness. In some areas, most notably reading, the approved evidence-based methods for Broward County
Schools are clearly delineated in the District’s Multi-Tiered System of Supports Literacy Plan.

o For reading, those methods/interventions listed in the M7SS Literacy Plan should first be used, prior to trying other methods.
o For math, CPS teams may access the Struggling Math Chart as one source for interventions.
o For behavioral supports and additional academic supports, a wide array of evidence-based interventions may be found on numerous
web sites or in purchased programs from vendors (e.g., the R.I.D.E. program from Sopris West, school wide PBS plans and Safe and
Civil Schools materials and resources, Intervention Central).
(Links to academic and behavioral resources are provided in the chart in Appendix E)

5. Communication and collaboration:

» Teacher Involvement: Teacher involvement begins when all teachers are provided with a clear understanding of the purpose of the team
support process. The teacher who requests assistance must be an active participant in all of the problem solving steps. Without this level of
involvement, it is unlikely interventions, regardless of quality, will be implemented.

» Parent and Student Participation: Parents are important sources of historical and environmental information about students. They should be
invited to participate and be informed at all decision-making points (Florida Administrative Code 64-6.0331). Parent participation should
be documented. Students being served through interventions should have a clear understanding of what is expected of them and, whenever
possible, should play an active role in self-monitoring their behavior and/or academic progress.

JRTS/RESPONSE TO INTERVENTION 11



6. Data Evaluation:

A central aspect of MTSS/RHtI is using data to determine fidelity of implementation of instructional strategies and the subsequent effectiveness of
those instructional strategies based on data demonstrating the students’ responses to instruction and interventions. Students are continuously
monitored to determine their progress toward mastery of core content and strategies are employed to help them meet standards.

v
v
v

Formative assessments are an important vehicle for monitoring the progress of a student.
Assessments must be frequent and connected to the content and standard a student is working to master.
Effective progress monitoring data provides educators with the information needed to ensure timely support is provided to students in
direct relation to the intensity of their needs.
Progress monitoring requires graphing, however it may look different throughout the Tiers.

o tier I data collection and graphing is representative of the whole class; and

o tier 2 and Tier 3 data collection and progress monitoring should be graphed individually for targeted area of intervention.
Graphical representation should be able to help educators and parents see current performance levels compared to goals/expected
performance levels. The representation should also provide a sense of whether or not students will reach goals within a set amount of
time.

Data Collection and Analysis: Effective teams make use of their support staff with particular areas of expertise (e.g., reading or
behavior) in determining how to collect data needed and how to interpret the data once collected. Interpretation of data leads to
generation of hypotheses about the causes of problems and to the identification of desired outcomes.

Pre-Intervention Problem Measurement (Baseline): Baseline data is essential to quantify subsequent judgments about whether the
student is responding to interventions implemented. Failure to collect a pre-intervention baseline can be detrimental to the student in that
progress may go unrecognized and result in incorrect inferences about the severity of the problem.

Follow-Up for Intervention Implementation Fidelity and Fair Evaluation of Outcomes: Teachers and other team members can only make
judgments about student response to interventions if the interventions are implemented consistent with the researched and intended
method of delivery. It must also be implemented for the recommended time period before student response is measured.

Post-Intervention Problem Measurement and Evaluation: The degree to which the CPS Team’s process is successful is evident in the
progress students make in response to interventions applied. Successful outcomes reinforce student and teacher efforts. Outcome
evaluation data also may serve to identify areas in which teams may require further support and/or training.

At times, CPS teams may wish to obtain a self-assessment of their progress and needs with regard to the
: essential elements listed above. A Benchmark Checklist has been developed that assists teams with the

: vital process of understanding their current strengths and needs. To obtain a copy of the Benchmark

. Checklist, click here or use the link provided in Appendix E.

T Z MULTI-TIERED SYSTEM OF SUPPORTS/RESPONSE TO INTERVENTION 12



Tier 1, Tier 2, and Tier 3 Examples of MTSS/RtI

In the MTSS/RtI approach, the first decisions needed to be made concern the three tiers of intervention. That is, does the data indicate the problem
requires Tier 1 strategies to be modified for all students; or is the problem such that Tier 2 or 3 interventions are needed to assist an individual

student?

Compliance with Teacher Requests (Example #1)

In these examples, effectiveness of classroom management is being addressed by examining the percent of compliance students demonstrate when given
teacher directions and requests. When assessing which tier of intervention is appropriate for a particular problem, three pieces of information are needed: (1)

The graphics below provide examples of such data with conclusions drawn about what needs to be done in each case.

an expectation of performance, (2) the target student’s level of performance, and (3) the peer group’s level of performance.

100

80

60
%
Compliance

40

20

: students will be compliant with her requests
: 80% of the time. Most students in the class :
: (the peer group) meet or exceed this :
: expectation, while the target student’s level of :
: compliance is only 20%; significantly below :
: both expectation and the peer group’s actual :
: performance.  The appropriate conclusion :
: drawn from these data is that this represents an :
: individual student issue.  The classroom :
management strategies used by the teacher are
' ' . ' . ' ' ' ' ' ' . : effective for the vast majority of students in :
0 1 2 3 4 5 6 7 8 9 10 11 12 the class; hence, this is not a Tier 1 problem.
: A CPS team should recognize from this data :
Weeks : that their first strategy should be to assist the :
: teacher with a Tier 2 intervention to be used :
: with the target student to increase compliance. :

Peers

| —I: In this graphic, the teacher’s expectation is that :

Expectation

/.

Student
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Compliance with Teacher Requests (Example #2)

: In this second example, both the target student :
and the peer group are performing well below :
: the teacher’s expectation for compliance. Even : 100 -
though the teacher has singled out the target 1
: student in need of particular assistance with : 80 -
compliance, data does not support this |

: conclusion. Rather, the data suggests a Tier 1 : \
problem; the classroom management strategies % 60
: being used by the teacher are ineffective for the : Compliance
vast majority of students in the class. At this 40 -
: point, it would make little sense to single out the : i /
target student for Tier 2 interventions; instead, 20 - H_\
: new (or better implementation of) class-wide

: behavior management strategies (Tier 1) are |
: needed to improve all students’ levels of : 0 L L s S S SR '
: compliance. This scenario might suggest the : 0 1 2 3 4 5 6 7 8 9 10 11 12
need for teacher in-service or other support to
: learn and implement more successful classroom : Weeks
management strategies.

1}

Expectation

Peers

Student
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Compliance with Teacher Requests (Example #3)

100 -

80

60 -
%

Compliance

40 -

20 -

1

N

Expectation

‘\

Peers

11

12

SN NN IIEEEEEEEEEENEEIEENERNEEERREENEERRRRERRERREE [
. =

In this third example, both problems exist. :
: The peer group’s performance is significantly
: below the teacher’s expectation for :
: compliance and the target student’s
performance is substantially lower than peers. :
: The remedy in this case would be a
combination of the previous two approaches. :
! Tier 1 strategies need to be changed to :
: improve levels of compliance for all students;
simultaneously a Tier 2 intervention for the :
: target student should also be considered by the
CPS team to supplement the new Tier 1 :
: strategies being employed for the entire class.
This scenario also indicates the need for :
: teacher training and support for more effective
classroom management.
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When it is established a situation represents an individual student problem (not a Tier 1 problem), the CPS Team must next consider what Tier 2 or 3
interventions are needed to support the student’s needs in the classroom, and they must devise a data-based method for progress monitoring. The
graphic below illustrates several key elements required for effective progress monitoring.

Skill

Aim Line

D/

SN

Benchmark

N\ D/
/

Peers
®
7’
7
s
s
. ’
P ®
-
7
e
P d
® _=

Student Performance

Baseline (Tier 1)

At baseline (when

Intervention #1 (Tier 2)

Weeks @

the student is
being exposed to
only Tier 1
strategies in the
core curriculum),
his performance is
significantly
below the peer

group.

During Intervention #1
(Tier 2), it can be seen that
the student is making some
improvement with
acquisition of the skill
being taught (e.g., all but
one data point are above
baseline); however the
trajectory is only slightly
upward.

Intervention #2 (Tier 3)

The situation changes
dramatically with
Intervention #2 (Tier 3),
where the student’s
performance increases
sharply and is on a clear path
to intersect the aim line and
attain the benchmark to close
the performance gap.

Y

The red dashed line indicates the benchmark
level of performance (the goal or standard).

Benchmark

» The blue aim line represents the peer group
(this class is on a trajectory to attain the
benchmark).

» The trend line represents the individual
student performance.

Aim Line
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Response to Intervention: Positive, Questionable, or Poor?

A few simple principles should assist the team in making the determination of whether a student’s response to intervention is positive, questionable,
or poor. In the vast majority of cases, visual inspection of the progress monitoring graphs will be sufficient. It is necessary that all CPS Team
members understand how to detect positive, questionable, and poor responses to intervention. This information should be linked to key decisions
about next steps for intervention planning. Additionally, all steps of the process including follow-up must be documented in BASIS. The following
decision rules should aid in determining actions needed to be taken:

If the response to intervention is positive:
= continue the intervention until the student reaches benchmark (at least); and
= then fade the intervention to determine if the student has acquired functional independence with the skill/behavior.

If the response to intervention is questionable:
= increase the intensity of the current intervention for a short period of time and assess impact; and
= if performance improves, continue; if performance does not improve, return to problem solving.

If the response to intervention is poor:
= return to problem identification/analysis to see if the problem is
identified correctly and/or a new intervention is needed.

Positive Response to Intervention

(Performance gap is closing; can predict the point at which student’s performance will intersect aim line)

Positive Response to Intervention:

» is one in which the progress

monitoring data shows a clear .
reduction in the gap between the |
student’s observed level of :

H Performance 1
performance and the expected : ]

level of performance; and

» the point at which the student’s
performance will meet
expectations can also be clearly
extrapolated on the progress
monitoring graph.

Observed Performance (Pre-intervention)
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Questionable Response to Intervention

(Performance gap is dosing, but cannot predict the point at which student’s performance
will intersect aim line; this is progress, but not “sufficient” progress toward goal)

Questionable Response to Intervention:

» is one in which the performance gap
is closing, but the point at which the
student’s performance will meet
expectations is not able to be
extrapolated on the progress
monitoring graph (e.g., the lines

representing observed performance performance | Expected Performance
and expected performance are | \
essentially parallel after )
intervention); and )
» this would represent progress, but not . .7 ObservedPerformance (Postintervention)
“sufficient” progress toward the goal. . - -

L ”’
”’/ =t
———

Observed Performance (Pre-intervention) Time

Poor Response to Intervention

(Performance gap continues to widen, even after intervention)

Poor Response to Intervention:

» is one in which the performance gap
continues to widen, even after

Performance | ErPected Performance intervention (e.g., the distance
| between the lines representing
] L observed and expected performance
) _e=" is growing larger).
! _--T - Observed Performance (Post-intervention)
-~/ P
AR A (See Appendix D for Case Example of MTSS/Rt)

Observed Performance (Pre-intervention)
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Evaluating the Effectiveness of Tiered Intervention
Student Outcomes and Treatment Integrity

Evidence based intervention linked to
verified hypothesis planned

Evidence based intervention
implemented

O\

Continue Intervention

From Lisa Hagermoser Sanetti, 2008 NASP Convention

Student Treatment
Outcomes (SO) Integrity (TI)
Assessed Assessed
O
RS
Data-based SO -TI
Decisions g
sSO

7

Implement strategies to promote
treatment integrity

Modify/change Intervention
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Practical Examples for Assessing Tier Effectiveness

Rose in Ms. Avery’s Class

Struggling in target skill area of fluency. Tier 1 data indicates that approximately 20% of the student’s in Rose’s class demonstrate this discrepancy.

Core effectiveness is 80%.

Intervention: Rose is receiving 20 minutes of strategic instruction (Tier 2) three times per week along with three other classmates.

Is the Tier 2 instruction effective for 70-80% of students receiving the intervention?

Ms. Avery’s Small Group
(Assessing Student Outcomes)

70

60

50

benchmark

Emiliano

Rachel

“Week 2
“Week 4

Week 6
“Week 8

When a teacher starts a Tier 2 intervention,
documentation should be recorded to check
for fidelity of the intervention program.

The Tier 2 instruction should be
effective for 70-80% of the students
receiving the Tier 2 intervention.

In the graph to the left, Emiliano, Rachel,
and Luis are showing an upward
progression to the targeted benchmark;
therefore the intervention is effective for
75% of the small group indicating positive
student outcomes (SO).

:SPONSE TO INTERVENTION
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Intervention Schedule: 20 min. 3 days/week

Are Tier 3 services appropriate?
Yes

The Tier 2 intervention Rose has been
receiving for fluency is effective for 75%
of the intervention group. The problem
was identified correctly and prior
interventions were tried.

Treatment integrity is good as shown in
the Intervention Documentation
Worksheet to the right. The
intervention is consistently
implemented and no additional factors
are indicated.

However, Rose is not making adequate
progress with this Tier 2 intervention. At
this time Ms. Avery should follow up
with her schools CPS team and begin to
implement Tier 3 interventions with Rose
by increasing the intensity (frequency to
five times per week and duration to thirty
minutes per day).

Teacher: Ms. Avery

Intervention Documentation Worksheet
Assessing Treatment Integrity (TI)

Monday Tueday Wednesday Thursday Friday
- Total # of
Group 2: Emiliano, Tlele|T|f|le|T|e|le|T|F|p|T|F|p|Mioutes
@ Rachel, Luis
Week | 20 | F J 20 | F J 20| F J 60
Week 2 20 | F J 20| F J 20 | F J 60
Week 3 20 | F J 20 | F J 20 | F J 60
Week 4 *Rachel absent Frif 20 | F J 20 | F J 20 | F J 60
Weck s o] e [ NJA [l L NJA o] ] «
Week 6 20 | F J 20| F J 20| F J 60
Week 7 20 | F J 20| F J 20| F J 60
Week 8 20 | F J 20| F J 20| F J 60
Week 9
Week 10
Legend Focus Program

T =T (7 of i L = Language (create your own key. For example W= Wilson
o - anc i 9%“"“"}?5) PA = Phonemic Awareness Fundations)
- Trogramy s trategy P = Phonics J = Journey's Took Kit (Oral Reading Fluency)
F = Focus —_ .

F = Fluency

V=Vocabulary | =

C = Comprchension

Using an Intervention Documentation Worksheet is a recommended tool to use for keeping a
record of Tier 2/Tier 3-instruction integrity. Absences, tardies, suspensions etc. may impact a
particular student’s progress and the teacher will see the trends at a glance.
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Jarrett in Mr. Burke’s Class

Struggling in target skill area of fluency. Tier 1 data indicates that approximately 20% of the student’s in Jarrett’s class demonstrate this discrepancy.
Core effectiveness is 80%.

Intervention: Jarrett is receiving 20 minutes of strategic instruction (Tier 2) five times per week specific to the target skill area.

Is Tier 2 instruction effective for 70-80%?

Mr. Burke’s Small Group

Monday Tueday Wednesday Thursday Frida
G > Isabell Total # of 60
Toup £ 1sabelic, Minutes
. T|F|p|T|F|p|T|F|E|[T|[F|P|T|F]|P
Josh(Jarrett)Sophia 50 benchmark
Week | 0 F [y 20 b JaolF 3|2 [ [20[F][s] 100 10 1 Week 2
Week 2 0 F [y 200 b Jao|F 3|2 [ [20[F][s] 100 " Week 4
Week 3 0 F |y 2ofF [p J2o|F {2 3 [20[F]J] 10 30
Week 6
Week 4 *Rachelabsent Frif 20 | F [ 0 [ 200F |3 [20] F | 5| 20[F |3 Jecavamneoa] 80 20 - |
Week 5 wlrF s 2fr [ Jaolr a2 3 [20[r]s] 100 K 'Week 8
Week 6 poumay | 20lF I {2 F sl 2ofr I {alrls] w0 10 1
Week 7 wlrF s 2fr [ Jaolr {2l 3 [20[F]s] 100 0 -
Week 8 0 [F 3 2fF [p J2[F |32 [ Jo[F]] 100 Isabella Joshua Jarrett Sophia
Week
Week 10
Legend Focus Program o Are Tier 3 services appropriate?
T=Time (7 of minuies) L = Language (create your own key. For example W= Wilson
p - P'"’f{ f)snxxnutcls PA = Phonemic Awareacss Fundations) No
P - F::biam‘ Laicey P = Phonics J = Journey's Took Kit (Oral Reading Fluency)
- u' J . . . .
51?:::::13“ i Intervention treatment integrity is good (as shown on the left)
C= Compxchc’nsion o

Yet, student outcome data above indicates that the Tier 2 intervention
Jarrett is being provided is not effective for 70-80% of the intervention
group. Tier 2 interventions should be adjusted to meet the needs of this
small group. Follow up with CPS team and document in BASIS.

5/RESPONSE TO INTERVENTION
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Emma in Mrs. Johnson’s Class

Struggling in target skill area of fluency. Tier 1 data indicates that approximately 15% of the student’s in Emma’s class demonstrate this discrepancy.

Core effectiveness is 85%.

Intervention: Emma is receiving 30 minutes of strategic instruction (Tier 2) three times per week specific to the target skill area along with a small

group of students.

Is Tier 2 instruction effective for 70-80%?

2
MrS. J OhnSOIl S Small Group Monday Tueday Wednesday Thursday Friday Total # of
oLzl # ol
Group 2: Stephanie, Minutes
’ T F P T F P T F P T F P T F
70 Emma, Devon
60 Week | Emma abs. M, F 30 | F J 30 | F J 30 | F J 90
Week 2 Emma abs. W 30 | F J 30 | F J 30| F J S0
Week 3 30 | F J 30 | F J 30 | F J S0
50 benchmark ,
Week 4 Emma abs. M, W 30 F J 30 F J 30 F J 90
“Week 2 . :
40 Week § 30 | F J N A 30 | F J 30 | F J 90
W Week 4 Week 6 Emma abs. M 30 F J 30 F J 30 F J 90
. Week 7 Devon abs. F 30 | F J 30 | F J 30 | F J 90
30 Week 6
Week 8 30 | F J 30 | F J 30 | F J 90
20 ] Week 8 Week 9 Emma abs. M, F
Week 10 Emma abs. F
Legend Focus Program
10 - T=Ti o L = Languag (create your own key. For example W= Wilson
P B le‘c (% P.Snnnu‘u.js) PA = Phonemic Awareness Fundations)
¥ - Fmbram' Lrategy P = Phonics J = Journey's Took Kit (Orzl Reading Fluency)
0 - - rocus F = Fluency
X V = Vocabulary T
Devon Stephanle C = Comprchension

Are Tier 3 services appropriate?

No

Intervention integrity is good.

Devon and Stephanie are making progress with Tier 2 intervention. However, Emma is not
making progress. As seen in the Intervention Documentation Worksheet, Emma has multiple
absences, which can be negatively impacting her progress toward the benchmark goal. Follow up
with CPS Team to determine the next steps for Emma and document in BASIS.

Case examples were adapted from
Florida’s Problem Solving/Response to
Intervention (PS/Rtl) Project Materials.

5/RESPONSE TO INTERVENTION

23




Appendices
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Appendix A
CPS Core/Supplemental Team Composition

Core Team

v Administrator (Principal or Assistant Principal)

v" Reading specialist or coach (for all cases involving reading
v' Teacher(s) of the student referred to the CPS team problems)
v" School counselor v Math specialist or coach (for all cases involving math

problems)

v" School psychologist

v' Parents (may be invited; may still proceed with CPS if they
v" School social worker decline to participate)

Supplemental Members

v" Other specialists as needed (e.g., behavior specialist, speech language pathologist (SLP), zone support personnel, school nurse/health tech.
etc.)

v" ESOL contact/coordinator as needed

v’ Student (when developmentally appropriate)
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Appendix B

Three-Tiered Model of School Supports & the
Problem-Solving Process

ACADEMIC SYSTEMS BEHAVIOR SYSTEMS

Tier 3: Comprehensive & Tier 3: Intensive
Intensive Students who need =15% Interventions Students who
individualized interventions. Some need individualized

intervention.

Tier 2: Strategic
Interventions Students who
need more support in
addition to the core
curriculum.

Tier 2: Targeted Group
Interventions Students who
need more support in
addition to school-wide
positive behavior program.

Tier 1: Universal
Interventions All students in
all settings.

Tier 1: Core Curriculum A/l
students, including students
who require curricular
enhancements for
acceleration.

(Florida Department of Education, 2008)

ONSE TO INTERVENTION
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Appendix C

Instructions: This checklist is designed to provide administrators and others with an easy assessment tool to determine the extent to which a school is
implementing a CPS team approach. The evaluator should collect data on the benchmarks through observation of team activities, review of team documents, and

direct report by participants and consumers.

The six key domains (elements) of an MTSS/RtI framework:

1. Three-Tiered Instructional/Intervention Model
2. Collaborative Problem-Solving [CPS]

3. Leadership

Rating Scale:
1 = No evidence
2 = Minimal evidence of implementation

4. Building the Capacity/Infrastructure for Implementation

5. Communication and Collaboration

6. Data Evaluation

3 = Evidence showing beginning efforts toward implementation (e.g., scheduled training, planning sessions)
4 = Documented evidence of implementation with missing elements or inconsistencies
5 = Documented evidence of full and consistent implementation

and Tier 3 academic interventions are
developed and clearly defined.

on the Tier 1 Teacher Strategies and
Activities Form (Academic).

Review the data that shows the target
problem matches the evidenced-based
intervention on the Tier 2 and Tier 3
Individual Intervention Record
(Academic).

(Three-Tiered Instructional/Intervention Model)

Teachers clearly understand that the Ask teacher(s) what the team is intended to Measures: Essential Element 4 1 2 3 4 5§
CPS team is a regular education, rather do and how it works, especially how to (Building the Capacity/Infrastructure for

than a special education process, and access help from the team. Implementation)

they can explain how it works.

Tier 1 academic elements and Tier 2 Tier 1 academic elements are documented Measures: Essential Element 1 1 2 3 4 5§

B
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Tier 1 behavior strategies and Tier 2 Tier 1 behavior strategies are documented Measures: Essential Element 1 1 2 3 4
and Tier 3 behavior interventions are on the Tier 1 Teacher Strategies and (Three-Tiered Instructional/Intervention Model)
developed and clearly defined. Activities Form (Behavior).
Review the data that shows the target
behavior problem matches the behavior
intervention on the Tier 2 and Tier 3
Individual Intervention Record.
Teachers have reviewed records, Review Intervention Record forms for Measures: Essential Element 5 1 2 3 4
defined the problem based on data, written descriptions of these steps of the (Communication and Collaboration)
implemented substantive interventions, | process.
and measured progress before they
meet with the team. Observe a team meeting noting whether the
teacher’s presentation includes information
indicating that she has performed these
steps.
A staff member assists the teacher in Review Intervention Record forms for Measures: Essential Element 5 1 2 3 4
defining the problem and throughout documentation identifying staff members (Communication and Collaboration)
the intervention steps. who are providing support.
Ask one of these staff members about how
he/she provided assistance.
The principal or an assistant principal Ask the principal or AP about the current Measures: Essential Element 3 1 2 3 4
is an active participant in team status of team operations. He/she should be (Leadership)
activities. able to describe the problem solving steps
and the current strengths and weaknesses
of the team. It should be clear that the
administrator is responding based on direct
observation of team activities.
The following are members of the core Review a sample of Intervention Record Measures: Essential Element 4 1 2 3 4

team and attend whenever the team
meets:

v Administrator v° Guidance

v" Other teacher Counselor
v" Student’s v" Social
teacher Worker
v' Psychologist v' Reading
Specialist

forms to see which team members
consistently attend meetings.

(Building the Capacity /Infrastructure for
Implementation)

/JRESPONSE TO INTERVENTION
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The team has met at least 4 times Review the team’s meeting schedule or Measures: Essential Element 4 1 2 3 4 5§
during the past 2 months. sample Intervention Record forms. If a (Building the Capacity/Infrastructure for

team does not meet, one can assume that Implementation)

there is not a functioning team.
Parent participation is evident Review a sample of Intervention Record Measures: Essential Element 5 1 2 3 4 5§
throughout the entire problem solving forms for parent contact dates or other (Communication and Collaboration)
process. parent conference documentation.
Team meetings are run efficiently with | Observe a meeting for structure and focus. Measures: Essential Element 4 1 2 3 4 5§
assigned roles (e.g., recorder, (Building the Capacity/Infrastructure for
timekeeper), time-limited tasks, and Review Intervention Record forms to see if Implementation)
production of an intervention plan. the team is producing intervention plans

that clearly describe what is supposed to

happen.
The team monitors its effectiveness and | Ask when the team last allocated a block of Measures: Essential Element 4 1 2 3 4 5§
takes steps to correct any deficiencies time to discuss the efficiency and (Building the Capacity/Infrastructure for
identified. effectiveness of its operations. Implementation)

Ask how the team is looking at

intervention evaluation data to determine

what’s working and in what areas the team

may need to improve upon its procedures

or develop additional interventions.
The interventions used are matched to Review a sample of Intervention Record Measures: Essential Element 2 1 2 3 4 5§

the target problem and based on
evidence of effectiveness.

forms and compare the identified target
problem with the description of
interventions planned.

Ask team members what resources they are
using to identify evidence-based
interventions for academic and behavioral
problems (e.g. websites, or resource
collections such as the R.I.D.E. program).

(Collaborative Problem Solving)

/JRESPONSE TO INTERVENTION
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Data are collected to measure the Review a sample of Intervention Record Measures: Essential Element 6 1 2 3 4 5§
problem when it is identified and to forms for specific pre- and post-measures (Data Evaluation)
measure the progress of all of the target problem. Team members
interventions tried. should be able to describe the connections
between data collected and decisions that
were made about supports for the student.
The implementation of interventions is | Review a sample of Intervention Record Measures: Essential Elements 6 1 2 3 4 5§

monitored and data are collected on
student progress in response. A
reasonable time is allotted to trying an
intervention before making any
judgment about efficacy. The team
schedules time to review and discuss
progress reports on intervention plans
being implemented.

forms to see if a team member is being
identified to provide follow-up support to
the teacher on planned interventions.
Check the team agenda for time allocated
to follow up discussion on previous cases.
Review a sample of Intervention Record
forms and look at pre- vs. post-measures of
the target problem. Check the interval
recorded using 4-6 weeks as a general rule
of thumb for “reasonable.”

(Data Evaluation)

Many Is and 2s are circled:

* A highly ineffective or dysfunctional CPS team. This team will need to address all aspects of CPS to

GENERAL INTERPRETIVE GUIDE

become more efficient and effective.

The majority of ratings are 3s:

* A CPS team that is currently limited in its effectiveness, but has begun the process of team
development. The ultimate success of this team will depend on continued improvements in areas of need and sustainability of

those improvements.

One or more 4s are circled along with 5s in other areas:
* A CPS team that has specific needs for improvement. For example, the team meets regularly, has a consistent membership, and

addresses student problems in a timely manner, but fails to design, implement, evaluate, and/or keep written records of data-based

interventions. This team should focus its efforts on improving specific areas of inefficiency, while maintaining the strengths it has

already developed.
All 5s are circled:

* A highly effective CPS team. This team should focus on sustaining its strengths.

Updated: June 2014

S/RESPONSE TO INTERVENTION

30



Appendix D

Case Example: Jackson

Background

Jackson is a third grade student struggling in reading. He is performing below benchmark and below his peers as evidenced through his classroom
performance, curriculum-based assessment, and standardized measures. Ms. H and the Reading Coach have observed that Jackson’s oral reading
fluency is labored. When reading aloud, Jackson often stops, pauses and sometimes guesses (incorrectly) at words.

Teacher Action

AN NN

AN

Using class data, Ms. H made the determination the core instruction was effective for approximately 70-80% of the class.
Ms. H reviewed Jackson’s student profile page on BASIS and his cumulative school record to consider any factors present that might be
causing or impacting his problems with reading.
Vision and hearing screenings were passed during the last semester of second grade.
Jackson’s previous report cards have indicated below level performance in reading; all other areas, including behavior, were on level or
within the expected range.
School attendance was adequate (Jackson was absent 3 days during the 2012-13 school year).
Consulted with her colleagues in the third grade team and with the Reading Coach.

o Ms. H was able to gain some additional strategies for reading instruction that were implemented in providing differentiated instruction

to all students in the classroom (e.g., “Six-Minute Solution” was added for supplemental instruction in oral reading fluency).

Ms. H also reviewed the Class Status Report (from the FAIR Broad Screen data, Pre Fluency Assessment) and subsequently formed reading
groups for classroom instruction. Jackson was placed in a small group (within the 90-minute reading block) with other students who
demonstrated difficulty with oral reading fluency.

o Despite this strategy, Jackson continued to demonstrate difficulty in reading.
Ms. H uses BASIS to document:

o Ms. H creates a Tier 1 Strategies/Activities record

o Ms. H creates a CPS Team Referral
Ms. H also meets with Jackson’s parents to explain the RtI process and get parental input.
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CPS Action

v" Ms. H met with appropriate members of the CPS team, reviewed all data, and determined Jackson should receive Tier 2 strategic
interventions in reading, in addition to the Tier 1 interventions currently in place. CPS team completed the Initial Meeting Notes in BASIS.

v Diagnostic measures were needed in order to identify Jackson’s specific problem (skill deficit) in reading so interventions known to be
effective with the problem could be implemented. For this purpose, the Diagnostic Assessments of Reading (DAR) was administered along
with analysis of Jackson’s performance on FAIR. Deficits in oral reading fluency were identified and were determined to be the needed focus
of Tier 2 Intervention.

v" Ms. H administered a Pre Fluency Assessment to Jackson and to his classmates as a baseline measure of oral reading fluency skills. Oral
Reading Fluency Norms was used to determine benchmark goals.

v’ After determining the target area, a Tier 2 Intervention Record was completed on BASIS. Ms. H made sure the goal is written in SMART
(specific, measurable, attainable, realistic, and timely) format with specific beginning baseline data along with end goal data (e.g. from... to
... see full example in graph).

Intervention

Strategic Tier 2 Interventions included: Journey’s Reading Intervention for fluency (20 minutes/3 days per week with a small group of
approximately five students.

Tier 1 Interventions continued: Six-Minute Solution administered to whole class daily

Response to Intervention

v" Jackson’s response to Tier 1 and Tier 2 interventions was monitored over a 6-week period.

v' Ms. H administered a mini fluency assessment to Jackson every 2 weeks and recorded his fluency score in order to document
progress/response to intervention.

v Ms. H also administered the same fluency assessment to the entire class every four weeks in order to monitor class-wide performance so
Jackson’s progress could be compared to peers.
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Jackson’s scores and benchmark expectations oral reading fluency are shown in the graph below.

Jackson’s Tier 2 Fluency Intervention Graph

Student:

Jackson

School:

School A

School Year:

2013-14

Grade:

3rd

:

Ms. H

Intervention (s):

Fluency- 6 Minute Solution (Tier 1) Journey's Cold Reads (Tier 2)

By December 2013, Jackson will read a passage with a rate of 90 words correct per

1 minute as comapred to his baseline of 43 wepm.
Progress Monitoring Results
Sept. 5 Sept. 19 Oct. 2 Oct. 16 Oct. 30
43 58 64 66 69
120
110
100
50
80
70
€0
50
40
30
20
10
’ 9 a o 2 a
§ & 8 & 3

v" Ms. H reconvened with CPS team and
competed the Rtl Follow-Up form in BASIS.

Because Jackson was making adequate progress
(the trend line showed the gap between his
performance and expectation was closing
significantly), Ms. H and the CPS team
determined that Jackson should continue with
intervention until the benchmark was attained.
However, if Jackson’s reading skills appear to
decline at Tier 1, the Tier 2 interventions (e.g.,
small group instruction in addition to the 90-
minute reading block) would be re-instated.
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Appendix E

Resources

Primary Source for Rtl for Broward County is BrowardPrevention.org

Internal Resources
Materials for Teachers and CPS Teams

Internal Resources
Forms that MUST be completed on BASIS

Behavior Management Resources Oral Reading Fluency Norms
Best Practices- Tier 1 Examples Parental Input Form

CPS Benchmark Checklist Problem Behavior Guide
Creating Tier 1 Resource Mapping
Strategies/Activities (BASIS) RtI Decision Making Guide
Creating Tier 2 and Tier 3 RtI Flow Chart

Academic Records (BASIS) Strategy vs. Intervention Guide

CPS Team Initial Meeting Notes

CPS Team Meeting Notes Follow-up

CPS Team Referral Form

Tier 1 Teacher Strategies and Activities Academic
Tier 1 Teacher Strategies and Activities Behavior
Tier 2 Behavior Intervention Record

Tier 2 Individual Intervention Record Academic

Intervention Documentation Strugeling Math Chart (K-12)
Worksheet g Understanding the Acronyms

* See MTSS Literacy Plan

Tier 3 Individual Behavior Intervention Record
Tier 3 Individual Intervention Record Academic

Internal Resources
Progress Monitoring Graphs

Internal Resources
Training Modules

Chart Dog Illl
MTSS/RtI Student Progress Monitoring Graph (Individual)

MTSS/RtI Progress Monitoring Graph (Student and Class)
MTSS/RtI Progress Monitoring Graph (Whole Class)
Rock Hockman Behavior Graph PM m m

CPS Rtl Basics (Training Module)
Progress Monitoring (Training Module)
RtI Essentials (Training Module)

RtI for Behavior (Training Module)

RtI Information for Parents/ Guardians

External Resources
National and State Resources

Reading Strategies Booklet

RtI Parent Brochure

RtI Parent Brochure in Haitian/Creole

RtI Parent Brochure in Portuguese

RtI Parent Brochure in Spanish

Student Progression Plan-BCPS Policy 6000.1

Florida Problem Solving & National Center on Response to

Response to Intervention Project Intervention
Florida Response to Intervention

National Center on Student Progress

Florida Senate Bill 850 Monitoring
Intervention Central on Response to  Rtl Action Network

Intervention RtlI Wire: Your Site for Rtl
National Association of School Resources
Psychologists (NASP)
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http://www.broward.k12.fl.us/sbbcpolicies/docs/p6000.1.pdf
http://www.floridarti.usf.edu/
http://www.florida-rti.org/
http://www.flsenate.gov/Session/Bill/2014/0850
http://www.interventioncentral.org/
http://www.nasponline.org/
http://www.rti4success.org/
http://www.studentprogress.org/
http://www.rtinetwork.org/
http://www.jimwrightonline.com/php/rti/rti_wire.php
http://www.jimwrightonline.com/php/chartdog_2_0/chartdog.php

Intervention Group 1



						Monday						Tueday						Wednesday						Thursday						Friday						Total # of Minutes

				Small Group: 		T		F		P		T		F		P		T		F		P		T		F		P		T		F		P

				Week 1

				Week 2

				Week 3

				Week 4 

				Week 5

				Week 6

				Week 7

				Week 8

				Week 9

				Legend		Focus
L = Language 
PA = Phonemic Awareness 
P = Phonics
F = Fluency 
V = Vocabulary 
C = Comprehension 														Program
(create your own key. For example W= Wilson Fundations)
J = Journey's Took Kit 

 ___ = _________________________________________

				T = Time (# of minutes)
P = Program/ Strategy
F = Focus
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Intervention Group 2



						Monday						Tueday						Wednesday						Thursday						Friday						Total # of Minutes

				Small Group: 		T		F		P		T		F		P		T		F		P		T		F		P		T		F		P

				Week 1

				Week 2

				Week 3

				Week 4 

				Week 5

				Week 6

				Week 7

				Week 8

				Week 9

				Legend		Focus
L = Language 
PA = Phonemic Awareness 
P = Phonics
F = Fluency 
V = Vocabulary 
C = Comprehension 														Program
(create your own key. For example W= Wilson Fundations)
J = Journey's Took Kit 

 ___ = _________________________________________

				T = Time (# of minutes)
P = Program/ Strategy
F = Focus
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RtI Graph

																MTSS/RTI STUDENT GRAPH

										Student:

										School:

										School Year:

										Grade:

										Class:

										Intervention(s):

												Notes:

												Goal 1:

												Progress Monitoring Results

												Date:		Date:		Date:		Date:		Date:		Date:		Date:		Date:		Date:

		Revised June, 2014





RtI Graph

		





RtI Graph 2

																MTSS/RTI STUDENT GRAPH

										Student:

										School:

										School Year:

										Grade:

										Class:

										Intervention(s):

												Notes:

												Goal 1:

												Progress Monitoring Results

												Date:		Date:		Date:		Date:		Date:		Date:		Date:		Date:		Date:

		Revised June, 2014



Recomended: 

Tier 2 interventions should be graphed no less than every two weeks 

Tier 3 interventions should be graphed weekly

Goals should be written in SMART format
(Specific, Measurable, Attainable, Realistic, Timely)



RtI Graph 2

		





Yearly Progress - Goal 1

		Quarter 1		Quarter 1		Quarter 1		Quarter 1		Quarter 1		Quarter 1		Quarter 1		Quarter 1		Quarter 1

		Quarter 2		Quarter 2		Quarter 2		Quarter 2		Quarter 2		Quarter 2		Quarter 2		Quarter 2		Quarter 2

		Quarter 3		Quarter 3		Quarter 3		Quarter 3		Quarter 3		Quarter 3		Quarter 3		Quarter 3		Quarter 3

		Quarter 4		Quarter 4		Quarter 4		Quarter 4		Quarter 4		Quarter 4		Quarter 4		Quarter 4		Quarter 4



Recomended: 

Tier 2 interventions should be graphed no less than every two weeks 

Tier 3 interventions should be graphed weekly

Goals should be written in SMART format
(Specific, Measurable, Attainable, Realistic, Timely)

Week 1

Week 2

Week 3

Week 4

Week 5

Week 6

Week 7

Week 8

Week 9

Yearly Progress - Goal 1

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0



Yearly Data

		Goal 1		Week 1		Week 2		Week 3		Week 4		Week 5		Week 6		Week 7		Week 8		Week 9

		Quarter 1		0%		0%		0%		0%		0%		0%		0%		0%		0%

		Quarter 2		0%		0%		0%		0%		0%		0%		0%		0%		0%

		Quarter 3		0%		0%		0%		0%		0%		0%		0%		0%		0%

		Quarter 4		0%		0%		0%		0%		0%		0%		0%		0%		0%

		Goal 2		Week 1		Week 2		Week 3		Week 4		Week 5		Week 6		Week 7		Week 8		Week 9

		Quarter 1		0%		0%		0%		0%		0%		0%		0%		0%		0%

		Quarter 2		0%		0%		0%		0%		0%		0%		0%		0%		0%

		Quarter 3		0%		0%		0%		0%		0%		0%		0%		0%		0%

		Quarter 4		0%		0%		0%		0%		0%		0%		0%		0%		0%
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Child + Class Average

												Progress Monitoring Graph

						Student:

						School:

						School Year:

						Grade:

						Class:

				Intervention

				Goal:

				Progress Monitoring Results

						Date 1		Date 2		Date 3		Date 4		Date 5		Date 6		Date 7		Date 8		Date 10		Date 11		Date 12		Date 13

				Student Data		0		0		0		0		0		0		0		0		0		0		0		0

				AIM		70		70		70		70		70		70		70		70		70		70		70		70

				Class Average		0		0		0		0		0		0		0		0		0		0		0		0





Child + Class Average

		



Student Data

AIM

Class Average

Percentage Correct

INSERT CHART TITLE



Individual Student

												Progress Monitoring Graph

						Student:

						School:

						School Year:

						Grade:

						Class:

				Intervention

				Goal:

				Progress Monitoring Results

						Date 1		Date 2		Date 3		Date 4		Date 5		Date 6		Date 7		Date 8		Date 10		Date 11		Date 12		Date 13

				Student Data				0		0		0		0		0		0		0		0		0		0		0

				AIM		70		70		70		70		70		70		70		70		70		70		70		70



Instructions		
* Save file under student's name	
* Plug in date & student data in each column    by double-clicking on applicable cells	
* Change aim/goal, if applicable
* Add data for the class average	
* Plug in chart title by double-clicking on cell	
* Plug in targeted skill (e.g., %age correct) by double-clicking on applicable cell	
* If you need to add more data, add additional columns to the right.		
* To graph additional data: single-click on graph, then click-and-drag blue border at bottom right-hand corner of data columns until all cells to be included are highlighted.

Tier 1

Tier 2

Tier 3



Individual Student

		



Student Data

AIM

#REF!

Percentage Correct

INSERT CHART TITLE



Instructions		
* Save file under student's name	
* Plug in date & student data in each column    by double-clicking on applicable cells	
* Change aim/goal, if applicable
* Add data for the class average	
* Plug in chart title by double-clicking on cell	
* Plug in targeted skill (e.g., %age correct) by double-clicking on applicable cell	
* If you need to add more data, add additional columns to the right.		
* To graph additional data: single-click on graph, then click-and-drag blue border at bottom right-hand corner of data columns until all cells to be included are highlighted.

Tier 1

Tier 2

Tier 3

teacher
File Attachment
class).xls


Student Avg Graph

		0

		0

		0

		0

		0

		0

		0

		0

		0

		0

		0

		0

		0

		0

		0

		0

		0

		0

		0

		0

		0

		0

		0

		0

		0



Mrs. Teacher

Grade

Student Averages

Title of Test



Cone Graphs

		Overall		Overall		Overall

		Skill		Skill		Skill

		Skill		Skill		Skill

		Skill		Skill		Skill

		Skill		Skill		Skill

		Skill		Skill		Skill

		Skill		Skill		Skill

		Skill		Skill		Skill

		Skill		Skill		Skill

		Skill		Skill		Skill

		Skill		Skill		Skill

		Skill		Skill		Skill

		Skill		Skill		Skill



Mrs. Teacher

Grade

Tier 1 (≥80%)

Tier 2 (70-79%)

Tier 3 (≤69%)

Title of Test

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0



Data

		Mrs. Teacher

		Grade

		Title of Test

		Student Names		Skill		Skill		Skill		Skill		Skill		Skill		Skill		Skill		Skill		Skill		Skill		Skill		Student Averages

																												0%				Cone Graph Data

																												0%						Tier 1 (≥80%)		Tier 2 (70-79%)		Tier 3 (≤69%)

																												0%				Overall		0%		0%		0%

																												0%				Skill		0%		0%		0%

																												0%				Skill		0%		0%		0%

																												0%				Skill		0%		0%		0%

																												0%				Skill		0%		0%		0%

																												0%				Skill		0%		0%		0%

																												0%				Skill		0%		0%		0%

																												0%				Skill		0%		0%		0%

																												0%				Skill		0%		0%		0%

																												0%				Skill		0%		0%		0%

																												0%				Skill		0%		0%		0%

																												0%				Skill		0%		0%		0%

																												0%				Skill		0%		0%		0%

																												0%

																												0%

																												0%

																												0%

																												0%

																												0%

																												0%

																												0%

																												0%

																												0%
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Directions

		

										Created by Ron Hockman

						Directions				for more excel tools email rhockman@mac.com

				Cells that have a red Triangle in the upper right corner contain directions.

				Hold the cursor over these cells to reveal the directions.

						Hold cursor here				Printing Caution

						Basics on Navigation				Correcting Page Breaks

						Excel Viewing Options				Where to Start

				This program allows you to monitor behavior for ONE student by the 1/2 hour or by period and/or day for 40 weeks.



Basic Directions:

To reveal directions, hold the pointer over cells with the red triangle in the upper right corner.

Basic Navigation:

This excel workbook is made of up multiple worksheets that have names at the bottom of your screen called tabs.  Use the arrows in the bottom left corner to move left & right to reveal tab names.  To move up and down on a worksheet use the far right slide bar or arrows that point up and down.  To move left to right on a worksheet, use the bottom right arrows that point left and right or the slide bar.

Where to Start:

Start by completing information on the tabs called:  Student Info, Pick Behaviors and Behavior Rating Setup.  Click on the tab at the bottom of the screen to open the worksheet.  Follow the directions on each page.

Viewing Options:

To adjust the view of the progarm, click the 'View'  button at the top left of the screen.  Then choose 'Zoom' from the drop down menu.  Then pick a magnification option.

Printing:

To print, click the File button on the top left of the screen, then click print.  Choose the number of pages to print.  To print the second page only, type in page 2 of 2.  You can also click the preview button to verify it is the correct page.

NOTE:  If you click the print icon it will print out multiple pages wasting LOTS of PAPER.

Page Breaks:

If the graphs and charts are not printing correctly one can change the page breaks to fix this.  Click on the 'View' button in the upper left of the screen then click 'Page Break Preview'.  The screen will change showing dark blue lines that indicate where each page ends.  To change these, move the cursor over the blue lines until arrows appear, then click and move the blue lines to make the page break changes.  Then click 'View' again and choose 'Normal View' to restore.



Student Info

				Behavior Progress Monitoring - Demographics						Created by Ron Hockman  rhockman@mac.com

								Directions

				Student Name

				Student Grade																				periods		1st Period		2nd Period		3rd Period		4th Period		5th Period		6th Period		7th Period		8th Period		9th Period		10th Period		11th Period		12th Period		13th Period		14th Period		15th Period		16th Period		17th Period		18th Period		19th Period

				District Name																				time		12:00 AM		12:30 AM		1:00 AM		1:30 AM		2:00 AM		2:30 AM		3:00 AM		3:30 AM		4:00 AM		4:30 AM		5:00 AM		5:30 AM		6:00 AM		6:30 AM		7:00 AM		7:30 AM		8:00 AM		8:30 AM		9:00 AM

				School Name										Kindergarten		periods		6:00 AM

				School Year										1st Grade		time		6:30 AM

				First Monday of School Year										2nd Grade				7:00 AM

				Periods or Time										3rd Grade				7:30 AM

				0										4th Grade				8:00 AM

														5th Grade				8:30 AM

														6th Grade				9:00 AM

				Time Day Starts for Student										7th Grade				9:30 AM

														8th Grade				10:00 AM

														9th Grade				10:30 AM

														10th Grade				11:00 AM

														11th Grade				11:30 AM

														12th Grade				12:00 PM

																		12:30 PM

																		1:00 PM

																		1:30 PM

																		2:00 PM

		#1

		#2

		#3

		#4

		#5

		#6

		#7

		#8

		#9

		#10

		#11

		#12

		#13

		#14

		#15

		#16

		#17

		#18

		#19

		#20

		#21

		#22

		#23

		#24

		#25

		#26

		#27

		#28

		#29

		#30

		#31

		#32

		#33

		#34

		#35

		#36

		#37

		#38

		#39

		#40

		#41

		#42

		#43

		#44

		#45



DATE:

Input the date of the first Monday of the school year.  If the first day of school is a Tuesday, put in the date of the Monday before.  The program is set up to only include weekdays and has to start on a Monday Date. Input date in this format 9/1/2008.

Directions:

Fill in all the yellow boxes.  Boxes left blank will leave out important information on charts and graphs.  Follow special directions for Time & Date.

TIME:

Choose the time that is closest to the start time of the school day for this student by choosing a time from the drop down list.

Periods or Time: 

Choose to monitor the student's behavior by time or by periods from the drop down menu.



Pick Behaviors

		

						Directions						Created by Ron Hockman  rhockman@mac.com		PB #1				TB #1						PB #2				TB #2						PB #3				TB #3						PB #4				TB #4

														0		0		0		0				0		0		0		0				0		0		0		0				0		0		0		0

				#1		Pick the Number of the Problem Behavior to Monitor & Input Here								0		0		0		0				0		0		0		0				0		0		0		0				0		0		0		0

				#2		Pick the Number of the Problem Behavior to Monitor & Input Here								0		0		0		0				0		0		0		0				0		0		0		0				0		0		0		0

				#3		Pick the Number of the Problem Behavior to Monitor & Input Here								0		0		0		0				0		0		0		0				0		0		0		0				0		0		0		0

				#4		Pick the Number of the Problem Behavior to Monitor & Input Here								0		0		0		0				0		0		0		0				0		0		0		0				0		0		0		0

														0		0		0		0				0		0		0		0				0		0		0		0				0		0		0		0

						Problem Behaviors						Target Behaviors		#1		PB		0

				1		Has difficulty getting along with other students in the classroom.				1		The student got along with others while showing socially appropriate behaviors.		#1		TB		0

				2		Does not always complete classwork assignments.				2		The student completed class assignments on time, applying his/her best effort.

				3		May not be compliant when asked to complete adult requests.				3		The student spoke respectfully and complied with adult requests without argument or complaint.		#2		TB		0

				4		Is unfocused or inattentive during academic tasks.				4		The student remained focused on the teacher or the assignment during class or work periods.		#2		PB		0

				5		Bullies or is cruel toward other children.				5		The student treated others appropriately, and did not bully, threaten or intimidate them.

				6		Engages in rough, physical 'horse play' when inappropriate.				6		The student avoided engaging in rough play, physical 'horse play' with other students.		#3		TB		0

				7		Does not keep hands to self.				7		The student kept hands to him/herself, not touching classmates or their property without permission.		#3		PB		0

				8		Threatens to hurt other students and/or staff members.				8		The student refrained from making physical threats against other students or staff members.

				9		Destroys the property of others.				9		The student treated property of other students and adults with care and respect.		#4		TB		0

				10		Gets into physical fights with students.				10		The student avoided getting involved in physical fights.		#4		PB		0

				11		Physically attacks adults and/or students.				11		The student interacted with adults and classmates without threatening the physical safety of self or others.

				12		Talks back to staff in a defiant manner.				12		The student spoke respectfully and complied with adult requests without argument or complaint.

				13		Tells lies to students and/or staff.				13		The student avoided saying things that were not true to classmates or adults.

				14		Teases or mocks other students.				14		The student was respectful of other students' feelings and avoided teasing them.

				15		Blames others for own mistakes or actions.				15		The student took responsibility for his/her own mistakes or misbehaviors and did not attempt to shift blame on others.

				16		Calls out or makes distracting noises in class.				16		The student was quiet during work or study periods, and did not make noise or call out.

				17		Talks out of turn.				17		The student waited to be called on or given permission by the teacher before talking.

				18		Swears or uses obscene language.				18		The student used only appropriate language in all settings and did not swear.

				19		Interrupts others when they are speaking.				19		The student waited his/her turn in discussions and did not attempt to interrupt others.

				20		Displays a short attention span in the classroom.				20		The student focused attention on teacher instructions, classroom lessons and assigned work.

				21		Acts impulsively or without thinking.				21		The student thought about the consequences of his/her actions before acting.

				22		Forgets instructions or directions.				22		The student remembered academic instructions and directions without needing extra reminders.

				23		Clings to or is overly dependent on adults.				23		The student showed appropriate independence in the classroom and did not cling to adults.

				24		Fears going to school.				24		The student appeared relaxed, with little sign of anxiety/fear at being in school.

				25		Is socially withdrawn, spending play or free time alone.				25		The student was spontaneously included by peers in group work/play situations.

				26		Is teased or bullied by other children.				26		The student's interactions with peers were friendly or neutral, without him her being bullied or teased.

				27		Is unmotivated to apply effort on schoolwork.				27		The student was motivated to work on class assignments/projects.

				28		Makes careless errors on assignments.				28		The student took care with class assignments, avoiding careless errors.

				29		Fails to complete assigned classwork/homework.				29		The student completed assigned classwork and homework.

				30		Is unprepared for class (ie, lacking work materials)				30		The student was prepared for class, with all necessary school materials (books, pencils, papers.)

				31						31

				32						32

				33						33

				34						34

				35						35

				36						36

				37						37

				38						38

				39						39

				40						40

				41						41

				42						42

				43						43

				44						44

				45						45



Directions: 

 Read through the problem behaviors below.  Input the number of the behavior(s) you wish to monitor for this student.  You can monitor up to 4 behaviors per student.  You can add your own behavior descriptors in spaces 31-45.  Be sure to input both a problem behavior and target behavior.

You can also alter the behavior statements that are provided.



Behavior Rating Setup

		

						Behavior Ratings Setup						Directions						Created by Ron Hockman  rhockman@mac.com

						0		0		0

								0		0

						0		0		0

								0		0

						0		0		0

								0		0

						0		0		0

								0		0

								0				0				0				0

						Sample Rating Descriptors		0		0		0		0		0		0		0		0

						ADVANCED or Above Expected

						GOAL - EXPECTED

						WELL BELOW EXPECTED

						NOTE:  These ratings are based on the target behaviors not the problem behaviors, so the ratings indicate that the HIGHER the score the BETTER the student's performance.

						Example #1						The school has decided to monitor the percentage of time on task by hour for a student.

						ADVANCED		ADVANCED		0.90		If the student is on task 90% of the time or higher they get an advanced rating.

						GOAL - EXPECTED		GOAL - EXPECTED		0.70		If the student is on task 70% - 89% of the time they get an average or expected rating as this is the target %.

						WELL BELOW EXPECTED		WELL BELOW EXPECTED		0.50		If the student is on task 50% or less of the time they get a well below expected rating.

												NOTE:  If the student gets a percetage score between 50% and 70%, it is considered below expected and is color

												coded yellow on the behavior progress chart.

						NOTE:  These ratings are based on the target behaviors not the problem behaviors, so the ratings indicate that the HIGHER the score the BETTER the student's performance.

						Example #2						The school uses a rating scale of 0 - 10

						ADVANCED		ABOVE EXPECTED		9.00		The leadership team has decided that a rating of 9 or higher is considered advanced or above expected.

						GOAL - EXPECTED		GOAL - EXPECTED		7.00		The leadership team has decided that receiving a rating of 7 or 8 is expected or at the goal score.

						WELL BELOW EXPECTED		WELL BELOW EXPECTED		3.00		The leadership team has decided that receiving a rating of 3 or lower is well below expected.

												NOTE:  If a student receives a rating of 4, 5 or 6, it is rated at below expected level.

						NOTE:  These ratings are based on the target behaviors not the problem behaviors, so the ratings indicate that the HIGHER the score the BETTER the student's performance.

						Example #3						The school is keeping it simple and using only one score for the goal.

						ADVANCED						Nothing goes here as there is no criteria or desire for an advanced rating.

						GOAL - EXPECTED		GOAL SCORE		7.00		This is the goal score and must go in the middle box for ratings.  Scores that are 7 and higher will be coded green.

						WELL BELOW EXPECTED						No criteria is needed here, so scores below the goal score of 7 will be color coded red.

												NOTE: Since there is only one score there are no yellow coded cells, they will only be green or red.



Directions:  

Below are the behaviors chosen to monitor for this student.  Below that is the Rating Scale Setup.  Follow directions below.

Advanced Rating:  

Input a score that indicates that student performance is advanced or very good.  This indicates that if a student receives this score or higher they are advanced or very good at this skill or task.  

It is color coded white with bold font on the Behavior Progress Chart.

SEE EXAMPLES BELOW.

Goal or Expected Rating:

Input a score to indicate that a student's performance is good or average.  This is the goal score for the student.  So, if a student receives a score or rating that is equal to the goal - expected score and less than an advanced score, the student receives a good or average rating.

It is color coded as green on the Behavior Progress Chart.

SEE EXAMPLES BELOW.

Well Below Expected Rating:

Input a number score that indicates poor performance.  If a student's score is equal to or less than this number it indicates poor performance.  It is color coded as red on reports.

NOTE that scores that fall between the Goal Score and the Well Below Expected score are rated as below expected.   Ratings that are in this range  are color coded as yellow on the behavior progress chart.

SEE EXAMPLES BELOW.

Advanced Rating:  

Input a score that indicates that student performance is advanced or very good.  This indicates that if a student receives this score or higher they are advanced or very good at this skill or task.  

It is color coded white with bold font on the Behavior Progress Chart.

SEE EXAMPLES BELOW.

Goal or Expected Rating:

Input a score to indicate that a student's performance is good or average.  This is the goal score for the student.  So, if a student receives a score or rating that is equal to the goal - expected score and less than an advanced score, the student receives a good or average rating.

It is color coded as green on the Behavior Progress Chart.

SEE EXAMPLES BELOW.

Well Below Expected Rating:

Input a number score that indicates poor performance.  If a student's score is equal to or less than this number it indicates poor performance.  It is color coded as red on reports.

NOTE that scores that fall between the Goal Score and the Well Below Expected score are rated as below expected.   Ratings that are in this range  are color coded as yellow on the behavior progress chart.

SEE EXAMPLES BELOW.

Rating Scale Descriptor:

Type a descriptor name for each level.  The middle box is the goal.  Choose language that coincides with the level descriptors provided in grey.


SEE EXAMPLES BELOW.

Advanced Rating:  

Input a score that indicates that student performance is advanced or very good.  This indicates that if a student receives this score or higher they are advanced or very good at this skill or task.  

It is color coded white with bold font on the Behavior Progress Chart.

SEE EXAMPLES BELOW.

Goal or Expected Rating:

Input a score to indicate that a student's performance is good or average.  This is the goal score for the student.  So, if a student receives a score or rating that is equal to the goal - expected score and less than an advanced score, the student receives a good or average rating.

It is color coded as green on the Behavior Progress Chart.

SEE EXAMPLES BELOW.

Well Below Expected Rating:

Input a number score that indicates poor performance.  If a student's score is equal to or less than this number it indicates poor performance.  It is color coded as red on reports.

NOTE that scores that fall between the Goal Score and the Well Below Expected score are rated as below expected.   Ratings that are in this range  are color coded as yellow on the behavior progress chart.

SEE EXAMPLES BELOW.

Advanced Rating:  

Input a score that indicates that student performance is advanced or very good.  This indicates that if a student receives this score or higher they are advanced or very good at this skill or task.  

It is color coded white with bold font on the Behavior Progress Chart.

SEE EXAMPLES BELOW.

Goal or Expected Rating:

Input a score to indicate that a student's performance is good or average.  This is the goal score for the student.  So, if a student receives a score or rating that is equal to the goal - expected score and less than an advanced score, the student receives a good or average rating.

It is color coded as green on the Behavior Progress Chart.

SEE EXAMPLES BELOW.

Well Below Expected Rating:

Input a number score that indicates poor performance.  If a student's score is equal to or less than this number it indicates poor performance.  It is color coded as red on reports.

NOTE that scores that fall between the Goal Score and the Well Below Expected score are rated as below expected.   Ratings that are in this range  are color coded as yellow on the behavior progress chart.

SEE EXAMPLES BELOW.



Data Entry Bx #1

		

								Behavior Progress Monitoring - Data Entry																														Created by Ron Hockman  rhockman@mac.com

								0						0

								0

												0		0.00

												0		0.00

												0		0.00

								0

				Week #		Program Change		Date		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		Daily Average

								31-Dec-99																																								0.00		0

								1-Jan-00																																								0.00		0

				1				2-Jan-00																																								0.00		0

								3-Jan-00																																								0.00		0		0.00

								4-Jan-00																																								0.00		0		0.00

								7-Jan-00																																								0.00		0

								8-Jan-00																																								0.00		0

				2				9-Jan-00																																								0.00		0

								10-Jan-00																																								0.00		0		0.00

								11-Jan-00																																								0.00		0		0.00

								14-Jan-00																																								0.00		0

								15-Jan-00																																								0.00		0

				3				16-Jan-00																																								0.00		0

								17-Jan-00																																								0.00		0		0.00

								18-Jan-00																																								0.00		0		0.00

								21-Jan-00																																								0.00		0

								22-Jan-00																																								0.00		0

				4				23-Jan-00																																								0.00		0

								24-Jan-00																																								0.00		0		0.00		0.00

								25-Jan-00																																								0.00		0		0.00		0.00

								28-Jan-00																																								0.00		0

								29-Jan-00																																								0.00		0

				5				30-Jan-00																																								0.00		0

								31-Jan-00																																								0.00		0		0.00

								1-Feb-00																																								0.00		0		0.00

								4-Feb-00																																								0.00		0

								5-Feb-00																																								0.00		0

				6				6-Feb-00																																								0.00		0

								7-Feb-00																																								0.00		0		0.00

								8-Feb-00																																								0.00		0		0.00

								11-Feb-00																																								0.00		0

								12-Feb-00																																								0.00		0

				7				13-Feb-00																																								0.00		0

								14-Feb-00																																								0.00		0		0.00

								15-Feb-00																																								0.00		0		0.00

								18-Feb-00																																								0.00		0

								19-Feb-00																																								0.00		0

				8				20-Feb-00																																								0.00		0

								21-Feb-00																																								0.00		0		0.00		0.00

								22-Feb-00																																								0.00		0		0.00		0.00

								25-Feb-00																																								0.00		0

								26-Feb-00																																								0.00		0

				9				27-Feb-00																																								0.00		0

								28-Feb-00																																								0.00		0		0.00

								1-Mar-00																																								0.00		0		0.00

								3-Mar-00																																								0.00		0

								4-Mar-00																																								0.00		0

				10				5-Mar-00																																								0.00		0

								6-Mar-00																																								0.00		0		0.00				0.00

								7-Mar-00																																								0.00		0		0.00				0.00

								10-Mar-00																																								0.00		0

								11-Mar-00																																								0.00		0

				11				12-Mar-00																																								0.00		0

								13-Mar-00																																								0.00		0		0.00

								14-Mar-00																																								0.00		0		0.00

								17-Mar-00																																								0.00		0

								18-Mar-00																																								0.00		0

				12				19-Mar-00																																								0.00		0

								20-Mar-00																																								0.00		0		0.00		0.00

								21-Mar-00																																								0.00		0		0.00		0.00

								24-Mar-00																																								0.00		0

								25-Mar-00																																								0.00		0

				13				26-Mar-00																																								0.00		0

								27-Mar-00																																								0.00		0		0.00

								28-Mar-00																																								0.00		0		0.00

								31-Mar-00																																								0.00		0

								1-Apr-00																																								0.00		0

				14				2-Apr-00																																								0.00		0

								3-Apr-00																																								0.00		0		0.00

								4-Apr-00																																								0.00		0		0.00

								7-Apr-00																																								0.00		0

								8-Apr-00																																								0.00		0

				15				9-Apr-00																																								0.00		0

								10-Apr-00																																								0.00		0		0.00

								11-Apr-00																																								0.00		0		0.00

								14-Apr-00																																								0.00		0

								15-Apr-00																																								0.00		0

				16				16-Apr-00																																								0.00		0

								17-Apr-00																																								0.00		0		0.00		0.00

								18-Apr-00																																								0.00		0		0.00		0.00

								21-Apr-00																																								0.00		0

								22-Apr-00																																								0.00		0

				17				23-Apr-00																																								0.00		0

								24-Apr-00																																								0.00		0		0.00

								25-Apr-00																																								0.00		0		0.00

								28-Apr-00																																								0.00		0

								29-Apr-00																																								0.00		0

				18				30-Apr-00																																								0.00		0

								1-May-00																																								0.00		0		0.00

								2-May-00																																								0.00		0		0.00

								5-May-00																																								0.00		0

								6-May-00																																								0.00		0

				19				7-May-00																																								0.00		0

								8-May-00																																								0.00		0		0.00

								9-May-00																																								0.00		0		0.00

								12-May-00																																								0.00		0

								13-May-00																																								0.00		0

				20				14-May-00																																								0.00		0

								15-May-00																																								0.00		0		0.00		0.00		0.00		0.00

								16-May-00																																								0.00		0		0.00		0.00		0.00		0.00

								19-May-00																																								0.00		0

								20-May-00																																								0.00		0

				21				21-May-00																																								0.00		0

								22-May-00																																								0.00		0		0.00

								23-May-00																																								0.00		0		0.00

								26-May-00																																								0.00		0

								27-May-00																																								0.00		0

				22				28-May-00																																								0.00		0

								29-May-00																																								0.00		0		0.00

								30-May-00																																								0.00		0		0.00

								2-Jun-00																																								0.00		0

								3-Jun-00																																								0.00		0

				23				4-Jun-00																																								0.00		0

								5-Jun-00																																								0.00		0		0.00

								6-Jun-00																																								0.00		0		0.00

								9-Jun-00																																								0.00		0

								10-Jun-00																																								0.00		0

				24				11-Jun-00																																								0.00		0

								12-Jun-00																																								0.00		0		0.00		0.00

								13-Jun-00																																								0.00		0		0.00		0.00

								16-Jun-00																																								0.00		0

								17-Jun-00																																								0.00		0

				25				18-Jun-00																																								0.00		0

								19-Jun-00																																								0.00		0		0.00

								20-Jun-00																																								0.00		0		0.00

								23-Jun-00																																								0.00		0

								24-Jun-00																																								0.00		0

				26				25-Jun-00																																								0.00		0

								26-Jun-00																																								0.00		0		0.00

								27-Jun-00																																								0.00		0		0.00

								30-Jun-00																																								0.00		0

								1-Jul-00																																								0.00		0

				27				2-Jul-00																																								0.00		0

								3-Jul-00																																								0.00		0		0.00

								4-Jul-00																																								0.00		0		0.00

								7-Jul-00																																								0.00		0

								8-Jul-00																																								0.00		0

				28				9-Jul-00																																								0.00		0

								10-Jul-00																																								0.00		0		0.00		0.00

								11-Jul-00																																								0.00		0		0.00		0.00

								14-Jul-00																																								0.00		0

								15-Jul-00																																								0.00		0

				29				16-Jul-00																																								0.00		0

								17-Jul-00																																								0.00		0		0.00

								18-Jul-00																																								0.00		0		0.00

								21-Jul-00																																								0.00		0

								22-Jul-00																																								0.00		0

				30				23-Jul-00																																								0.00		0

								24-Jul-00																																								0.00		0		0.00				0.00

								25-Jul-00																																								0.00		0		0.00				0.00

								28-Jul-00																																								0.00		0

								29-Jul-00																																								0.00		0

				31				30-Jul-00																																								0.00		0

								31-Jul-00																																								0.00		0		0.00

								1-Aug-00																																								0.00		0		0.00

								4-Aug-00																																								0.00		0

								5-Aug-00																																								0.00		0

				32				6-Aug-00																																								0.00		0

								7-Aug-00																																								0.00		0		0.00		0.00

								8-Aug-00																																								0.00		0		0.00		0.00

								11-Aug-00																																								0.00		0

								12-Aug-00																																								0.00		0

				33				13-Aug-00																																								0.00		0

								14-Aug-00																																								0.00		0		0.00

								15-Aug-00																																								0.00		0		0.00

								18-Aug-00																																								0.00		0

								19-Aug-00																																								0.00		0

				34				20-Aug-00																																								0.00		0

								21-Aug-00																																								0.00		0		0.00

								22-Aug-00																																								0.00		0		0.00

								25-Aug-00																																								0.00		0

								26-Aug-00																																								0.00		0

				35				27-Aug-00																																								0.00		0

								28-Aug-00																																								0.00		0		0.00

								29-Aug-00																																								0.00		0		0.00

								1-Sep-00																																								0.00		0

								2-Sep-00																																								0.00		0

				36				3-Sep-00																																								0.00		0

								4-Sep-00																																								0.00		0		0.00		0.00

								5-Sep-00																																								0.00		0		0.00		0.00

								8-Sep-00																																								0.00		0

								9-Sep-00																																								0.00		0

				37				10-Sep-00																																								0.00		0

								11-Sep-00																																								0.00		0		0.00

								12-Sep-00																																								0.00		0		0.00

								15-Sep-00																																								0.00		0

								16-Sep-00																																								0.00		0

				38				17-Sep-00																																								0.00		0

								18-Sep-00																																								0.00		0		0.00

								19-Sep-00																																								0.00		0		0.00

								22-Sep-00																																								0.00		0

								23-Sep-00																																								0.00		0

				39				24-Sep-00																																								0.00		0

								25-Sep-00																																								0.00		0		0.00

								26-Sep-00																																								0.00		0		0.00

								29-Sep-00																																								0.00		0

								30-Sep-00																																								0.00		0

				40				1-Oct-00																																								0.00		0

								2-Oct-00																																								0.00		0		0.00		0.00		0.00		0.00

								3-Oct-00																																								0.00		0		0.00		0.00		0.00		0.00

								Bx #1		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		Daily Average

								GOAL		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00

								AVERAGE		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00

								COUNTS		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00

								31-Dec-99

								GRAPH																																														0		Day		Week								0		Day		4 Week		PC								0		Day		10 Week		PC								0		Day		20 Week		PC

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0				#1		0		0.00		0.00						#1		0		0.00		0.00		0						#1		0		0.00		0.00		0						#1		0		0.00		0		0		#1

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0				#2		0		0.00		0.00								0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0				#3		0		0.00		0.00								0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0
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										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0				#34		0		0.00		0.00								0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0				#35		0		0.00		0.00								0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0				#36		0		0.00		0.00								0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0				#37		0		0.00		0.00						#10		0		0.00		0.00		0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0				#38		0		0.00		0.00								0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0				#39		0		0.00		0.00								0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0				#40		0		0.00		0.00								0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

								31-Dec-99		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		Daily Average																		Date		Daily Score		4 Week Average		Program Change		Goal						Date		Daily Score		10 Week Average		Program Change		Goal						Date		Daily Score		20 Week Average		Program Change		Goal

								Student Score		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00				0.00		0		0								0		31-Dec-99		0.00		0		0.00		0.00				0		31-Dec-99		0.00		0		0.00		0.00				0		31-Dec-99		0.00		0.00		0.00		0.00

								Goal		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00						0		0										31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																						0		0										31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																						0		0										31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																						0		0										31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																						0		0.00										31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																						0		0										31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																						0		0										31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																						0		0										31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																						0		0										31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																				date		31-Dec-99		31-Dec-99		31-Dec-99		31-Dec-99		31-Dec-99		week average		31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																				daily average		0.00		0.00		0.00		0.00		0.00				31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																				goal		0.00		0		0		0		0		0.00		31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																				weekly average		0		0		0		0		0		0.00		31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																		31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																		31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																		31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																		31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																		31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																		31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																		4 Week Average				0.00				0.00						31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																10 Week Average				0.00				0.00						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														20 Week Average				0.00				0.00



Program or Treatment Change:

If there is a change in the behavior program or treatment, enter a 0 (zero) next to the date of the change.

Directions:

One can monitor behavior by the half hour, day or both.  If you do not need to monitor more than once per day simply enter one score in the first time slot only for each day.

If you use percentages, enter the scores in as a percentage (90%) or decimal (0.90). All scores are displayed as a number with 2 decimal points.  It is a necessary part of the program.  Percentages are dispalyed as a decimal such as 75% will be displayed as 0.75.



Data Entry Bx #2

		

								Behavior Progress Monitoring - Data Entry																																Created by Ron Hockman  rhockman@mac.com

								0						0

								0

												0		0.00

												0		0.00

												0		0.00

								0

				Week #		Program Change		Date		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		Daily Average

								31-Dec-99																																								0.00		0

								1-Jan-00																																								0.00		0

				1				2-Jan-00																																								0.00		0

								3-Jan-00																																								0.00		0		0.00

								4-Jan-00																																								0.00		0		0.00

								7-Jan-00																																								0.00		0

								8-Jan-00																																								0.00		0

				2				9-Jan-00																																								0.00		0

								10-Jan-00																																								0.00		0		0.00

								11-Jan-00																																								0.00		0		0.00

								14-Jan-00																																								0.00		0

								15-Jan-00																																								0.00		0

				3				16-Jan-00																																								0.00		0

								17-Jan-00																																								0.00		0		0.00

								18-Jan-00																																								0.00		0		0.00

								21-Jan-00																																								0.00		0

								22-Jan-00																																								0.00		0

				4				23-Jan-00																																								0.00		0

								24-Jan-00																																								0.00		0		0.00		0.00

								25-Jan-00																																								0.00		0		0.00		0.00

								28-Jan-00																																								0.00		0

								29-Jan-00																																								0.00		0

				5				30-Jan-00																																								0.00		0

								31-Jan-00																																								0.00		0		0.00

								1-Feb-00																																								0.00		0		0.00

								4-Feb-00																																								0.00		0

								5-Feb-00																																								0.00		0

				6				6-Feb-00																																								0.00		0

								7-Feb-00																																								0.00		0		0.00

								8-Feb-00																																								0.00		0		0.00

								11-Feb-00																																								0.00		0

								12-Feb-00																																								0.00		0

				7				13-Feb-00																																								0.00		0

								14-Feb-00																																								0.00		0		0.00

								15-Feb-00																																								0.00		0		0.00

								18-Feb-00																																								0.00		0

								19-Feb-00																																								0.00		0

				8				20-Feb-00																																								0.00		0

								21-Feb-00																																								0.00		0		0.00		0.00

								22-Feb-00																																								0.00		0		0.00		0.00

								25-Feb-00																																								0.00		0

								26-Feb-00																																								0.00		0

				9				27-Feb-00																																								0.00		0

								28-Feb-00																																								0.00		0		0.00

								1-Mar-00																																								0.00		0		0.00

								3-Mar-00																																								0.00		0

								4-Mar-00																																								0.00		0

				10				5-Mar-00																																								0.00		0

								6-Mar-00																																								0.00		0		0.00				0.00

								7-Mar-00																																								0.00		0		0.00				0.00

								10-Mar-00																																								0.00		0

								11-Mar-00																																								0.00		0

				11				12-Mar-00																																								0.00		0

								13-Mar-00																																								0.00		0		0.00

								14-Mar-00																																								0.00		0		0.00

								17-Mar-00																																								0.00		0

								18-Mar-00																																								0.00		0

				12				19-Mar-00																																								0.00		0

								20-Mar-00																																								0.00		0		0.00		0.00

								21-Mar-00																																								0.00		0		0.00		0.00

								24-Mar-00																																								0.00		0

								25-Mar-00																																								0.00		0

				13				26-Mar-00																																								0.00		0

								27-Mar-00																																								0.00		0		0.00

								28-Mar-00																																								0.00		0		0.00

								31-Mar-00																																								0.00		0

								1-Apr-00																																								0.00		0

				14				2-Apr-00																																								0.00		0

								3-Apr-00																																								0.00		0		0.00

								4-Apr-00																																								0.00		0		0.00

								7-Apr-00																																								0.00		0

								8-Apr-00																																								0.00		0

				15				9-Apr-00																																								0.00		0

								10-Apr-00																																								0.00		0		0.00

								11-Apr-00																																								0.00		0		0.00

								14-Apr-00																																								0.00		0

								15-Apr-00																																								0.00		0

				16				16-Apr-00																																								0.00		0

								17-Apr-00																																								0.00		0		0.00		0.00

								18-Apr-00																																								0.00		0		0.00		0.00

								21-Apr-00																																								0.00		0

								22-Apr-00																																								0.00		0

				17				23-Apr-00																																								0.00		0

								24-Apr-00																																								0.00		0		0.00

								25-Apr-00																																								0.00		0		0.00

								28-Apr-00																																								0.00		0

								29-Apr-00																																								0.00		0

				18				30-Apr-00																																								0.00		0

								1-May-00																																								0.00		0		0.00

								2-May-00																																								0.00		0		0.00

								5-May-00																																								0.00		0

								6-May-00																																								0.00		0

				19				7-May-00																																								0.00		0

								8-May-00																																								0.00		0		0.00

								9-May-00																																								0.00		0		0.00

								12-May-00																																								0.00		0

								13-May-00																																								0.00		0

				20				14-May-00																																								0.00		0

								15-May-00																																								0.00		0		0.00		0.00		0.00		0.00

								16-May-00																																								0.00		0		0.00		0.00		0.00		0.00

								19-May-00																																								0.00		0

								20-May-00																																								0.00		0

				21				21-May-00																																								0.00		0

								22-May-00																																								0.00		0		0.00

								23-May-00																																								0.00		0		0.00

								26-May-00																																								0.00		0

								27-May-00																																								0.00		0

				22				28-May-00																																								0.00		0

								29-May-00																																								0.00		0		0.00

								30-May-00																																								0.00		0		0.00

								2-Jun-00																																								0.00		0

								3-Jun-00																																								0.00		0

				23				4-Jun-00																																								0.00		0

								5-Jun-00																																								0.00		0		0.00

								6-Jun-00																																								0.00		0		0.00

								9-Jun-00																																								0.00		0

								10-Jun-00																																								0.00		0

				24				11-Jun-00																																								0.00		0

								12-Jun-00																																								0.00		0		0.00		0.00

								13-Jun-00																																								0.00		0		0.00		0.00

								16-Jun-00																																								0.00		0

								17-Jun-00																																								0.00		0

				25				18-Jun-00																																								0.00		0

								19-Jun-00																																								0.00		0		0.00

								20-Jun-00																																								0.00		0		0.00

								23-Jun-00																																								0.00		0

								24-Jun-00																																								0.00		0

				26				25-Jun-00																																								0.00		0

								26-Jun-00																																								0.00		0		0.00

								27-Jun-00																																								0.00		0		0.00

								30-Jun-00																																								0.00		0

								1-Jul-00																																								0.00		0

				27				2-Jul-00																																								0.00		0

								3-Jul-00																																								0.00		0		0.00

								4-Jul-00																																								0.00		0		0.00

								7-Jul-00																																								0.00		0

								8-Jul-00																																								0.00		0

				28				9-Jul-00																																								0.00		0

								10-Jul-00																																								0.00		0		0.00		0.00

								11-Jul-00																																								0.00		0		0.00		0.00

								14-Jul-00																																								0.00		0

								15-Jul-00																																								0.00		0

				29				16-Jul-00																																								0.00		0

								17-Jul-00																																								0.00		0		0.00

								18-Jul-00																																								0.00		0		0.00

								21-Jul-00																																								0.00		0

								22-Jul-00																																								0.00		0

				30				23-Jul-00																																								0.00		0

								24-Jul-00																																								0.00		0		0.00				0.00

								25-Jul-00																																								0.00		0		0.00				0.00

								28-Jul-00																																								0.00		0

								29-Jul-00																																								0.00		0

				31				30-Jul-00																																								0.00		0

								31-Jul-00																																								0.00		0		0.00

								1-Aug-00																																								0.00		0		0.00

								4-Aug-00																																								0.00		0

								5-Aug-00																																								0.00		0

				32				6-Aug-00																																								0.00		0

								7-Aug-00																																								0.00		0		0.00		0.00

								8-Aug-00																																								0.00		0		0.00		0.00

								11-Aug-00																																								0.00		0

								12-Aug-00																																								0.00		0

				33				13-Aug-00																																								0.00		0

								14-Aug-00																																								0.00		0		0.00

								15-Aug-00																																								0.00		0		0.00

								18-Aug-00																																								0.00		0

								19-Aug-00																																								0.00		0

				34				20-Aug-00																																								0.00		0

								21-Aug-00																																								0.00		0		0.00

								22-Aug-00																																								0.00		0		0.00

								25-Aug-00																																								0.00		0

								26-Aug-00																																								0.00		0

				35				27-Aug-00																																								0.00		0

								28-Aug-00																																								0.00		0		0.00

								29-Aug-00																																								0.00		0		0.00

								1-Sep-00																																								0.00		0

								2-Sep-00																																								0.00		0

				36				3-Sep-00																																								0.00		0

								4-Sep-00																																								0.00		0		0.00		0.00

								5-Sep-00																																								0.00		0		0.00		0.00

								8-Sep-00																																								0.00		0

								9-Sep-00																																								0.00		0

				37				10-Sep-00																																								0.00		0

								11-Sep-00																																								0.00		0		0.00

								12-Sep-00																																								0.00		0		0.00

								15-Sep-00																																								0.00		0

								16-Sep-00																																								0.00		0

				38				17-Sep-00																																								0.00		0

								18-Sep-00																																								0.00		0		0.00

								19-Sep-00																																								0.00		0		0.00

								22-Sep-00																																								0.00		0

								23-Sep-00																																								0.00		0

				39				24-Sep-00																																								0.00		0

								25-Sep-00																																								0.00		0		0.00

								26-Sep-00																																								0.00		0		0.00

								29-Sep-00																																								0.00		0

								30-Sep-00																																								0.00		0

				40				1-Oct-00																																								0.00		0

								2-Oct-00																																								0.00		0		0.00		0.00		0.00		0.00

								3-Oct-00																																								0.00		0		0.00		0.00		0.00		0.00

										12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		Daily Average

								GOAL		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00

								AVERAGE		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00

								COUNTS		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00

								31-Dec-99

								GRAPH																																														0		Day		Week								0		Day		4 Week		PC								0		Day		10 Week		PC								0		Day		20 Week		PC

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0.00				#1		0		0.00		0.00						#1		0		0.00		0.00		0						#1		0		0.00		0.00		0						#1		0		0.00		0		0		#1
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										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0.00						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0.00						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0.00						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0.00						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0.00				#31		0		0.00		0.00								0		0.00				0						#4		0		0.00		0.00		0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0.00						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0.00						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0.00						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0.00						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0.00				#32		0		0.00		0.00								0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0.00						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0.00						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0.00						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0.00						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0.00				#33		0		0.00		0.00						#9		0		0.00		0.00		0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0.00						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0.00						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0.00						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0.00						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0.00				#34		0		0.00		0.00								0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0.00						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0.00						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0.00						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0.00						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0.00				#35		0		0.00		0.00								0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0.00						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0.00						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0.00						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0.00						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0.00				#36		0		0.00		0.00								0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0.00						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0.00						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0.00						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0.00						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0.00				#37		0		0.00		0.00						#10		0		0.00		0.00		0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0.00						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0.00						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0.00						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0.00						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0.00				#38		0		0.00		0.00								0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0.00						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0.00						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0.00						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0.00						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0.00				#39		0		0.00		0.00								0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0.00						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0.00						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0.00						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0.00						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0.00				#40		0		0.00		0.00								0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0.00						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0.00						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0.00						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0.00						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

								31-Dec-99		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		Daily Average																		Date		Daily Score		4 Week Average		PC		Goal						Date		Daily Score		10 Week Average		Program Change		Goal						Date		Daily Scorfe		20 Week Average		Program Change		Goal

								Student Score		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00				0.00		0		0								0		31-Dec-99		0.00		0		0.00		0.00				0		31-Dec-99		0.00		0		0.00		0.00				0		31-Dec-99		0.00		0.00		0.00		0.00

								Goal		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00						0		0										31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																						0		0										31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																						0		0										31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																						0		0										31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																						0		0.00										31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																						0		0										31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																						0		0										31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																						0		0										31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																						0		0										31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																				date		31-Dec-99		31-Dec-99		31-Dec-99		31-Dec-99		31-Dec-99		week average		31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																				daily average		0.00		0.00		0.00		0.00		0.00				31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																				goal		0.00		0		0		0		0		0.00		31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																				weekly average		0		0		0		0		0		0.00		31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																		31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																		31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																		31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																		31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																		31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																		31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																		4 Week Average				0.00				0.00						31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																10 Week Average				0.00				0.00						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														20 Week Average				0.00				0.00



Program or Treatment Change:

If there is a change in the behavior program or treatment, enter a 0 (zero) next to the date of the change.

Directions:

One can monitor behavior by the half hour, day or both.  If you do not need to monitor more than once per day simply enter one score in the first time slot only for each day.

If you use percentages, enter the scores in as a percentage (90%) or decimal (0.90). All scores are displayed as a number with 2 decimal points.  It is a necessary part of the program.  Percentages are dispalyed as a decimal such as 75% will be displayed as 0.75.



Data Entry Bx #3

		

								Behavior Progress Monitoring - Data Entry																																Created by Ron Hockman  rhockman@mac.com

								0						0

								0

												0		0.00

												0		0.00

												0		0.00

								0

				Week #		Program Change		Date		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		Daily Average

								31-Dec-99																																								0.00		0

								1-Jan-00																																								0.00		0

				1				2-Jan-00																																								0.00		0

								3-Jan-00																																								0.00		0		0.00

								4-Jan-00																																								0.00		0		0.00

								7-Jan-00																																								0.00		0

								8-Jan-00																																								0.00		0

				2				9-Jan-00																																								0.00		0

								10-Jan-00																																								0.00		0		0.00

								11-Jan-00																																								0.00		0		0.00

								14-Jan-00																																								0.00		0

								15-Jan-00																																								0.00		0

				3				16-Jan-00																																								0.00		0

								17-Jan-00																																								0.00		0		0.00

								18-Jan-00																																								0.00		0		0.00

								21-Jan-00																																								0.00		0

								22-Jan-00																																								0.00		0

				4				23-Jan-00																																								0.00		0

								24-Jan-00																																								0.00		0		0.00		0.00

								25-Jan-00																																								0.00		0		0.00		0.00

								28-Jan-00																																								0.00		0

								29-Jan-00																																								0.00		0

				5				30-Jan-00																																								0.00		0

								31-Jan-00																																								0.00		0		0.00

								1-Feb-00																																								0.00		0		0.00

								4-Feb-00																																								0.00		0

								5-Feb-00																																								0.00		0

				6				6-Feb-00																																								0.00		0

								7-Feb-00																																								0.00		0		0.00

								8-Feb-00																																								0.00		0		0.00

								11-Feb-00																																								0.00		0

								12-Feb-00																																								0.00		0

				7				13-Feb-00																																								0.00		0

								14-Feb-00																																								0.00		0		0.00

								15-Feb-00																																								0.00		0		0.00

								18-Feb-00																																								0.00		0

								19-Feb-00																																								0.00		0

				8				20-Feb-00																																								0.00		0

								21-Feb-00																																								0.00		0		0.00		0.00

								22-Feb-00																																								0.00		0		0.00		0.00

								25-Feb-00																																								0.00		0

								26-Feb-00																																								0.00		0

				9				27-Feb-00																																								0.00		0

								28-Feb-00																																								0.00		0		0.00

								1-Mar-00																																								0.00		0		0.00

								3-Mar-00																																								0.00		0

								4-Mar-00																																								0.00		0

				10				5-Mar-00																																								0.00		0

								6-Mar-00																																								0.00		0		0.00				0.00

								7-Mar-00																																								0.00		0		0.00				0.00

								10-Mar-00																																								0.00		0

								11-Mar-00																																								0.00		0

				11				12-Mar-00																																								0.00		0

								13-Mar-00																																								0.00		0		0.00

								14-Mar-00																																								0.00		0		0.00

								17-Mar-00																																								0.00		0

								18-Mar-00																																								0.00		0

				12				19-Mar-00																																								0.00		0

								20-Mar-00																																								0.00		0		0.00		0.00

								21-Mar-00																																								0.00		0		0.00		0.00

								24-Mar-00																																								0.00		0

								25-Mar-00																																								0.00		0

				13				26-Mar-00																																								0.00		0

								27-Mar-00																																								0.00		0		0.00

								28-Mar-00																																								0.00		0		0.00

								31-Mar-00																																								0.00		0

								1-Apr-00																																								0.00		0

				14				2-Apr-00																																								0.00		0

								3-Apr-00																																								0.00		0		0.00

								4-Apr-00																																								0.00		0		0.00

								7-Apr-00																																								0.00		0

								8-Apr-00																																								0.00		0

				15				9-Apr-00																																								0.00		0

								10-Apr-00																																								0.00		0		0.00

								11-Apr-00																																								0.00		0		0.00

								14-Apr-00																																								0.00		0

								15-Apr-00																																								0.00		0

				16				16-Apr-00																																								0.00		0

								17-Apr-00																																								0.00		0		0.00		0.00

								18-Apr-00																																								0.00		0		0.00		0.00

								21-Apr-00																																								0.00		0

								22-Apr-00																																								0.00		0

				17				23-Apr-00																																								0.00		0

								24-Apr-00																																								0.00		0		0.00

								25-Apr-00																																								0.00		0		0.00

								28-Apr-00																																								0.00		0

								29-Apr-00																																								0.00		0

				18				30-Apr-00																																								0.00		0

								1-May-00																																								0.00		0		0.00

								2-May-00																																								0.00		0		0.00

								5-May-00																																								0.00		0

								6-May-00																																								0.00		0

				19				7-May-00																																								0.00		0

								8-May-00																																								0.00		0		0.00

								9-May-00																																								0.00		0		0.00

								12-May-00																																								0.00		0

								13-May-00																																								0.00		0

				20				14-May-00																																								0.00		0

								15-May-00																																								0.00		0		0.00		0.00		0.00		0.00

								16-May-00																																								0.00		0		0.00		0.00		0.00		0.00

								19-May-00																																								0.00		0

								20-May-00																																								0.00		0

				21				21-May-00																																								0.00		0

								22-May-00																																								0.00		0		0.00

								23-May-00																																								0.00		0		0.00

								26-May-00																																								0.00		0

								27-May-00																																								0.00		0

				22				28-May-00																																								0.00		0

								29-May-00																																								0.00		0		0.00

								30-May-00																																								0.00		0		0.00

								2-Jun-00																																								0.00		0

								3-Jun-00																																								0.00		0

				23				4-Jun-00																																								0.00		0

								5-Jun-00																																								0.00		0		0.00

								6-Jun-00																																								0.00		0		0.00

								9-Jun-00																																								0.00		0

								10-Jun-00																																								0.00		0

				24				11-Jun-00																																								0.00		0

								12-Jun-00																																								0.00		0		0.00		0.00

								13-Jun-00																																								0.00		0		0.00		0.00

								16-Jun-00																																								0.00		0

								17-Jun-00																																								0.00		0

				25				18-Jun-00																																								0.00		0

								19-Jun-00																																								0.00		0		0.00

								20-Jun-00																																								0.00		0		0.00

								23-Jun-00																																								0.00		0

								24-Jun-00																																								0.00		0

				26				25-Jun-00																																								0.00		0

								26-Jun-00																																								0.00		0		0.00

								27-Jun-00																																								0.00		0		0.00

								30-Jun-00																																								0.00		0

								1-Jul-00																																								0.00		0

				27				2-Jul-00																																								0.00		0

								3-Jul-00																																								0.00		0		0.00

								4-Jul-00																																								0.00		0		0.00

								7-Jul-00																																								0.00		0

								8-Jul-00																																								0.00		0

				28				9-Jul-00																																								0.00		0

								10-Jul-00																																								0.00		0		0.00		0.00

								11-Jul-00																																								0.00		0		0.00		0.00

								14-Jul-00																																								0.00		0

								15-Jul-00																																								0.00		0

				29				16-Jul-00																																								0.00		0

								17-Jul-00																																								0.00		0		0.00

								18-Jul-00																																								0.00		0		0.00

								21-Jul-00																																								0.00		0

								22-Jul-00																																								0.00		0

				30				23-Jul-00																																								0.00		0

								24-Jul-00																																								0.00		0		0.00				0.00

								25-Jul-00																																								0.00		0		0.00				0.00

								28-Jul-00																																								0.00		0

								29-Jul-00																																								0.00		0

				31				30-Jul-00																																								0.00		0

								31-Jul-00																																								0.00		0		0.00

								1-Aug-00																																								0.00		0		0.00

								4-Aug-00																																								0.00		0

								5-Aug-00																																								0.00		0

				32				6-Aug-00																																								0.00		0

								7-Aug-00																																								0.00		0		0.00		0.00

								8-Aug-00																																								0.00		0		0.00		0.00

								11-Aug-00																																								0.00		0

								12-Aug-00																																								0.00		0

				33				13-Aug-00																																								0.00		0

								14-Aug-00																																								0.00		0		0.00

								15-Aug-00																																								0.00		0		0.00

								18-Aug-00																																								0.00		0

								19-Aug-00																																								0.00		0

				34				20-Aug-00																																								0.00		0

								21-Aug-00																																								0.00		0		0.00

								22-Aug-00																																								0.00		0		0.00

								25-Aug-00																																								0.00		0

								26-Aug-00																																								0.00		0

				35				27-Aug-00																																								0.00		0

								28-Aug-00																																								0.00		0		0.00

								29-Aug-00																																								0.00		0		0.00

								1-Sep-00																																								0.00		0

								2-Sep-00																																								0.00		0

				36				3-Sep-00																																								0.00		0

								4-Sep-00																																								0.00		0		0.00		0.00

								5-Sep-00																																								0.00		0		0.00		0.00

								8-Sep-00																																								0.00		0

								9-Sep-00																																								0.00		0

				37				10-Sep-00																																								0.00		0

								11-Sep-00																																								0.00		0		0.00

								12-Sep-00																																								0.00		0		0.00

								15-Sep-00																																								0.00		0

								16-Sep-00																																								0.00		0

				38				17-Sep-00																																								0.00		0

								18-Sep-00																																								0.00		0		0.00

								19-Sep-00																																								0.00		0		0.00

								22-Sep-00																																								0.00		0

								23-Sep-00																																								0.00		0

				39				24-Sep-00																																								0.00		0

								25-Sep-00																																								0.00		0		0.00

								26-Sep-00																																								0.00		0		0.00

								29-Sep-00																																								0.00		0

								30-Sep-00																																								0.00		0

				40				1-Oct-00																																								0.00		0

								2-Oct-00																																								0.00		0		0.00		0.00		0.00		0.00

								3-Oct-00																																								0.00		0		0.00		0.00		0.00		0.00

										12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		Daily Average

								GOAL		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00

								AVERAGE		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00

								COUNTS		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00

								31-Dec-99

								GRAPH																																														0		Day		Week								0		Day		4 Week		PC								0		Day		10 Week		PC								0		Day		20 Week		PC

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0				#1		0		0.00		0.00						#1		0		0.00		0.00		0						#1		0		0.00		0.00		0						#1		0		0.00		0		0		#1

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0				#2		0		0.00		0.00								0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0				#3		0		0.00		0.00								0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0				#4		0		0.00		0.00								0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0				#5		0		0.00		0.00						#2		0		0.00		0.00		0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0				#6		0		0.00		0.00								0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0				#7		0		0.00		0.00								0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0				#8		0		0.00		0.00								0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0				#9		0		0.00		0.00						#3		0		0.00		0.00		0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0				#10		0		0.00		0.00								0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0				#11		0		0.00		0.00								0		0.00				0						#2		0		0.00		0.00		0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0				#12		0		0.00		0.00								0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0
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																																																						0		0										31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																						0		0										31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																						0		0										31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																						0		0.00										31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																						0		0										31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																						0		0										31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																						0		0										31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																						0		0										31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																				date		31-Dec-99		31-Dec-99		31-Dec-99		31-Dec-99		31-Dec-99		week average		31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																				daily average		0.00		0.00		0.00		0.00		0.00				31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																				goal		0.00		0		0		0		0		0.00		31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																				weekly average		0		0		0		0		0		0.00		31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																		31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																		31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																		31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																		31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																		31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																		31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																		4 Week Average				0.00				0.00						31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																10 Week Average				0.00				0.00						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														20 Week Average				0.00				0.00



Program or Treatment Change:

If there is a change in the behavior program or treatment, enter a 0 (zero) next to the date of the change.

Directions:

One can monitor behavior by the half hour, day or both.  If you do not need to monitor more than once per day simply enter one score in the first time slot only for each day.

If you use percentages, enter the scores in as a percentage (90%) or decimal (0.90). All scores are displayed as a number with 2 decimal points.  It is a necessary part of the program.  Percentages are dispalyed as a decimal such as 75% will be displayed as 0.75.



Data Entry Bx #4

		

								Behavior Progress Monitoring - Data Entry																																Created by Ron Hockman  rhockman@mac.com

								0						0

								0

												0		0.00

												0		0.00

												0		0.00

								0

				Week #		Program Change		Date		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		Daily Average

								31-Dec-99																																								0.00		0

								1-Jan-00																																								0.00		0

				1				2-Jan-00																																								0.00		0

								3-Jan-00																																								0.00		0		0.00

								4-Jan-00																																								0.00		0		0.00

								7-Jan-00																																								0.00		0

								8-Jan-00																																								0.00		0

				2				9-Jan-00																																								0.00		0

								10-Jan-00																																								0.00		0		0.00

								11-Jan-00																																								0.00		0		0.00

								14-Jan-00																																								0.00		0

								15-Jan-00																																								0.00		0

				3				16-Jan-00																																								0.00		0

								17-Jan-00																																								0.00		0		0.00

								18-Jan-00																																								0.00		0		0.00

								21-Jan-00																																								0.00		0

								22-Jan-00																																								0.00		0

				4				23-Jan-00																																								0.00		0

								24-Jan-00																																								0.00		0		0.00		0.00

								25-Jan-00																																								0.00		0		0.00		0.00

								28-Jan-00																																								0.00		0

								29-Jan-00																																								0.00		0

				5				30-Jan-00																																								0.00		0

								31-Jan-00																																								0.00		0		0.00

								1-Feb-00																																								0.00		0		0.00

								4-Feb-00																																								0.00		0

								5-Feb-00																																								0.00		0

				6				6-Feb-00																																								0.00		0

								7-Feb-00																																								0.00		0		0.00

								8-Feb-00																																								0.00		0		0.00

								11-Feb-00																																								0.00		0

								12-Feb-00																																								0.00		0

				7				13-Feb-00																																								0.00		0

								14-Feb-00																																								0.00		0		0.00

								15-Feb-00																																								0.00		0		0.00

								18-Feb-00																																								0.00		0

								19-Feb-00																																								0.00		0

				8				20-Feb-00																																								0.00		0

								21-Feb-00																																								0.00		0		0.00		0.00

								22-Feb-00																																								0.00		0		0.00		0.00

								25-Feb-00																																								0.00		0

								26-Feb-00																																								0.00		0

				9				27-Feb-00																																								0.00		0

								28-Feb-00																																								0.00		0		0.00

								1-Mar-00																																								0.00		0		0.00

								3-Mar-00																																								0.00		0

								4-Mar-00																																								0.00		0

				10				5-Mar-00																																								0.00		0

								6-Mar-00																																								0.00		0		0.00				0.00

								7-Mar-00																																								0.00		0		0.00				0.00

								10-Mar-00																																								0.00		0

								11-Mar-00																																								0.00		0

				11				12-Mar-00																																								0.00		0

								13-Mar-00																																								0.00		0		0.00

								14-Mar-00																																								0.00		0		0.00

								17-Mar-00																																								0.00		0

								18-Mar-00																																								0.00		0

				12				19-Mar-00																																								0.00		0

								20-Mar-00																																								0.00		0		0.00		0.00

								21-Mar-00																																								0.00		0		0.00		0.00

								24-Mar-00																																								0.00		0

								25-Mar-00																																								0.00		0

				13				26-Mar-00																																								0.00		0

								27-Mar-00																																								0.00		0		0.00

								28-Mar-00																																								0.00		0		0.00

								31-Mar-00																																								0.00		0

								1-Apr-00																																								0.00		0

				14				2-Apr-00																																								0.00		0

								3-Apr-00																																								0.00		0		0.00

								4-Apr-00																																								0.00		0		0.00

								7-Apr-00																																								0.00		0

								8-Apr-00																																								0.00		0

				15				9-Apr-00																																								0.00		0

								10-Apr-00																																								0.00		0		0.00

								11-Apr-00																																								0.00		0		0.00

								14-Apr-00																																								0.00		0

								15-Apr-00																																								0.00		0

				16				16-Apr-00																																								0.00		0

								17-Apr-00																																								0.00		0		0.00		0.00

								18-Apr-00																																								0.00		0		0.00		0.00

								21-Apr-00																																								0.00		0

								22-Apr-00																																								0.00		0

				17				23-Apr-00																																								0.00		0

								24-Apr-00																																								0.00		0		0.00

								25-Apr-00																																								0.00		0		0.00

								28-Apr-00																																								0.00		0

								29-Apr-00																																								0.00		0

				18				30-Apr-00																																								0.00		0

								1-May-00																																								0.00		0		0.00

								2-May-00																																								0.00		0		0.00

								5-May-00																																								0.00		0

								6-May-00																																								0.00		0

				19				7-May-00																																								0.00		0

								8-May-00																																								0.00		0		0.00

								9-May-00																																								0.00		0		0.00

								12-May-00																																								0.00		0

								13-May-00																																								0.00		0

				20				14-May-00																																								0.00		0

								15-May-00																																								0.00		0		0.00		0.00		0.00		0.00

								16-May-00																																								0.00		0		0.00		0.00		0.00		0.00

								19-May-00																																								0.00		0

								20-May-00																																								0.00		0

				21				21-May-00																																								0.00		0

								22-May-00																																								0.00		0		0.00

								23-May-00																																								0.00		0		0.00

								26-May-00																																								0.00		0

								27-May-00																																								0.00		0

				22				28-May-00																																								0.00		0

								29-May-00																																								0.00		0		0.00

								30-May-00																																								0.00		0		0.00

								2-Jun-00																																								0.00		0

								3-Jun-00																																								0.00		0

				23				4-Jun-00																																								0.00		0

								5-Jun-00																																								0.00		0		0.00

								6-Jun-00																																								0.00		0		0.00

								9-Jun-00																																								0.00		0

								10-Jun-00																																								0.00		0

				24				11-Jun-00																																								0.00		0

								12-Jun-00																																								0.00		0		0.00		0.00

								13-Jun-00																																								0.00		0		0.00		0.00

								16-Jun-00																																								0.00		0

								17-Jun-00																																								0.00		0

				25				18-Jun-00																																								0.00		0

								19-Jun-00																																								0.00		0		0.00

								20-Jun-00																																								0.00		0		0.00

								23-Jun-00																																								0.00		0

								24-Jun-00																																								0.00		0

				26				25-Jun-00																																								0.00		0

								26-Jun-00																																								0.00		0		0.00

								27-Jun-00																																								0.00		0		0.00

								30-Jun-00																																								0.00		0

								1-Jul-00																																								0.00		0

				27				2-Jul-00																																								0.00		0

								3-Jul-00																																								0.00		0		0.00

								4-Jul-00																																								0.00		0		0.00

								7-Jul-00																																								0.00		0

								8-Jul-00																																								0.00		0

				28				9-Jul-00																																								0.00		0

								10-Jul-00																																								0.00		0		0.00		0.00

								11-Jul-00																																								0.00		0		0.00		0.00

								14-Jul-00																																								0.00		0

								15-Jul-00																																								0.00		0

				29				16-Jul-00																																								0.00		0

								17-Jul-00																																								0.00		0		0.00

								18-Jul-00																																								0.00		0		0.00

								21-Jul-00																																								0.00		0

								22-Jul-00																																								0.00		0

				30				23-Jul-00																																								0.00		0

								24-Jul-00																																								0.00		0		0.00				0.00

								25-Jul-00																																								0.00		0		0.00				0.00

								28-Jul-00																																								0.00		0

								29-Jul-00																																								0.00		0

				31				30-Jul-00																																								0.00		0

								31-Jul-00																																								0.00		0		0.00

								1-Aug-00																																								0.00		0		0.00

								4-Aug-00																																								0.00		0

								5-Aug-00																																								0.00		0

				32				6-Aug-00																																								0.00		0

								7-Aug-00																																								0.00		0		0.00		0.00

								8-Aug-00																																								0.00		0		0.00		0.00

								11-Aug-00																																								0.00		0

								12-Aug-00																																								0.00		0

				33				13-Aug-00																																								0.00		0

								14-Aug-00																																								0.00		0		0.00

								15-Aug-00																																								0.00		0		0.00

								18-Aug-00																																								0.00		0

								19-Aug-00																																								0.00		0

				34				20-Aug-00																																								0.00		0

								21-Aug-00																																								0.00		0		0.00

								22-Aug-00																																								0.00		0		0.00

								25-Aug-00																																								0.00		0

								26-Aug-00																																								0.00		0

				35				27-Aug-00																																								0.00		0

								28-Aug-00																																								0.00		0		0.00

								29-Aug-00																																								0.00		0		0.00

								1-Sep-00																																								0.00		0

								2-Sep-00																																								0.00		0

				36				3-Sep-00																																								0.00		0

								4-Sep-00																																								0.00		0		0.00		0.00

								5-Sep-00																																								0.00		0		0.00		0.00

								8-Sep-00																																								0.00		0

								9-Sep-00																																								0.00		0

				37				10-Sep-00																																								0.00		0

								11-Sep-00																																								0.00		0		0.00

								12-Sep-00																																								0.00		0		0.00

								15-Sep-00																																								0.00		0

								16-Sep-00																																								0.00		0

				38				17-Sep-00																																								0.00		0

								18-Sep-00																																								0.00		0		0.00

								19-Sep-00																																								0.00		0		0.00

								22-Sep-00																																								0.00		0

								23-Sep-00																																								0.00		0

				39				24-Sep-00																																								0.00		0

								25-Sep-00																																								0.00		0		0.00

								26-Sep-00																																								0.00		0		0.00

								29-Sep-00																																								0.00		0

								30-Sep-00																																								0.00		0

				40				1-Oct-00																																								0.00		0

								2-Oct-00																																								0.00		0		0.00		0.00		0.00		0.00

								3-Oct-00																																								0.00		0		0.00		0.00		0.00		0.00

										12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		Daily Average

								GOAL		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00

								AVERAGE		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00

								COUNTS		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00

								31-Dec-99

								GRAPH																																														0		Day		Week								0		Day		4 Week		PC								0		Day		10 Week		PC								0		Day		20 Week		PC

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0				#1		0		0.00		0.00						#1		0		0.00		0.00		0						#1		0		0.00		0.00		0						#1		0		0.00		0		0		#1

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0				#2		0		0.00		0.00								0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0				#3		0		0.00		0.00								0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0				#4		0		0.00		0.00								0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0				#5		0		0.00		0.00						#2		0		0.00		0.00		0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0				#6		0		0.00		0.00								0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0				#7		0		0.00		0.00								0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0				#8		0		0.00		0.00								0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0				#9		0		0.00		0.00						#3		0		0.00		0.00		0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0
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										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0				#40		0		0.00		0.00								0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

										0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0						0		0.00										0		0.00				0								0		0.00				0								0		0.00				0

								31-Dec-99		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		Daily Average																		Date		Daily Score		4 Week Average		PC		Goal						Date		Daily Score		10 Week Average		Program Change		Goal						Date		Daily Scorfe		20 Week Average		Program Change		Goal

								Student Score		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00				0.00		0		0								0		31-Dec-99		0.00		0		0.00		0.00				0		31-Dec-99		0.00		0		0.00		0.00				0		31-Dec-99		0.00		0.00		0.00		0.00

								Goal		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00						0		0										31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																						0		0										31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																						0		0										31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																						0		0										31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																						0		0.00										31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																						0		0										31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																						0		0										31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																						0		0										31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																						0		0										31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																				date		31-Dec-99		31-Dec-99		31-Dec-99		31-Dec-99		31-Dec-99		week average		31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																				daily average		0.00		0.00		0.00		0.00		0.00				31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																				goal		0.00		0		0		0		0		0.00		31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																				weekly average		0		0		0		0		0		0.00		31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																		31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																		31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																		31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																		31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																		31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																		31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																		4 Week Average				0.00				0.00						31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																31-Dec-99		0.00		0		0.00		0						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																10 Week Average				0.00				0.00						31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														31-Dec-99		0.00		0.00		0.00		0.00

																																																																																														20 Week Average				0.00				0.00



Program or Treatment Change:

If there is a change in the behavior program or treatment, enter a 0 (zero) next to the date of the change.

Directions:

One can monitor behavior by the half hour, day or both.  If you do not need to monitor more than once per day simply enter one score in the first time slot only for each day.

If you use percentages, enter the scores in as a percentage (90%) or decimal (0.90). All scores are displayed as a number with 2 decimal points.  It is a necessary part of the program.  Percentages are dispalyed as a decimal such as 75% will be displayed as 0.75.



One Day Graph

																						- : Scores for One Day								31-Dec-99

				One Day Graph Setup										Created by Ron Hockman  rhockman@mac.com								Target Behavior:

																						0

		Bx #1		0

		Bx #2		0

		Bx #3		0

		Bx #4		0

				Behavior		Graph Date

				This graph displays the student scores for one day by the half hour and the day average score.

				Slide to the Right to See the Graph

		31-Dec-99

		1-Jan-00

		2-Jan-00

		3-Jan-00

		4-Jan-00

		7-Jan-00

		8-Jan-00

		9-Jan-00

		10-Jan-00

		11-Jan-00

		14-Jan-00

		15-Jan-00

		16-Jan-00

		17-Jan-00

		18-Jan-00

		21-Jan-00

		22-Jan-00

		23-Jan-00

		24-Jan-00

		25-Jan-00

		28-Jan-00

		29-Jan-00

		30-Jan-00

		31-Jan-00

		1-Feb-00																				- :																		Printed Tuesday, October 6, 2009

		4-Feb-00

		5-Feb-00

		6-Feb-00

		7-Feb-00

		8-Feb-00

		11-Feb-00

		12-Feb-00

		13-Feb-00

		14-Feb-00						12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		12:00 AM		Day Average

		15-Feb-00				Score by Time		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00		0.00

		18-Feb-00				Goal		0.00		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0.00

		19-Feb-00				Day Average		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0.00

		20-Feb-00

		21-Feb-00

		22-Feb-00

		25-Feb-00

		26-Feb-00

		27-Feb-00

		28-Feb-00

		1-Mar-00

		3-Mar-00

		4-Mar-00

		5-Mar-00

		6-Mar-00

		7-Mar-00

		10-Mar-00

		11-Mar-00

		12-Mar-00

		13-Mar-00

		14-Mar-00

		17-Mar-00

		18-Mar-00

		19-Mar-00

		20-Mar-00

		21-Mar-00

		24-Mar-00

		25-Mar-00

		26-Mar-00

		27-Mar-00

		28-Mar-00

		31-Mar-00

		1-Apr-00

		2-Apr-00

		3-Apr-00

		4-Apr-00

		7-Apr-00

		8-Apr-00

		9-Apr-00

		10-Apr-00

		11-Apr-00

		14-Apr-00

		15-Apr-00

		16-Apr-00

		17-Apr-00

		18-Apr-00

		21-Apr-00

		22-Apr-00

		23-Apr-00

		24-Apr-00

		25-Apr-00

		28-Apr-00

		29-Apr-00

		30-Apr-00

		1-May-00

		2-May-00

		5-May-00

		6-May-00

		7-May-00

		8-May-00

		9-May-00

		12-May-00

		13-May-00

		14-May-00

		15-May-00

		16-May-00

		19-May-00

		20-May-00

		21-May-00

		22-May-00

		23-May-00

		26-May-00

		27-May-00

		28-May-00

		29-May-00

		30-May-00

		2-Jun-00

		3-Jun-00

		4-Jun-00

		5-Jun-00

		6-Jun-00

		9-Jun-00

		10-Jun-00

		11-Jun-00

		12-Jun-00

		13-Jun-00

		16-Jun-00

		17-Jun-00

		18-Jun-00

		19-Jun-00

		20-Jun-00

		23-Jun-00

		24-Jun-00

		25-Jun-00

		26-Jun-00

		27-Jun-00

		30-Jun-00

		1-Jul-00

		2-Jul-00

		3-Jul-00

		4-Jul-00

		7-Jul-00

		8-Jul-00

		9-Jul-00

		10-Jul-00

		11-Jul-00

		14-Jul-00

		15-Jul-00

		16-Jul-00

		17-Jul-00

		18-Jul-00

		21-Jul-00

		22-Jul-00

		23-Jul-00

		24-Jul-00

		25-Jul-00

		28-Jul-00

		29-Jul-00

		30-Jul-00

		31-Jul-00

		1-Aug-00

		4-Aug-00

		5-Aug-00

		6-Aug-00

		7-Aug-00

		8-Aug-00

		11-Aug-00

		12-Aug-00

		13-Aug-00

		14-Aug-00

		15-Aug-00

		18-Aug-00

		19-Aug-00

		20-Aug-00

		21-Aug-00

		22-Aug-00

		25-Aug-00

		26-Aug-00

		27-Aug-00

		28-Aug-00

		29-Aug-00

		1-Sep-00

		2-Sep-00

		3-Sep-00

		4-Sep-00

		5-Sep-00

		8-Sep-00

		9-Sep-00

		10-Sep-00

		11-Sep-00

		12-Sep-00

		15-Sep-00

		16-Sep-00

		17-Sep-00

		18-Sep-00

		19-Sep-00

		22-Sep-00

		23-Sep-00

		24-Sep-00

		25-Sep-00

		26-Sep-00

		29-Sep-00

		30-Sep-00

		1-Oct-00

		2-Oct-00

		3-Oct-00





teacher
File Attachment
RonHockmanBehaviorGraph_PM.xls


Appendix F
Frequently Asked Questions (FAQs)

Broward MTSS/RtI Model

Q: Why is MTSS/RHtI the best process to use to make decisions about instruction for students?
A: Evidence from research continues to indicate that Multi-Tiered System of Supports (MTSS)/Response-to-Intervention (Rtl) is the best
means of assisting students in the general education classroom with academic and/or behavioral problems. It is a means of identifying
problems early, providing assistance to students through evidence-based interventions, and progress monitoring those interventions to
evaluate their effectiveness. Decisions about student’s instructional needs are, thus, based on sound data about what is and is not working to
promote academic and behavioral competence in the classroom. The state of Florida has adopted MTSS/RHtI as its primary methodology for
assisting all students experiencing challenges in the general education classroom.

Q: Is MTSS/RtI primarily a path to special education?
A: No. Although MTSS/RtI has some applicability to certain ESE eligibilities, it is first and foremost a general education initiative.

Q: How will we communicate about CPS/RtI to parents?
A: This is one of the responsibilities of the CPS team at each school. Regular communication with parents, both about interventions planned
and progress monitoring of the interventions, is expected. It will be necessary for all CPS teams to determine who will be responsible for
communicating with parents about their child’s involvement in the CPS process.

Q: Is there flexibility in the model? For example, can our school implement a different behavior management model instead of CHAMPs?
A: In some areas, yes; in others, only after use of district approved methods and consultation with district level personnel has occurred. For
behavior management in particular, there is flexibility. While the district strongly recommends CHAMPs or Positive Behavior Supports
(PBS) as the universal behavior management system, a school could use a different method, so long as they have a clearly identified school-
wide approach to classroom management. In some academic areas, most notably reading, there is somewhat less flexibility; those methods
identified in the MTSS Literacy Learner Plan should be used first, prior to trying other methods of intervention.

Q: Is there technology to support the documentation of assessments, instruction, interventions and decisions?
A: Yes. The BASIS system provides electronic documentation of the MTSS/RtI process and is the required documentation for ALL Tier 2
and Tier 3 interventions.

Q: If our school is an “A” school do we need to implement the Broward MTSS/RtI model?
A: Yes. Even in “A” schools there are individual students who struggle with academics and/or behavior. MTSS/RtI would be required to
address these students’ needs in the classroom.
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Q: If our school is meeting AYP do we need to implement the Broward MTSS/RtI model?
A: Yes; for the same reasons noted in the above response.

Q: Is the MTSS/RtI model about struggling or underperforming students only? What if a student is mastering content more quickly than his/ her
classmates? Are they referred to the CPS team?
A: Yes, CPS/RtI is primarily intended for struggling students. A method already exists for making referrals for students suspected to be
gifted.

Q: Are we only concerned about student achievement in reading and math or are other content areas addressed in the CPS/RtI process?
A: While reading and math are the first areas that should be addressed by the MTSS/RtI process, all academic areas (e.g., writing, social
studies, science) as well as behavior problems and organizational skills should also be addressed.

Q: What if a parent insists on ESE testing?
A: Collaboratively discuss the various options with the parent so they completely understand both the Rtl and ESE eligibility processes.
Assist them in obtaining the information needed to make an informed decision in the best interest of their child. A school cannot refuse a
parent request for testing. Federal regulations allow a parent to request an evaluation at any time. The provision of RtI alone is not a valid
reason to deny an evaluation.

Data-Driven Decision Making

Q: How can we distinguish a Tier 1 intervention from a Tier 2 intervention from a Tier 3 intervention?
A: Tier 1 methods are “universal” (e.g., what all students receive; the core curriculum); Tier 2 interventions are “strategic/targeted,” intended
for students who are struggling with either academics and/or behavior (e.g., for students who need small group, supplemental instruction in
their area of difficulty; Tier 3 interventions are “intensive,” intended for students who need highly focused and intensive instruction in their
area of difficulty. The essential change as the student moves up the tiers is one of “intensity” of intervention.

Q: How can we tell if a student’s response to an intervention is sufficient?
A: See section titled, Response to Intervention: Positive, Questionable, or Poor?

Collaborative Problem Solving

Q: Can my School-Based Leadership Team be my CPS team?
A: In Broward, the CPS team is defined as the School-Based Leadership Team for MTSS/RtI.
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Q: Who is supposed to participate in the CPS team meetings?
A: See Appendix E for composition of the core CPS team, and supplemental members as needed. At minimum, the core members of the CPS
team should always participate in meetings.

Q: Do we need parent permission to implement interventions designed by the CPS team?
A: Noj; however, best practice is to provide the parent with the notification of CPS process (found in Appendix E)

Q: How we address a parent who does not want their child to receive interventions?

A: Although it is not necessary to obtain consent to implement interventions for students, it is best practice to inform and explain the benefit
and keep parents informed of the process of Rtl.

On-going Assessments of Student Learning

Q: How do we know our assessments match the core content standards?
A: For reading and math, simply consult the MTSS Literacy Learner Plan and the Struggling Math Charts. For other academic content areas,
this will require consultation with your grade level chair, department chair, and/or curriculum specialists at the District level.

Q: Are teacher-made assessments or informal, in-class assessments an appropriate way to determine if a student is making progress?

A: While teacher-made assessments may provide the teacher with good information about students’ skill development, they are generally not
appropriate for progress monitoring of MTSS/RtI.

Interventions and Documentation of Results

Q: How do we document what interventions have been tried with a student?
A: The District requires that all CPS teams complete the Intervention Records electronically on BASIS.

Q: How do we document the level of progress being made with interventions that are tried?
A: Progress is documented using the progress monitoring graphs generated as a required component of all Tier 2 and 3 interventions. The
graphs should be attached to the Intervention Record mentioned above, so the CPS team will have a complete record of the student’s
responses to all interventions attempted. The graphs can be attached electronically on BASIS. Additionally, the CPS follow-up forms should
be completed to indicate a student’s response to intervention and next steps.
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Q: Where do we find evidence-based interventions to use for specific student problems?
A: For reading and math, on the MTSS Literacy Learner Plan and Struggling Math Charts. For all other areas, see resources listed in
Appendix E.

District Support and Professional Development

Q: What involvement will the District Leadership Team staff have in MTSS/RTI?
A: The District Leadership Team (DLT) will have a primary role in ensuring the MTSS/RtI Model is standardized and implemented in all
Broward County Schools. The DLT team members will play a key role in assisting school with RtI methods.

Q: Will there be on-line opportunities to get training and/ or information about MTSS/RTI?
A: Yes. Many of the training opportunities will be made available through Brainsharks, webinars and training modules. See Appendix E.
Comprehensive Rtl information and resources is located on http://www.browardprevention.org/basis/response-to-intervention/
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Appendix G
MTSS/RtI for English Language Learners (FAQSs)

In implementing MTSS/RtI approaches with English Language Learners (ELLs), a significant challenge is determining students’ knowledge and
skills in their first language and then understanding their performance in their second language (English). RtI has the potential to affect positive
change for ELLs by requiring the use of research-based practices based on individual children’s specific needs. All ELLs, however, need culturally
and linguistically appropriate instruction, no matter the educational setting. In other words, instruction and interventions must consider a student’s
cultural background and experiences as well as their linguistic proficiency (in both English and the native language) in order for instruction to be
appropriate.

Q: How can I tell the difference between a reading “disability” and reading difficulties in ELLs?
A: ELLs need explicit, intensive instruction to support their word reading skills, whether they have a reading disability or not. If they respond
to this instruction (Tier 1, Tier 2), the difficulties that they are having are not due to a “disability”. The majority of ELLs develop word-
reading skills that are equally as accurate and fluent as their classmates, without any significant delays. However, these same children often
have low English vocabulary knowledge and reading comprehension skills.

Q: What skills must educators have to effectively implement MTSS/RtI for ELLs?
A: Personnel need to know about the development of oral language, early literacy, students’ home language, contextual considerations, and
the cultural background of students.

Q: How is progress monitoring effectively implemented with ELLs?
A: Monitor ELLs’ progress as frequently as the other students. Consider students’ accents and pronunciations when scoring English measures
and provide appropriate interpretations when words are mispronounced. Do not penalize students for dialect features. When making
comparisons to the peer group, the appropriate reference group is other ELLs with similar language classifications and background
characteristics, not same-age peers in the classroom from the dominant culture.

Q: How is Tier 1 instruction effectively implemented for ELLs?
A: Do not wait for English oral language to meet grade-level expectations before providing reading instruction. Provide instruction in early
reading while also providing support for English oral language development. Integrate academic language into core instruction across subject
areas

Q: How is Tier 2 intervention effectively implemented for ELLs?
A: Do not wait for English oral language to improve before providing supplemental reading intervention to students who demonstrate weak
reading skills or have evident reading difficulties in English.
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Q: How is Tier 3 intervention effectively implemented for ELLs?
A: This level of intervention needs to be provided by a teacher (or other professional) with a strong background in literacy and an
understanding of the educational needs of ELLs. Strategies and instructional routines such as repetitive language, modeling, time to practice
and discuss reading, and systematic and explicit instruction are beneficial with ELLs who have reading difficulties.

Q: What if we have questions regarding strategies and/or supports for ELL students?
A: Consult the Multicultural, ESOL, and Program Services Department, or a bilingual psychologist assigned to your school.

Source: Rtl Action Network. “Response to Intervention in Reading for English Language Learners.” Retrieved from
http://www.rtinetwork.org/Learn/Diversity/ar/EnglishLanguage

Web Resources for English Language Learners

Language Level Classifications and Descriptions
http://www.broward.k12.fl.us/esol/Eng/ESOL/PDF/Handbook/Appendices/Appendix%20E%20Lang.%20Level%20Class%20copy.pdf

ESOL Instructional Strategies Matrix
http://www.broward.k12.fl.us/esol/Eng/ESOL/PDF/Handbook/Appendices/Appendix%20L%20MATRIX.pdf

Description of Supplementary Materials
http://www.broward.k12.fl.us/esol/Eng/What's%20New/PDF/DescSuppESOLElemMaterials.pdf

The National Center for Culturally Responsive Educational Systems (NCCRES?)
www.nccrest.org/Briefs/Framework for RTILpdf
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BC

Office of Academics, Student Support Initiatives Division
Diversity, Prevention, & Intervention Department

1400 NW 14™ Court
Fort Lauderdale, FL 33311

www.BrowardPrevention.org
Ph: 754-321-1655 Fax: 754-321-1691

The School Board of Broward County, Florida, prohibits any policy or procedure which results in discrimination on the basis of
age, color, disability, gender identity, gender expression, national origin, marital status, race, religion, sex or sexual orientation.
Individuals who wish to file a discrimination and/or harassment complaint may call the executive Director, Equal Educational Opportunities/ADA
Compliance at 754-321-2150 or Teletype Machine (TTY) 754-321-2158. Individuals with disabilities requesting accommodations under the
Americans with Disabilities Act Amendments Act of 2008, (ADAAA) may call Equal Educational Opportunities/ADA Compliance
at 754-321-2150 or Teletype Machine (TTY) 754-321-2158. browardschools.com
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=== BEST PRACTICE EXAMPLES

e scn® TIER 1 TEACHER STRATEGIES AND ACTIVITIES

Area of Concern: ACADEMIC (SOME EXAMPLES)

#+ Cooperative Learning (homogenies and heterogeneous
grouping)

%+ Core Curriculum

+ Direct instruction

#+ Differentiated instruction

#+ Small group teaching

#+ Teacher modeling (I do, we do, you do)

#+ Student data chat

#+ Technology support/ programs

#+ ESOL Strategies

+ ESE Accommodations as designated in IEP

#+ EP (Educational Plan/Gifted) Accommodations

+ 504 Accommodations

#+ Multimodal presentation

#+ Checking for comprehension of directions/instruction

#+ Peer tutoring/buddy

#+ Organizational supports (e.g. academic planner,
procedures, etc.)

+ Having student review key points orally to check for
comprehension

#+ Review recent screening results (hearing/vision)

+ Preferential seating for students with visual difficulties

#+ Short-term weekly individual counseling

TIER 1 TEACHER STRATEGIES AND ACTIVITIES
Area of Concern: BEHAVIOR (SOME EXAMPLES)

#+ School-wide behavioral reinforcement

#+ Class-wide positive reinforcement (Praise, verbal
encouragement)

#+ Class-wide behavior management system (CHAMPS)

#+ Class-wide verbal and nonverbal cues

+ Standing near a specific student when giving directions
(physical proximity)

#+ Student-specific verbal and nonverbal cues

#+ Student-specific positive reinforcement on weekly basis

#+ Expected behaviors clearly written and visible in class

#+ Ignoring low level inappropriate behaviors

#+ Redirection

+ Daily self-monitoring strategies in conjunction with
positive reinforcement

%+ Daily sheet/checklist/agenda signing by all teachers and
parents in conjunction with positive reinforcement plan.

+ Weekly progress report in conjunction with positive
reinforcement






BEHAVIOR MANAGEMENT RESOURCES

Anne Bernstein, C.A.S. & Maureen Montgomery, Psy.S.
School Psychologists, Pinellas County Schools
Presentation at the annual FASP Conference, Miami, November 2010

ANTECEDANTS

FOCUS ON MODIFYING THE ENVIRONMENT

Classroom Management Guidelines

http://flpbs.fmhi.usf.edu
* Florida Positive Behavior Support- Click on Resources then Tier 1 to find school
examples of: developing expectations and rules, developing a system for teaching
appropriate behavior school wide, developing school wide rewards, developing
effective responses/consequences to problem behavior.

http://www.pbis.org
* OSEP Positive Behavioral Interventions and Support- Click on school then look
for the section entitled: Classroom Checklists, Effective Classroom Plan, and
Environmental Inventory Checklist. It will include Top 17 Teaching Strategies,
Classroom Checklist for Instruction, Classroom Management Checklist and Plan
Form Environmental Inventory (To be rated 1-5). Look for the Classroom
Management Checklist.

http://state.rti4success.org
* National Center on RTI. Click on Michigan, then scroll down to the second to last
article “Evidence Based Practices in Classroom Management” and click. Find a
power point presentation on classroom management, a self-assessment guide, and
a checklist.

http://iris.peabody.vanderbilt.edu
* Vanderbilt University - The Iris Center (OSEP funded). Go to Resources, click on
Classroom and Behavior Management. Go to Module for Behavior Management-
Who’s in Charge? Developing a Comprehensive Behavior Management System

http://www.behavioradvisor.com/
* Hunter College, New York, Professor “Dr Mac”- A Checklist for teachers (to self
assess behavior management skills), also “A Primer on Behavior Management”.
You will be directed to a sign up sheet. Go to the bottom of this sheet and click on
NOT, and you will be able to go on to the site.






www.behaviordoctor.org
* Developing Rules pg. 9, 10, 15; go to PIES book (Positive Interventions and
Effectives Strategies).

Transitions, Line Ups, and Sponge Fillers

http://www.ccbd.net/
* Council for Children with Behavior Disorders- On the left look under Community
then go to Teacher Resources, then scroll down to transitions

www kidactivities.net
* A funsite. Scroll down on the left to Transitions for over 70 ideas to get
children’s attention, improve transitions, line-ups, down time, and to have some
fun.

Teacher Positive Attention

http://behavioradvisor.com/
* How to Catch Kids Being Good (Teachers offer behavioral techniques/strategies
for catching kids being good).
* Problems with catching kids being good
You will be directed to a sign up sheet. Go to the bottom of this sheet and click on
NOT, and you will be able to go on to the site.

www.drjean.org
* A fun site for young students. On the left scroll down to Activities/Activity of the

month. Click on Free Printables, then Cheer Cards to download over 20
imaginative, colorful “cheer cards” for cheering on young children.

www.behaviordoctor.org
® At the top click on forms and tools. Scroll down to “Killer Job” and “Good Job
Cards” to download onto bright colored paper (Teacher Andrew Lanz keeps them
in his pocket to hand out and gives a few to kids to hand out too).

Teacher Communication (Preventing or Neutralizing Defiance)

http://www.interventioncentral.org
* School Psychologist Jim Wright developed this site. Working With Defiant Kids:
Communication Tools for Teachers (active listening, I centered statements,
conflict pitfalls, proactive steps);
* Dodging the Power-Struggle Trap: Ideas for Teachers (disengaging, interrupting
tactics, de-escalating)
¢ Effective Teacher Commands (tone, use directives, brief, simple)






www.google.com
*  Write in LRBI Guidelines. Then click on the website that starts with wiki.updc..
Click on LRBI Guidelines for Utah. Go to page 56 (A-18)- Precision Commands
(first effective command, second using signal words, implement preplanned
unpleasant consequence, restate the second command, potential problems and
solutions)

www.lehigh.edu/projectreach (go to Strategies for teachers)

* Lehigh University, Center for Promoting Research to Practice. Behavioral
Momentum (ask three things they will want to do before the one they don’t want
to do). Implementation guidelines, examples are provided as well as trouble
shooting and fading considerations.

http://www.usu.edu/teachall//text/behavior/LRBIpdfs/BehavMoment.pdf
* Behavior Momentum (see above for definition). A 5-page guide includes a
definition of behavior momentum, a systematic checklist, examples, and
variations of the strategy, trouble shooting ideas, needed materials, and
references.

www.loveandlogic.com — go to parents, free resources then articles for children all ages
* Turn Your Words into Gold (effective vs. ineffective commands)
*  Two Ways to Neutralize Childhood Arguing
* One Liners
* Empathic Response
*  Guidelines for sharing control through choices

http://behavioradvisor.com/
* Phrasing comments to increase chances of compliance and self discipline. You
will be directed to a sign up sheet. Go to the bottom of this sheet and click on
NOT, and you will be able to go on to the site.

Teacher Pre-correction

http://www.ccbd.net/
*  On the left look under Community then go to teacher resources, then teacher
precorrection to prevent misbehavior and academic failure (article culminating in
table with 7 steps to implement pre-correction in a comprehensive manner).

Teacher Conferencing (Relationship building, problem solving)

http://www.behavioradvisor.com/

* Go Interventions then Classroom Conferencing (meet soon after a situation,
review situation, active listening, make a plan). You will be directed to a sign up
sheet. Go to the bottom of this sheet and click on NOT, and you will be able to go
on to the site.






http://www.interventioncentral.org
» Click Behavior Interventions, then look for the heading “Challenging Behaviors”
Scroll down to Talk Ticket (copy “Talk Ticket form, introduce intervention, write
out ticket with time and location, allow student to redeem ticket, decide to use
reflective planner form)

Strategies to Prevent Escape Related Behavior (Running, hiding, avoidance)

http://www.specialconnections.ku.edu/

* University of Kansas (based primarily upon What Works Clearinghouse).
Antecedent strategies- strategies to modify academic content, incorporate student
interests, change task difficulty, task length, increase choice. Click on the
Behavior Puzzle then Teacher Tools, then scroll down past FBA and Positive
Behavior support Planning. Go to Positive Behavior Support Interventions, then
click on “What are Antecedent Interventions? Read about types of antecedent
interventions to consider (many for escape related behavior). Find a form at the
bottom to use for help with identifying antecedent interventions ANTECEDANT
BRAINSTORMING LIST.

http://www.lehigh.edu/projectreach/
* On the home page click on Strategies for Teachers. Chose a strategy including
behavior momentum, task interspersel, preferred choice and self management.
Click on a strategy. Handouts include tips for: implementation (step by step),
troubleshooting, examples, and a glossary for each of the strategies.

http://interventioncentral.org/htmdocs/interventions/genAcademic/spark.php
* Building Student Motivation- This intervention includes numerous tips for
increasing student motivation. Interventions are divided into 5 parts including: 1)
factors in the Learning Environment; 2) increasing Classroom Community; 3)
engaging students in interesting Academic Activities; 4) accommodating Learning
Challenges; and 5) arranging or emphasizing Outcomes/Pay-Offs for Learning.

Physical Environment

http://www.usu.edu/teachall//text/behavior/LRBI.htm
* Environmental Engineering (changing the physical setting) text and video






‘BEHAVIOR

FOCUS ON TEACHING THE CHILD

Teaching Social Skills

http://www.lehigh.edu/projectreach/

*  On the home page click on Strategies for Teachers. Look to the right and click on
Social skills. Implementation tips, troubleshooting, and examples are provided.
Implementation includes assessment considerations in selecting specific skills,
determining the type of social skill deficit, interfering problem behaviors,
selection of an appropriate strategy, and specific steps for promoting skill
acquisition.

http://www.ecu.edu/cs-cas/psyc/rileytillmant/Sit-and-Watch-Intervention-Brief.cfm
* Sit and Watch classmates model appropriate social skills. This is East Carolina
University’s Evidence Based Intervention (EBI) Network. Go to EBI’s on the
right scroll down to behavior interventions, and then scroll down to Sit and
Watch. Click on Video 1 or 2 to watch the intervention modeled.

http://www.usu.edu/teachall//text/behavior/LRBI.htm
* At the very bottom click on “behavior management” and then “Programs and
Interventions” and then go to “When a Child Misbehaves” for mini remedial
lessons on teasing, sharing, hitting, interrupting, jabbering, arguing, getting into
everything, swearing, throwing tantrums, pouting and sulking, swearing and
interrupting.

www.google.com
* Google- Promising Practices in Designing and Using Behavioral Interventions
and Minnesota. Go to pg. 35-Scr down until you see; Select and teach
replacement behavior, Guidelines for teaching replacement behavior, Strategies
for teaching replacement behavior

www.disciplinehelp.com/

* Click on Misbehaviors at School. Top left click on View All Behaviors. 117
different misbehaviors are described from A to Z (i.e. the Agitator, the Alibier,
the Angel, the Angry...) Then consider the Definition, Effects of the
Misbehavior, Action to Take, Mistakes to Avoid for that particular misbehavior.

www.vanderbilt.edu/csefel/
* CSEFEL Center on the Social and Emotional Foundations for Early Learning.
Scripted Stories with visuals for Social Situations ( I Can Use My Words, I Can
Be A Super Friend, I Can Stay Safe, Tucker Turtle Takes Time to Think), Tools
for Building Relationships: Positive Attention Data Sheet and Starters for Giving
Positive Feedback and Encouragement. Graphics to download including:






Teaching Social Emotional Skills (Super Friend Award, Emotion Faces, Feeling
Chart, The Turtle Technique, Anger Thermometer, Problem Solving Cards)

Teaching Self Management/Regulation

http://behavioradvisor.com/

* Here you will find recommendations for self monitoring for individuals, groups,
or a class. When you find Dr. Mac’s Behavior Management Site, click where it
says, “Click here for hundreds of interventions....” Scroll down to The Applied
Behavior Analysis Model, then Self Monitoring.

http://www.pb5th.com/selfmoni.shtml
* Recommendations for class wide self monitoring

http://www.specialconnections.ku.edu/
* Click on the Behavior Puzzle then Teacher Tools, then scroll down past FBA to
Positive Behavior Support Planning. Find Teaching Self Management Skills at the
bottom.

www.unl.edu/csi/
* University of Nebraska Lincoln. Under Cognitive Strategy Instruction on the left
click on Self Regulation. Information is provided regarding the who, what, and
why of research and best practices in self management.

http://www.lehigh.edu/projectreach/

*  On the home page click on Strategies for Teachers. Chose self management. Click
handouts which include tips for: implementation (step by step), considerations,
troubleshooting and examples. Click on Research for a summary of research
regarding the effectiveness of self management as an intervention.

www.ojjdp.ncjrs.gov/mpg/progTypescognitivePrev.aspx
The Office of Juvenile Justice presents research and references regarding the
effectiveness of cognitive-behavioral strategies. After a research review links are
provided to model programs

http://flpbs.fmhi.usf.edu
* Resources then Tier 2. The Behavior Education Program. Describes essential
components of a successful Check in and Check out program including
permission forms, description of the program, activities, forms for
implementation, progress monitoring.






(CONSEQUENCES

FOCUS ON REINFORCING BEHAVIOR YOU WANT TO STRENGTHEN

Positive Reinforcement Reward Ideas

www.behaviordoctor.org

Go to Forms and Tools, then look under Positive Interventions and Effective
Strategies, scroll down to the bottom and click where it says “Free rewards for
Students- 100 for elementary, 60 for secondary and 35 for adults. Also Free
rewards for adults to use at home, Free rewards for PBIS teams to use with adults
in the building. Also take a look at the Gotcha Reward Menu

www.kidactivities.net

1,000 fun positive activities to make everyone happier

http://flpbs.fmhi.usf.edu

Go to Resources, then Universal Tier 1, then School Examples, then Rewards-
Incentives. See tickets and certificates and forms used to catch kids being
appropriate in the classroom and other school settings. Examples are from schools
across Florida

Individualizing Rewards Using a Survey

http://www.interventioncentral.org

To the right under tools, go to Jackpot Reinforcement Survey. Here you will find
a menu of reinforcements to be individualized.

Positive Reinforcement (Using group or individual contingencies)

www.behaviordoctor.org

Go to Forms and Tools, and then look at the menu at the right. Click on the
Positive Interventions & Effective Strategies (PIES) workbook. Scroll to page 16,
17 for fun Classroom Group contingencies.

http://www.specialconnections.ku.edu/

Either type in Positive Reinforcement in the “search site” box or go to the puzzle
for Behavior, then click on Tools and scroll down to Positive Reinforcement.
Scroll down past the description of Different Types of Group Reinforcement. Go
to “Tools of the Trade” for descriptive and visual examples of: Chart Moves, Use
of Puzzles for Reinforcement, Punch Cards, Coupons, Mystery Motivator, and
“Fun Graphic” ideas for setting up group or class contingencies.





www.usu.edu/teachall/text/behavior/L RBIpdfs/Positive.pdf
* A checklist for Positive Reinforcement includes step by step directions for
defining a behavior, using recommendations for using effective praise, types of
rein forcers to consider, and pros and cons of various types of schedules of
reinforcement.

www.specialconnections.ku.edu
* Find the puzzle that says Behavior Plans, then click on Case Studies. Find
Positive Behavior Support Planning. Then look for: Woody to the rescue:
Decreasing temper tantrums in students with autism through special interests and
positive reinforcement. Go to scene 5, click at the bottom to see Joey’s Penny
Board.

Positive Reinforcement Using Peer Attention

www.eric.ed.gov
* Positive Peer Reports- type in basic search “tootling” to find 3 journal articles
regarding the positive effects of positive peer reports.

http://www.ecu.edu/cs-cas/psyc/rileytillmant/Positive-Peer-Reporting-Intervention-
Brief.cfim
* Positive Peer Reporting. This is East Carolina University’s Evidence Based
Intervention Network. Go to EBI’s on the right scroll down to behavior
interventions, and then scroll down to Positive Peer Reporting. Click on Video 1
or 2 to watch the intervention modeled.

http://www.interventioncentral.org
* Click Behavioral Resources on top, and then look to the right under school/class
management. Find Positive Peer Reports: Changing Negative Behaviors by
Rewarding Student Compliments

http.behavioradvisor.com/

* Promoting a Climate of Positive Peer Pressure (Dr. Mac gives 5 easy to
implement ways increase the appropriate behavior of the class using peer
pressure.)

When you find this site, you will be directed to a sign up sheet. Go to the bottom
of this sheet and click on NOT, and you will be able to go on to the site.

http://www.specialconnections.ku.edu/
* Click on the puzzle with Behavior Plans in the middle, then click Classrooms and
Group Support, scroll down to Peer Assisted Interventions

http://www.ccbd.net/
* Go to Community on the right then Teacher Resources. Go to Peer tutoring
Applications for students with Emotional Behavior Disorders






Positive Reinforcement Using Peer Competition

http://www.interventioncentral.org
* Click Behavioral Resources on top, and then look to the right under
school/classroom management. Find The Good Behavior Game.

Positive Reinforcement Tutorial/Game (To clarify positive reinforcement)

http://psych.athabascau.ca
* Click on Learning Resources on the left, then Sample Tutorials, then Positive
Reinforcement, practice exercises

http://iris.peabody.vanderbilt.edu/resources.html
¢ The Behavior Game (Flash Game)- Go to Resources then Behavior and
Classroom Management, then Activities, scroll down to the bottom and play this
game

Contingency Contracting With an Individual

http://flpbs.fmhi.usf.edu
* Go to Resources, then Tier 1 Universal PBS, Then Consequences, School
Examples, then scroll down to Ten Basic Rules of Contingency Contracting

www.behavioradvisor.com
* Go to Interventions, then Applied Behavior Analysis Model and Interventions,
then Contracts- Examples and How to Use Contracting

www.interventioncentral.org
® (Go to Intervention Ideas, then Behavior Interventions, then Behavior Contract

Preplanning Mild Negative Consequences

http://flpbs.fmhi.usf.edu
* Go to Resources, then Universal Tier 1, then School Examples, then
Consequences-Response to Problem Behavior. View charts of problems and
related consequences from across the state.

End of ABC Section






M ISCELLANEOUS

Some Fun Charts

http://www.dltk-cards.com/

Free chore charts, custom awards, certificates, coupons, treat bags and more.

www.chorecharts.com
(Over 50 charts with images)

AD/HD Interventions

www.addinschool.com
+ Elementary and Secondary Interventions that range from classroom set-up, how to
present a lesson, how to use worksheets or give tests, dealing with impulsive
behavior, improving social skills, and increasing time on task

Anger

www.angriesout.com
* Click on kids for 7 to 10 minute interactive activities or scroll down to the part for
Techniques for Teachers.

Autism Spectrum

Social Stories

www.ccsd.edu/LittleTor.cfm?subpage=1804
» Click on “Psychologist;” and then on “Social Stories.” A list of already made
social stories for various situations (e.g., being first, lunchtime, saying hello, I am
mad, proximity when talking, Halloween, etc.)

Feelings/Facial Expressions (Games/activities to teach non-verbal communication)

www.dotolearn.com
* Go to Songs and Games, then Emotions Chose Facial Expressions. This game
allows players to experiment with different effects of moving separate facial parts.
It teaches how a face conveys emotion. Chose Feelings Game. Click on a face to
answer questions such as “Who is surprised?” 4 graduated lessons for learning
about facial expressions and emotions.
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www.btplc.com
* Click on Responsible Business, then Supporting our Communities, then Learning
and Skills. Go to Free Resources, then Games for kids, go to pg. 2, then Making
Faces. Making Faces is a fun activity to explore the relationship between facial
expressions and emotions. The game involves selecting the right eyes, eyebrows,
and mouth to match a given emotion.

Visual Strategies

http://school discovery.com/clipart/

http://do2learn.org/picturecards/printcards/index.htm

Slatersoftware.com
* Go to free then free search or free samples to match pictures to your words.

http://www.challengingbehavior.org
* University of South Florida, Technical Assistance Center on Social Emotional
Intervention. Towards the bottom of the page, look for quick links then Teacher
Toolkit. Pre-K/Kindergarten (Tool Box Tip Cards in the User’s Manual- to
enhance communication with young children demonstrating challenging
behavior). This site also includes visual display tools and strategies for teaching
feelings

Sample Behavior Plans

www.specialconnections.ku.edu
* Go to Positive Behavior Supports then Case studies then Joey’s emotion cWoody
to the Rescue: Decreasing Temper Tantrums in Students with Autism through
special interests. Check out the Artifacts.

http://www.positivelyautism.com/links.html

Bullying

www.mentalhealth.samhsa.gov/15plus
* Provides links to tools, tips, resources and more for caregivers, educators,
counselors. Links for interactive games and resources for children as well. Links
include Stop Bullying Now which is an initiative of the US Department of Health
and Human Services and Medline Plus: Bullying which includes policy/research
reports from federal agencies.

www.pacerkidsagainstbullying.org

http://www.pbis.org

11





* Look for the 52 page Bullying Packet (one for elementary and one for middle
school) which includes a curriculum to prevent and address bullying across the
school day. Authors include Robert Horner, Scott Ross and Bruce Stiller
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COLLABORATIVE PROBLEM SOLVING (CPS) TEAM BENCHMARK CHECKLIST

Ril

Instructions: This checklist is designed to provide administrators and others with an easy assessment tool to determine the extent to which a
school is implementing a CPS team approach. The evaluator should collect data on the benchmarks through observation of team activities,
review of team documents, and direct report by participants and consumers.

The six key domains (elements) of an MTSS/RtI framework:

1. Three-Tiered Instructional/Intervention Model
2. Collaborative Problem-Solving [CPS]

3. Leadership

Rating Scale:
1 = No evidence

2 = Minimal evidence of implementation
3 = Evidence showing beginning efforts toward implementation (e.g., scheduled training, planning sessions)
4 = Documented evidence of implementation with missing elements or inconsistencies

5 = Documented evidence of full and consistent implementation

4. Building the Capacity/Infrastructure for Implementation

5. Communication and Collaboration

6. Data Evaluation

and Tier 3 academic interventions are
developed and clearly defined.

on the Tier 1 Teacher Strategies and
Activities Form (Academic).

Review the data that shows the target
problem matches the evidenced-based
intervention on the Tier 2 and Tier 3

Individual Intervention Record (Academic).

Teachers clearly understand that the Ask teacher(s) what the team is intended to Measures: Essential Element 4 1 2 3 4 5§
CPS team is a regular education, rather do and how it works, especially how to (Building the Capacity/Infrastructure for

than a special education process, and access help from the team. Implementation)

they can explain how it works.

Tier 1 academic elements and Tier 2 Tier 1 academic elements are documented Measures: Essential Element 1 1 2 3 4 5§

(Three-Tiered Instructional/Intervention Model)






Tier 1 behavior strategies and Tier 2 and | Tier 1 behavior strategies are documented on Measures: Essential Element 1 1 2 3 4 5§
Tier 3 behavior interventions are the Tier 1 Teacher Strategies and Activities (Three-Tiered Instructional/Intervention Model)
developed and clearly defined. Form (Behavior).
Review the data that shows the target
behavior problem matches the behavior
intervention on the Tier 2 and Tier 3
Individual Intervention Record.
Teachers have reviewed records, Review Intervention Record forms for Measures: Essential Element 5 1 2 3 4 5§
defined the problem based on data, written descriptions of these steps of the (Communication and Collaboration)
implemented substantive interventions, | process.
and measured progress before they meet
with the team. Observe a team meeting noting whether the
teacher’s presentation includes information
indicating that she has performed these
steps.
A staff member assists the teacher in Review Intervention Record forms for Measures: Essential Element 5 1 2 3 4 5§
defining the problem and throughout the | documentation identifying staff members (Communication and Collaboration)
intervention steps. who are providing support.
Ask one of these staff members about how
he/she provided assistance.
The principal or an assistant principal is | Ask the principal or AP about the current Measures: Essential Element 3 1 2 3 4 5§
an active participant in team activities. status of team operations. He/she should be (Leadership)
able to describe the problem solving steps
and the current strengths and weaknesses of
the team. It should be clear that the
administrator is responding based on direct
observation of team activities.
The following are members of the core Review a sample of Intervention Record Measures: Essential Element 4 1 2 3 4 5§

team and attend whenever the team
meets:

v Administrator v° Guidance

v' Other teacher Counselor

v' Student’s v' Social Worker
teacher v" Reading

v' Psychologist Specialist

forms to see which team members
consistently attend meetings.

(Building the Capacity /Infrastructure for
Implementation)






The team has met at least 4 times during | Review the team’s meeting schedule or Measures: Essential Element 4 1 2 3 4 5§
the past 2 months. sample Intervention Record forms. If a team (Building the Capacity/Infrastructure for

does not meet, one can assume that there is Implementation)

not a functioning team.
Parent participation is evident Review a sample of Intervention Record Measures: Essential Element 5 1 2 3 4 5§
throughout the entire problem solving forms for parent contact dates or other parent (Communication and Collaboration)
process. conference documentation.
Team meetings are run efficiently with Observe a meeting for structure and focus. Measures: Essential Element 4 1 2 3 4 5§
assigned roles (e.g., recorder, (Building the Capacity/Infrastructure for
timekeeper), time-limited tasks, and Review Intervention Record forms to see if Implementation)
production of an intervention plan. the team is producing intervention plans that

clearly describe what is supposed to happen.
The team monitors its effectiveness and | Ask when the team last allocated a block of Measures: Essential Element 4 1 2 3 4 5
takes steps to correct any deficiencies time to discuss the efficiency and (Building the Capacity/Infrastructure for
identified. effectiveness of its operations. Implementation)

Ask how the team is looking at intervention

evaluation data to determine what’s working

and in what areas the team may need to

improve upon its procedures or develop

additional interventions.
The interventions used are matched to Review a sample of Intervention Record Measures: Essential Element 2 1 2 3 4 5§

the target problem and based on
evidence of effectiveness.

forms and compare the identified target
problem with the description of interventions
planned.

Ask team members what resources they are
using to identify evidence-based
interventions for academic and behavioral
problems (e.g. websites, or resource
collections such as the R.I.D.E. program).

(Collaborative Problem Solving)






Data are collected to measure the Review a sample of Intervention Record Measures: Essential Element 6 1 2 3 4 5§
problem when it is identified and to forms for specific pre- and post-measures of (Data Evaluation)
measure the progress of all interventions | the target problem. Team members should
tried. be able to describe the connections between
data collected and decisions that were made
about supports for the student.
The implementation of interventions is Review a sample of Intervention Record Measures: Essential Elements 6 1 2 3 4 5§

monitored and data are collected on
student progress in response. A
reasonable time is allotted to trying an
intervention before making any
judgment about efficacy. The team
schedules time to review and discuss
progress reports on intervention plans
being implemented.

forms to see if a team member is being
identified to provide follow-up support to
the teacher on planned interventions. Check
the team agenda for time allocated to follow
up discussion on previous cases. Review a
sample of Intervention Record forms and
look at pre- vs. post-measures of the target
problem. Check the interval recorded using
4-6 weeks as a general rule of thumb for
“reasonable.”

(Data Evaluation)

Many Is and 2s are circled:

GENERAL INTERPRETIVE GUIDE

* A highly ineffective or dysfunctional CPS team. This team will need to address all aspects of CPS to
become more efficient and effective.

The majority of ratings are 3s:

* A CPS team that is currently limited in its effectiveness, but has begun the process of team
development. The ultimate success of this team will depend on continued improvements in areas of need and sustainability of those

improvements.

One or more 4s are circled along with 5s in other areas:
* A CPS team that has specific needs for improvement. For example, the team meets regularly, has a consistent membership, and

addresses student problems in a timely manner, but fails to design, implement, evaluate, and/or keep written records of data-based

interventions. This team should focus its efforts on improving specific areas of inefficiency, while maintaining the strengths it has

already developed.
All 55 are circled:

* A highly effective CPS team. This team should focus on sustaining its strengths.

Updated: June 2014

Adapted from: College and Career Readiness Department 4/13






Detailed Description of Checklist Benchmarks

1. Three-tiered Instructional/Intervention Model
Tier 1 includes the instruction all students receive; Tier 2 includes additional instruction or intervention provided to students not meeting
benchmarks; and Tier 3 includes intensive, small-group or individual interventions for students showing significant barriers to learning the
skills required for school success. It is important to consider both academic and behavioral instruction and intervention within this domain.

2. Collaborative Problem-Solving

Problem Behavior Identification

Whether the teacher’s concern about a student is related to academics or social adjustment, the initial description of the problem is often a
general one, including labels rather than behaviors (e.g., “lazy”, “unmotivated”, “slow learner”, “poor reader”). Effective problem solving
requires the definition of the problem in terms of what the student is doing/not doing or what one could see/measure that represents the

teacher’s expressed concern. If multiple problems are identified, they are prioritized and targeted one at a time for intervention.

Data Collection and Analysis

An understanding of what types of data are required for decision making about interventions and how to collect/document them is essential
for team members to be able to communicate with one another. The types of data needed are different from those that traditionally have
been used in diagnosing student problems (e.g., information about the antecedents of a problem behavior and its consequences). Effective
teams make use of their support staff with particular areas of expertise (e.g., reading or behavior) in determining how to collect data that
are needed and how to interpret the data once collected. Interpretation of the data leads to generation of hypotheses about the causes of
problems and to identification of desired replacement behaviors.

Pre-Intervention Problem Measurement

The development of a baseline for the target problem in quantitative terms determines whether the teacher or other team members can
make any subsequent judgments about whether the student is responding to interventions that are tried. Failure to collect a pre-intervention
baseline can be damaging to the student in that progress may go unrecognized and result in incorrect inferences about the severity of the
problem.





Evidence-Based Intervention Availability and Usage

Schools wishing to offer an efficient intervention support process must have “off-the-shelf” intervention resources available for use by
teachers. The interventions selected for use must be matched to the targeted problem and should be based upon evidence supporting their
effectiveness in addressing the type of problem presented. An increasing number of resources are becoming available for use by teams in
identifying these interventions. Examples include the Struggling Reader Chart and, for behavioral problems, the CD collection of tactics
called Responding to Individual Differences in Education (R.I.D.E.)*.

3. Leadership

Administrator Leadership/Participation

Having an administrator take a leadership role and be seen as an active participant in team activities indicates that a school has made a
priority commitment to making this type of support team a reality. Since many schools are more accustomed to a “child study” team
model, one cannot assume that an intervention support team will evolve without strong and visible administrative support.

4. Building the Capacity/Infrastructure for Implementation

Regular Education Support

An intervention support team process is intended to support teachers in assisting hard-to-teach students make more progress within the
regular education classroom. It is important that all parties involved understand that the goal of the process is to have the student make
progress in response to well-designed interventions and that an intervention is an action initiated by an adult to increase or decrease a
targeted student behavior. Referrals, evaluations, persons, or places are not interventions. When inter-disciplinary teams are seen as
performing exclusively pre-referral activities for students that are to be evaluated for possible special education classification, they fail to
achieve their intended purpose and staff members may experience frustration rather than support.

Consistent Team Membership and a Regular Meeting Schedule

Effective support teams are not ad hoc groups. All staff know who their team members are and what they are expected to do in each of the
steps of the process. If a school aspires to use the power of teaming to support its teachers, the team must meet regularly. Teams that meet
on an irregular basis or less than twice per month are not seen as vehicles for significant support in their schools. Regular meetings
promote an increased sense of accountability for team members who know when they will be expected to report on cases for which they
have an assigned responsibility.





Team Development Commitment

As cited in Element 3, many of our schools are more accustomed to the “child study” model. Therefore, it requires a commitment of a
significant amount of time for staff members to learn and practice the new activities required to implement a genuine intervention support
model. In addition to scheduling in-service training experiences on requisite skills, teams benefit from devoting a portion of the their
regular meeting times to self-assessment of their process and to expanding their collective repertoire of interventions.

Efficient Time and Resources Management

While teaming can be a powerful way to produce quality problem solving practices, it is important to apply only the amount of staff time
that a particular task requires. For example, one team member, rather than the full team of six or seven, can confer with a teacher to
develop a clear definition of a student’s problem. A tiered model allocates additional resources to problem-solving efforts when the
progress monitoring data support that need. Also, a team using a structured meeting format (e.g. setting time limits to accomplish specific
tasks) is far more likely to produce a meaningful product, and in a shorter amount of time. Efficient meetings also require that team
members perform key roles such as meeting leader, recorder, and timekeeper.

5. Communication and Collaboration

Teacher Involvement

Teacher involvement begins when all teachers are provided with a clear understanding of the purpose of the team support process. The
teacher who requests assistance must be an active participant in all of the problem-solving steps. Without this level of involvement, there is
little hope that interventions, regardless of quality, will be implemented.

Parent and Student Participation

Active parent participation is an integral part of the problem-solving process. Parents are important sources of historical and environmental
information about students. They should be invited to participate and be informed at all decision-making points. Parent participation is
documented. Students, being served through interventions, should have a clear understanding of what is expected of them and, whenever
possible, they should play an active role in self-monitoring their behavior.





6. Data Evaluations

Follow-Up for Intervention Implementation Fidelity and Fair Evaluation of Outcomes

All of the effort that goes into clearly defining a student’s problem, and developing an intervention plan to address it, is often wasted
because the intended intervention is not implemented. The team’s involvement with intervention support must extend beyond the point of
identifying the interventions and into assisting the teacher through setting them up, keeping them going, and evaluating student progress.
Teachers and other team members can only make judgments about student response to interventions if the interventions identified are
implemented in a manner consistent with the directions used in researching their effectiveness and if the interventions are tried for a
reasonable time period before student response is measured. Premature conclusions on the effectiveness of an intervention can stop an
effort that might produce positive results.

Post-Intervention Problem Measurement

The degree to which the support team’s process is successful is evident in the progress that students make in response to interventions
applied. Successful outcomes reinforce student and teacher efforts. Teachers are more willing to continue working with hard-to-teach
students when they can see progress.

*R.I.D.E. is a computerized collection of evidence-based, behavior interventions produced by Sopris West.






CPS Team Initial Meeting Notes

Date of Meeting:

Name of Student: Grade of student:

Team Members present:

| Print Form l

NAME POSITION

Referral Date:

Reason for Referral: |

Specify:

Student data — Attach or write in relevant student data

[ Initial CPS Team Meeting on this student
Review any data or documentation the student’s teacher brought to CPS Team

CPS Team Recommendations: (check one)

[ Initiate/Modify Tier 1 strategies
(Send back to teacher with comments entered below)

O Initiate new Tier 2 interventions
(Set next meeting date below then proceed to create Tier 2 plan)

[ Initiate new Tier 3 interventions
(Set next meeting date below then proceed to create Tier 3 plan)

[J Refer Teacher to other professional support: Referred to:

(Set next meeting date below - auto create referral to SSW if applicable)

O Refer Student to outside behavior support: Referred to:

Date:

Date:

(Set next meeting date below then proceed to 3" party partner referral process)





Next CPS Team meeting on this student:

Date: or [J N/A (no next meeting if sent back to teacher)

Additional Comments:







CPS Team Follow-Up Meeting Notes

Date of Meeting:
Name of Student:

Grade of student:

Team Members present:

| Print Form l

NAME

POSITION

Referral Date:

Reason for Referral: |

Specify:

Student data - Attach or write in relevant student data

Student is currently receiving: (choose one)

Review and attach graphic representation of baseline and intervention data

Response to Intervention: (If either “Poor” or Questionable” choose next action below)

I Poor
[ Questionable

[0 Modify Tier 2 interventions
(Set next meeting date below then proceed back to the Tier 2 plan for modification)

[ Initiate/Modify Tier 3 interventions
(Set next meeting date below then proceed to modify or create Tier 3 plan)

[ Refer Teacher to other professional support

Referred to:

Date:

(Set next meeting date below - create referral to SSW if applicable)

[ Refer Student to outside behavior support

Referred to:

Date:

(Set next meeting date then proceed to 3" party partner referral process)





[ Positive: (choose one)
1 Continue to implement interventions as designed

[ Fade intervention to Tier 1 and continue progress monitoring
] Fade intervention to Tier 2 and continue progress monitoring

Parent contact to share graphic representation of student progress to be completed by:
Name: Meeting date with parent:

Next CPS Team meeting on this student: Date: or [IN/A

Additional Comments:







| Print Form |

Tier 1 strategies should be effective for approximately 75% to 80% of the classroom. If not, review and make necessary adjustments to the
classroom management plan and/or its implementation.

BEFORE PROCEEDING PLEASE MAKE SURE THE FOLLOWING CRITERIA HAVE BEEN MET:

[ Teacher has implemented Tier 1 strategies with fidelity

[ Student has access to Tier 1 strategies (See Teacher Activities and Strategies)

[ Student is not responding to Tier 1 strategies

] 75% (or more*) of the classroom does not have similar problems of this frequency, duration, or intensity.

REFERRAL FOR CPS TEAM REVIEW

Name of Student: Grade of student: Name of person making referral:
Date of Referral:

Academic Concerns: (check all that apply)

[0 Home work/class work [ Classroom Participation [ Testing concerns

Behavioral Concerns: Choose “either” externalized” OR “internalized” and then check all that apply under the chosen area.

[] Externalized Behaviors of Concern: L] Internalized Behaviors Concerns
L] Physically aggression towards others or things Does not interact with teacher/peers
L] Verbally aggressive Overly shy or timid

] Arguing Is teased or bullied

[] Defiance/non-compliance Does not participate in class/games

[ Out of seat/area Self-injurious statements/behaviors

[ Tantrums Withdrawn

[] Not following directions Belittles self or abilities

[] Steals Clings to adults

[J Impulsive Cries/appears sad

OOO00QOOO0OOd

[] Talks excessively Claims illness to avoid school or assignment

[] Uses profanity

Further Comments:







Collaborative Problem
Solving (CPS) and Response
to Intervention (Rtl)

S

Part |: What are the Problem-Solving
Steps?






The Problem-Solving Process

® Define/Analyze the Problem
What is the problem and why is it happening?
*Develop a Plan

* Measure Progress ‘
Did our plan work? What are we
' going to do?

*Implement the Plan
Carry out the intervention

Source: Johnston & McKevitt, Heartland Area Agency, lowa






Problem-Solving

* Components

s Data collection and analysis
m Intervention development and implementation

= Progress monitoring and evaluation of
outcomes






—

Amount of Resources

Needed to Solve Problem

The Collaborative Problem
Solving Approach

ESE
consideration

Consultation
with the
CPS team

Consultation

with other
Consultation staff
between

teachers/
parents

Degree of Resistance to Intervention =)

Source: Johnston & McKevitt, Heartland Area Agency, lowa
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| A Formal Structure for CPS
The CPS Team and the Tiered Approach
A multi-tiered system for intervention design,
iImplementation, and progress monitoring
= [ier 1 - In consultation with one or two colleagues,
teacher tries universal, evidence-based

Interventions

= Tier 2 - In consultation with several CPS team
members, teacher tries targeted, evidence-based

Interventions

s T[ier 3 - Using full CPS team support, teacher and
others try intensive, evidence-based

Interventions






Continuum of Academic/Behavioral Supports

Tier 3
Intensive Level
(5% of students)

Highly individualized strategies
(may include special education)

Tier 2
Targeted Level
(10-15% of students)

Small group or individualized
strategies (for at-risk students)

Tier 1

Universal Level
(80% of students)

School-wide and/or
class-wide strategies
(for all students)






| CPS/Rtl Beliefs

= Assisting hard-to-teach students is the shared
responsibility of all school staff members.

s Problem-solving procedures are best applied as part
of a school-wide effort.

= Problem-solving should make use of all appropriate
resources.

s The primary purpose of problem-solving is to solve
problems by designing effective interventions.

= With appropriate support, teachers can assist a wide
range of hard-to-teach students to achieve improved
performance/adjustment.






CPS/Rtl Beliefs - 2

Problems affecting student performance occur as a
result of interactions between learner characteristics
and the educational setting.

An intervention must be implemented, monitored,
reviewed, and changed as necessary to judge its
efficacy.

A problem is defined as a discrepancy between
demands of the task/setting and the learner’s
performance, rather than as a difference between ability
and achievement.

Additional time required for problem-solving is offset by
increased likelihood of student progress due to effective
interventions.






Data Collection & Analysis
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!| Gathering the Data

((Q

‘S
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| Review of Records

In the review of records, be certain to
address these areas:

= Personal/Family

= Educational

= Medical

s Electronic records
s “Other” records

11






Examples Of Review

* Questions

Personal/Family

= Is the student's birth date documented by the records?

If there are conflicting birth dates, can the correct date be
confirmed?

s What language(s) is/are spoken in the home? Is there an
ESOL classification? When updated?

= Where has the student lived prior to entering your school
district?

s What pertinent information about the parent/quardian or
family situation is available?

12






Examples of Review

ﬁ Questions

Educational

= Has the student attended school regularly? If not, explain.
s How many different schools has the student attended?
= Is the student reassigned to the current school? If so, why?

s Has the student had problems with school work or behavior in
the past? If so, describe.

= Has the student been retained?
ms Are there previous evaluations?

= Has the student received any special recognitions or honors?

If so, describe.
13






Examples of Review

ﬁ Questions

Medical
= |Is there evidence of a recent physical exam?
m Are there previous vision or hearing screenings?

= Do medical records suggest the need for any
follow-up that may not have been completed?

s Does the student have any medical problems?
If so, describe.

= |Is the student taking medication? If so, what
type? When is medication administered?

14






ﬁ Electronic Records

3 L Panels
L 27 -- Student Support/Interventions

- A Panels
B A 07 -- Assignment History
A 12 -- Current Grades
A 15 -- Attendance
A 23 -- Special Programs
A 24 -- Discipline
A 20 -- Test Scores

15






| Gathering the Data

@

g

&
Teacher
Interview
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| Problem Clarification

s At the heart of the

problem clarification
process is the

teacher interview






Problem Clarification

1| Interview: WHAT IS IT?

One-on-one collaborative data gathering and
information processing, the primary
goal of which 1s to provide
a clear description of one
specific target concern eg
(either behavioral or
academic) that can
be measured

18






Getting a Clear Definition of

,g the Problem

Part |I: What Are the Intended
Products of Problem Clarification?






Problem-Clarification
“FUNNEL?”

General Description of Teacher Concern(s)
Specific Example(s) of Problem Behavior(s)

Selection of the Primary Problem

Determine the Details

(What, How, When,

Where, Who,
Why?)

|

BEHAVIORAL
Description of
a SPECIFIC
Target Concern






Student: Teacher: Consultant:

Problem-Clarification Goals
- Summary -

Provide a specific, observable, behavioral description of a target problem:

How complex is the target behavior? (Are there other factors that interfere?):

What factors might be causing the target problem?:
Student Factors: Learning Environment Factors:

Is the target problem primarily a skill deficit or is it a production issue?:
[ ] Skill Deficit [ ] Production Problem

Identify acceptable replacement behavior:

Specify the baseline measure (and how much of a change would indicate progress):

What interventions have been tried and what successes have you had?:

What strengths does this student have?:

What aspects of the classroom environment can be changed?:






| Rule of the 3 Generals

A general description of
the problem leads to
general interventions that
generally don’t work.

22






Behavior is the mid-point in a sequence

ANTECEDENTS BEHAVIOR CONSEQUENCES
Stimulus Social Positive
or or or

Trigger Academic Negative






| Skill Deficit Problems

m capacity/learning rate
m Jack of strategies

= gaps in previous learning
(including social skills)

24






Interventions for a skill deficit usually focus
on teaching the missing component

G

BEHAVIOR
ANTECEDENTS CONSEQUENCES






| Production Problems

m self-motivation/encouragement history
s behavior reinforcement experiences

m clarity of directions/expectations

m peer group issues

26






____________________________________________________________

i Interventions for a production problem often
. focus on changing the cause and/or effect

ANTECEDENTS CONSEQUENCES

BEHAVIOR






| Other Problems

m Sensory problems

= health problems & medications
s AD/HD

m special stressors

m family issues

28






,g Issues In Interviewing

Part lll: How Should the Teacher
Interview Work?






* An Interview Should Be:

= an exchange between two people - not a
guestionnaire or an interrogation

m ecological in nature

m an examination of observable behaviors
and factors that caused the referral

m based upon a set of objectives or goals
that clarifies the problem

s focused and economical

30






| Interview Behaviors

= communicate the purpose
m allow teacher time to vent

m search for answers - don’t mutually “admire”
the problem

= Avoid judgmental commentary

31






| The Parent Interview

= Assesses the parent’'s knowledge and
perception of the problem

s Evaluates the extent to which the parent
IS available

= Opens lines of communication about
Interventions both at home and school

32






Open Communication about

ﬁ Interventions

= Establishes a collaborative working
relationship with the parent, which will
assist in:

s Evaluating interventions used at home and
their effectiveness

= Gaining an understanding of the parent’'s
perception about the interventions used at
school

33






* The Student Interview

= What is the student’s view of the difficulty?
= Do they even see a problem?
= Do they understand the instructions?
= Skill deficit or production problem?

= \What type of help does the student see as
useful?
= What type of help would they accept?

s \What other factors does the student see as
important to the issue? 34






| Communication Skills

Effective Oral

A good communicator:

IS an active listener
IS non-judgmental
shows empathy

demonstrates respect for the
speaker

35






Effective Oral

1| Communication Skills (2)

s demonstrates enthusiasm

s gives positive reinforcement

= Uses paraphrasing

s SuUmmarizes what has been said

36






Putting the Data in Data-

,g Based Decision Making

Part |\V: What is a Baseline and
How Do We Get It?






‘| Gathering the Data

@

J

BASELINE and
.
'—l

RVAITIONAL
DAITA

RQ
L)
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Direct Systematic

* Observation: What is it?

= any method of direct measurement

= of a specifically defined, observable
activity

= either academic or behavioral

39






Direct Systematic

1| Observation is NOT:

= an anecdotal classroom observation
* a general “impression”

= a written description of misbehaviors

40






| Test Your Skill

How would you make the following
problem behaviors measurable?

s Markus gets out of control during group
instruction

= [im is always fooling around during
iIndependent seatwork

m Chelsea is belligerent with her peers
= Victor can’'t seem to focus on anything

41






Why Do Systematic,
Direct Observation?

= |t is accurate
= jt is objective

* it has face validity

42






What Can Systematic, Direct

1| Observation Do for Us?

= provide baseline information
= operationalize cause/effect relationships

= monitor the effectiveness of an intervention

43






| Baseline: What Is It?

A record of observable behavior that we can measure
according to:

s Frequency (counting the number of occurrences of a
behavior)

s Duration (recording the amount of time spent in a
particular behavior)

s Percent (calculating the percent of time spent in a
particular behavior)

m Latency (recording the time between desired start or
end of a behavior and actual start or end)

44






Baseline: How To Get It

For a problem that lends itself to frequency:

s  Count (the number of times Javier interrupts a peer during
independent seatwork)

For a problem that lends itself to duration:

m  Record (the amount of elapsed time Johnny spends in a
tantrum, from onset to conclusion)

For a problem that lends itself to percent:

s Calculate (the percent of time Jenny is off-task during group
instruction)

For a problem that lends itself to latency:

m Record (the elapsed time from the end of giving directions
until Chanda actually begins working)

45






ﬁ Baseline: Who Gets It?

Depends on the situation:

m [f baseline requires simple counting or
recording of elapsed time, the teacher is the
best source for obtaining data

= |f baseline requires more detailed
observations (e.g., watching multiple
behaviors in specific time intervals,
calculations of problem occurrence during
observation, etc.), another CPS team
member may need to obtain data

46






Baseline: What to Do With It

Display it in a way that makes it easy to inspect.

Frequency of Interrupting Peers during Seatwork
' (Accumulated during each academic day)

10
9_
I
N 8 ¥* ¥*
T
E 7_ * \
R
R 6| *
U
P 5 *
T
I 4]
o
N 3
S
2_
1_
| | | | |

Monday Tuesday Wednesday Thursday Friday

SCHOOL DAYS






Baseline: What to Do With It-2

Then compare it to intervention data collected with
the same measurement techniques.

Frequency of Interrupting Peers during Seatwork
' (Accumulated during each academic day)

10(_ BASELINE INTERVENTION
9|_
1
N 8|_ ¥ — X
T
E 7 * \ *
R
R 6_ \ *
U
P 5 ¥*
T
I 4|
O
S \
S
2|_ :)k_*\
1{_ *
| | | I | I I | | I
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SCHOOL DAYS
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Behavior Frequency Chart

Date
25 25 25:i25 25 25 25 25 25 25 25 25 25
F 24 24 24 : 24 24 24 24 24 24 24 24 24 24
R 23 23 23 {23 23 23 23 23 23 23 23 23 23
E 22 22 22 i 22 22 22 22 22 22 22 22 22 22
Q|21 21 21:i{21 21 21 21 21 21 21 21 21 21
U 20 20 20: 20 20 20 20 20 20 20 20 20 20
E 19 19 19:19 19 19 19 19 19 19 19 19 19
N 18 18 18: 18 18 18 18 18 18 18 18 18 18
C 17 17 17 17 17 17 17 17 17 17 17 17 17
Y 16 16 16 : 16 16 16 16 16 16 16 16 16 16
15 15 15:15 15 15 15 15 15 15 15 15 15
0 14 14 14 14 14 14 14 14 14 14 14 14 14
F 13 13 1313 13 13 13 13 13 13 13 13 13
12 12 12:12 12 12 12 12 12 12 12 12 12
B 11 11 11 11 11 11 11 11 11 11 11 11 11
E 10 10 10:10 10 10 10 10 10 10 10 10 10
H 9 9 9 9 9 9 9 9 9 9 9 9 9
A 8 8 8 8 8 8 8 8 8 8 8 8 8
Vv 7 7 7 7 7 7 7 7 7 7 7 7 7
I 6 6 6 6 6 6 6 6 6 6 6 6 6
0 5 5 5 5 5 5 5 5 5 5 5 5 5
R 4 4 4 4 4 4 4 4 4 4 4 4 4
3 3 3 3 3 3 3 3 3 3 3 3 3
2 2 2 2 2 2 2 2 2 2 2 2 2
1 1 1 1 1 1 1 1 1 1 1 1 1






Intervention Planning and

,g Selection

Part V: How Do We Select and
Set Up Interventions?






Organizing the Data to
Generate Interventions

Baseline and
Observational Data

',/

INTEGRATION
" OF DATA
INTO A
COHERENT
PICT

( Reco_rds ) Other Data
Review






| Intervention

= a planned action taken toward helping a
student perform better tomorrow than s/he

does today

= an intervention is not:
» a place
-~ a referral
~ a test/screening

52






| 3 Critical Matches

Be certain to match interventions to:
= a clarified problem

= the teacher
= The “Keep It Simple Standard” (KISS)

53






| Matching a Clarified Problem

= Problem definitions vary and therefore
iInterventions must also vary

s Despite similar manifestations, underlying
factors may differ

= Labels imply “cookie cutter interventions”
which may not be appropriate (e.g., one-size-
fits-all interventions seldom work)

54






| Matching Teacher Style

= It doesn’t matter how good an intervention
may be, if it doesn'’t fit with a teacher’s
instructional or behavior management styles, it

will likely be ineffective.
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| Keep it Simple Standard

= Has it been tried with others?
m /S it under your control?
s Does it use existing resources?

m Does it benefit more than one
student?

= |s it simple to set up?

56






Intervention Selection

* Checklist

= Is the intervention directly associated with the identified
problem?

m Did the referring staff have input into the intervention planning?

» |s there empirical support that the selected intervention is
among the best available?

s Do the planned interventions fit in with the instructional
curriculum/routine?

= Does the person implementing
the intervention have the proper *
resources and support? Interventions

Instruction Management

Curriculum






1| Preparing for Implementation

The teacher and CPS team member need
to identify:

= Steps involved in the intervention

= Resources needed

=  Who will conduct the intervention

=  Who will assist with the intervention

=  Who will assess outcomes

= How long the implementation phase will run

58






,g Progress Monitoring

Part VI: How Do We Determine if
the Interventions are Working?






ﬁ Evaluating Outcomes

s Success = student progress toward a
realistic academic or behavioral goal
mutually agreed upon between
the teacher and the CPS team.

60






Evaluating Intervention
Outcomes

* Plan the evaluation (how, who, when?)

= Use your baseline data and the context in which it
was collected (don't baseline one thing and
evaluate another)

* The predetermined goals/standards are the criteria

» Participants must be sensitive to measurement
resistance and time constraints (think about ways
that persons other than the teacher can assist with

data collection)
61






Evaluating Intervention

1| Outcomes

= |[f acceptable level is not reached

= teacher and CPS team make a judgment about whether
there was a sufficient intervention period

= jf there are signs of some progress, you may modify
or add to interventions

= lack of success with an intervention effort does not
mean that the student is disabled, or that the teacher,
the consultant, or the problem solving process are
ineffective--return to problem solving when the
intervention is ineffective
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Evaluating Intervention

* Outcomes

= |[f acceptable level has been reached
= reinforce teacher
= discuss obstacles and adjustments
= modify elements of the intervention

= add interventions (e.g., a home component), if needed
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Putting Concepts and

!P Procedures into Practice

Part VII. Case Example






APPENDIX G

Case Example: Jackson
Tier 1 (Universal)

Jackson is a 7-year-old boy in first grade; his teacher is Ms. H. Jackson is currently receiving Tier 1 general education
instruction in reading using the Treasures reading curriculum. His class receives reading instruction 5 days a week for 90
minutes each day. Jackson and his classmates spend 15 minutes, 3 days per week on Earobics.

Jackson is struggling in reading and has had difficulty in this area since kindergarten. Ms. H has concerns regarding Jackson’s
progress in reading this year. He is performing below benchmark and below his peers as evidenced through his classroom
performance, curriculum-based assessment, and standardized measures (Treasures Assessment score was below 70%, FAIR
results from September 2009 indicate a PRS score of 13 — “Red Zone”). Ms. H and the Reading Coach have observed that
Jackson’s word decoding is labored. When reading aloud, Jackson often guesses (incorrectly) at words based only on the first
letter. His teacher describes Jackson as a cooperative and hard working student; no behavioral concerns are reported.

The teacher reviewed Jackson’s cumulative school record to consider any factors present that might be causing or impacting
his problems with reading. Vision and hearing screenings were passed during the last semester of Kindergarten. Jackson’s
report card from Kindergarten indicated below level performance in reading; all other areas, including behavior, were on-level or
within the expected range. School attendance was adequate (Jackson was absent 3 days during the 2008-09 school year).

Ms. H consulted with her colleagues in the 1% grade team and with the Reading Coach. She shared the data supporting her
concerns regarding Jackson’s reading progress (e.g., FAIR and Treasures assessment results, Earobics scores, classroom-
based measures, including benchmark and peer data for comparison). The Struggling Readers Chart was used as a reference
tool for identifying appropriate and relevant interventions. Ms. H was able to gain some additional strategies for reading
instruction that were implemented in providing differentiated instruction to all students in the classroom (e.g., “Road to the
Code” was added for supplemental instruction in phonemic awareness).

The teacher also reviewed the Class Status Report (from the FAIR Broad Screen data) and subsequently formed reading
groups for classroom instruction. Jackson was placed in a small group (Triumphs Intervention within the 90-minute reading
block) with other students who demonstrated difficulty with letter/sound correspondence (decoding). Despite this strategy,
Jackson continued to demonstrate difficulty in reading.

Ms. H met with Jackson’s parents to describe and document her concerns with his reading progress, and to explain the Ril
Process. She was also able to interview the parents regarding any medical history or other concerns that might be impacting
Jackson’s ability to perform in reading. No health or behavioral concerns were reported by the parents. Jackson’s parents





have observed him having difficulty with homework assignments in reading, particularly when he attempts to read
independently.

The teacher then brought her concerns about Jackson’s reading progress (supported by data from FAIR, Treasures
Assessment, Earobics scores, documented observations, and parent-provided information) to the Collaborative Problem-
Solving (CPS) Team at the school and she continued to consult with her grade level colleagues. The team determined that the
interventions Ms. H currently had in place were appropriate, yet Jackson continued to perform at the below grade level
benchmark and below his classroom peers in reading.

Tier 2 (Strategic)

Based on an analysis of the data provided by the teacher, the school staff (the classroom teacher, grade level team, school
CPS team) determined that Jackson should begin to receive Tier 2 supplemental interventions in reading in addition to the Tier
1 (Universal) interventions that were currently in place. Diagnostic measures were needed in order to identify Jackson’s
specific problem (skill deficit) in reading so that interventions known to be effective with that problem could be implemented.
For this purpose, the Diagnostic Assessments of Reading (DAR) was administered along with analysis of Jackson’s
performance on FAIR. Deficits in Letter/Sound Correspondence were identified and were determined to be the focus of Tier 2
Intervention.

Ms. H administered a 10-item Nonsense Word list to Jackson and to his classmates as a baseline measure of Letter/Sound
Correspondence skills. Nonsense word reading is a research-based measure of decoding skills. A percentage of accuracy
score for each student was recorded. Benchmark expectation was also noted.

Strategic Tier 2 Interventions included: For 20 minutes per day/5 days per week, Ms. H provided reading instruction in letter-
sound correspondence/decoding to Jackson and 3 other students using Triumphs Intervention in addition to the daily 90-minute
reading block. Additionally, Jackson’s sessions on Earobics were increased to 5 days per week (15 minutes per session).

Jackson’s response to Tier 1 and Tier 2 interventions was monitored over a 12-week period. His teacher administered a 10-
item Nonsense Word list to Jackson every 2 weeks and recorded his accuracy score in order to document progress/response
to intervention. Ms. H also administered the same Nonsense Word list to the entire class every four weeks in order to monitor
classwide performance with decoding skills so that Jackson’s progress could be compared to peers. Jackson’s scores, along
with the average scores of peers and benchmark expectations in nonsense word decoding, are shown in the table below.





Jackson’s Tier 2 Nonsense Word Accuracy Scores (in percents)

Date of Assessment Jackson’s Score Peer Score (Average) Benchmark
09/08/09 30 45 50
09/12/09 31 50
09/25/09 35 55
10/09/09 39 55 60
10/23/09 50 65
11/07/09 55 70 70
11/21/09 62 80
12/08/09 69 75 80

Performance data were recorded by the teacher in a table format similar to the one above. A line graph depicting the above
information was created by a member of the CPS team to serve as a tool for sharing these data in a meaningful way with
parents and members of the CPS team (see attached graph). Ms. H continued to consult with the grade level team and to
report Jackson’s progress. She also communicated with Jackson’s parents at regular intervals regarding his progress. At the
end of the 12-week period, Jackson was performing at a level near both his peers and the grade level benchmark in word
decoding. Based on an analysis of the data (scores on the Nonsense Word Accuracy measure), it appeared that Jackson was
responding positively to the interventions implemented at Tier 2.

Because Jackson was making adequate progress (the gap between his performance and expectation was closing significantly),
the teacher, grade level team, and the CPS team determined that Jackson should continue with intervention until the
benchmark was attained. At that point, it would be considered to have him discontinue Tier 2 strategies. However, if Jackson’s
reading skills appear to decline at Tier 1, the Tier 2 interventions (e.g., small group instruction in addition to the 90-minute
reading block) would be re-instated.

Written records (e.g., Intervention Record, progress monitoring graphs, etc.) of Jackson’s responses to Tier 2 interventions
were maintained by the teacher and were placed in his cumulative school record for future reference.

Resources utilized:

Florida Center for Reading Research www.Fcrr.org

Florida Department of Education www.fldoe.org

National Research Center on Learning Disabilities www.nrcld.org
Reading Rockets, U.S. Department of Education www.ReadingRockets.org






“ INTERVENTION RECORD

Student:  Jackson K. Sample Grade: 1* (2009-10)
Teacher: Ms. H Subject(s): Reading
Parent/Guardian:  Sam & Sarah Sample School: Case Elementary

Case Manager/Title:  Ms. G., Reading Coach

1. Teacher’s Concern [Describe the concern in observable terms]

® Academic 1 Behavioral 4 Social/Emotional
Ms. H has observed that Jackson’s word decoding performance is labored. He often guesses (incorrectly) when reading

aloud. These observations were confirmed by the Reading Coach

2. Information from Records & Interviews [What did review of the student’s records, and communications with other involved persons,
add to understanding the problem?]

Review of cumulative record indicates problems in reading since kindergarten. Vision & hearing screenings passed. No school

attendance or behavioral problems. No health concerns.

3. Objective Data Collection [Describe the available data that help define the problem, i.e., behavioral observations, work samples, DIBELS
results, other test scores; attach copies, if available]

FAIR Sept. 2009 PRS = 13 (Red Zone), Earobics scores below level/below peers, Treasures Assessments below 70%, DAR and
FAIR data analysis utilized as diagnostics, (printouts/reports attached)

4. Problem Hypothesis [What do the data suggest is the likely cause of the problem?]
® Skill deficit (1 Production/Effort (1 Other

Below level skills in letter-sound correspondence impacting word decoding fluency





5. Baseline Measure [Record the data that show the extent of the problem before intervention using objective, measurable terms. Attach graphs or
charts of baseline measures, if available.]

How often does it occur? 10-item Nonsense Word List

How long does it last? Administered on 2 dates for reliability
How many or what percentage were done correctly? 9/8/09 30% correct  9/12/09 31% correct
Additional Comments: Peer average score 45% correct Benchmark Expectation 50% correct

6. Goal for Improved Performance [Describe the student behavior you wish to have replace the problem behavior.
Indicate the degree and direction of change you seek; e.qg., Maria’s off task behavior will decrease by 50%, or, Juan will correctly answer 25%
more test items.]

Jackson will demonstrate letter-sound correspondence skills, as evidenced through word decoding, at grade level and
at a level comparable to peers

7. Intervention Plan [What are the specific actions that the teacher (and others) will be taking to address the student’s identified problem?]

By 12/15/09 , Jackson will __decode words on grade and peer level
(Review Date) (Student) (Behavioral Goal)
as demonstrated by accuracy on Nonsense Word reading list

(Monitoring Procedure)
as a result of the following intervention:

What strategies will be used?
1. Continue class-wide Tier 1 interventions (90-minute reading block, “Road to the Code”, differentiated instruction)
2. Triumphs Intervention, small group, 20 minutes per day, 5 days/week in addition to 90-minute reading block
3. Increase Earobics sessions to 5 days per week, 15 minutes per day
When and how often will the intervention occur? XXM XT W 8Th XRF
20 minutes/day (Triumphs) 15 minutes/day (Earobics)
Where will the intervention take place?

General Education Classroom

Intensity of intervention needed? ® Tier 2 [ Tier 3





8. Assignment of Responsibilities

Who will implement the intervention? Classroom teacher
Who will help trouble-shoot the intervention? Reading Coach, CPS as needed
Who will monitor fidelity and evaluate the intervention? Reading Coach

Who will communicate with team members about progress? Classroom Teacher

When will the team review the progress report? December 2009

9. Length of Trial for Student’s Response to Intervention [How long was the intervention implemented prior to assessing student
progress?]

Length of trial 12 weeks
Start date  09/14/09 End date  12/15/09

10. Performance Comparison/Baseline vs. Post Intervention [Using the same measurement techniques as at baseline, what amount of
change has been seen from the pre-intervention level? Attach graphs or charts, if available.]

' No or limited progress/intervention is not working
® Goal(s) not fully met/but acceptable progress is being made
(A Goal(s) met/desired levels of achievement and/or behavior attained

11. Next Steps [Given this level of response, what should be the next steps?]

# Continue intervention How long? Until benchmark performance attained (then fade intervention)
Next review date 1/30/10

[d Revise intervention Note planned revisions in space below

[ New intervention No or limited progress/design new plan

[ Discontinue intervention Goal(s) met

Jackson is making adequate progress and has nearly reached his goal; maintain intervention until benchmark is attained.
Continue Triumphs small group intervention within the 90-minute reading block.

Monitor progress through FAIR data, Earobics scores, and curriculum-based measures (i.e., Treasures assessments).
Reading Coach will continue as case manager and report to CPS team as needed.





12. Revisions [if “revise intervention” box checked above, note planned revisions in this space]

Review date for revised intervention

Parent Contact (Date):  9/7/09 Result: Teacher conference with parents, Rtl process explained
Parent Contact (Date): 10/25/09 Result: Progress update to parents, Jackson is making progress
Parent Contact (Date): 12/15/09 Result: Teacher conference with parents, informed of team’s decision to

maintain intervention until benchmark performance is attained.






Additional Progress Notes/Comments:

(Data reports/printout, graphs, etc., attached)
Jackson was absent 3 days (9/26/09 — 9/29/09) during Tier 2 intervention period
11/1/09: Jackson received the highest score (85%) in his Triumphs small group on the decoding activity

12/1/09: Ms. H has observed improved confidence in Jackson’s reading aloud performance since Tier 2 interventions began
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Creating Tier 1 Strategies/Activities (BASIS)

" |
'
: For struggling students, document your Tier 1 :
: strategies and activities by creating a Tier 1
: record for the individual student in BASIS. :
I I

b o o o o o o o = > > = - - - - - - . - - - - = - - - - - - - '
A
(a2 BASIS TEACHER STRATEGY/ACTIVITY SUMMARY
D Teacher Class Summary Grid Enter information in the white boxes to filter the list of strategies/activities.
Click on the number to view or change the Tier 1 Teacher Strategies. Click on the column heading to sort.

=] Teacher Strategies : :

= Create A Tier 1 Teacher Academic ) ; -

= " i Create A Tier 1 Teacher Behavior Strategy/Activi
Zat| Virtual Counselor Strategy/Activity qyacy

g Show Announcements

{}»BASIS

(5] Teacher Class Summary Grid

=] Teacher Strategies

Zat| Virtual Counselor

=] Show Announcements
=) Referrals

=] Discipline (DMS)

=] (RTI)
g g =] ESE Referral (ESE)

= Social Worker Referral

If Tier 1 effort(s) are not successful, then
follow up by creating a RtlI referral to your
school’s CPS team to decide if Tier 2
interventions will be appropriate for the
student.

RtI CPS Team Referral Form on BASIS

Student Info
Student Name: [ v Student DOB:
Student Number: Grade Level:

Academic Concerns: (check all that apply)
[~ Home work/class work ["] Classroom Participation ["] Testing Concerns

Further
Comments:

For further information on creating Tier 2 and Tier 3 records on BASIS go to
http://www.browardprevention.org/
Response to Intervention







Steps to Create Tier 2 and Tier 3 Academic Records

1.) From the BASIS homepage, click on the Rtl link found under the Referrals folder in the navigation bar on the left.

(] catalog
Expand All Collapse All
=l4=] Main

Sy BASIS

/= Student Detail Grid

@ Teacher Clazs Summary Grid

=] Teacher Strategies

@ Virtual Counzelor

=] Show Announcements
=i Referrals

=] Dizcipline (DMS)

ESE Referral (ESE)

=] Guidance Referral (GUI)
=| Social Worker Referral

This will bring you to the main Rtl grid where you will see all student referrals currently being processed by the Collaborative
Problem Solving Team (CPST).

« BASIS RTI *

Administration ~

) CPS Maintenance

RTI Referrals for! at HERON HEIGHTS ELEMENTARY
& Create CPS Referral ~
& | & | RefNumber RefDate Ref Type Student = Student Name

=& Status > Pending > (7 Referrals)

L] Catalog
Expand All Collapse All
=<3 Main

{2 BASIS

| Student Detail Grid

[& Teacher Class Summary Grid

(=] Teacher Strategies

[&] virtual Counselor

(=] show Announcements
=4 Referrals

(=] Discipline (DMS)

=R

=1 ESE Referral (ESE)





2). Define at least one member of your school’s CPST team. Click on the “Administration” tab, select “Default Team Members”.

BASIS '* RTI *

g@a Default Team Members

RTI Referrals for ) at HERON HEIGHTS ELEMENTARY

& Create CPS Referral ~

& & | RefNumber RefDate Ref Type Student # Student Name Grade Team Leader Next Meeting

(& Status > Pending > (7 Referrals)

Add Members to Team Default at HERON HEIGHTS ELEMENTARY

[ Remove From Team | g Team Leader | g GetEmai | 44 Add To Team
[ Name & Type Leader = Email |[[T] |Mame & R Job Class
0 SCHOOL PSYCHOLOGIST ¥ (] .é" L TEACHER-GRADE 3
D GUIDAMCE COUNSELOR-ELEMEM... M D E TEACHER-GRADE 3
0 INTERIM ASSISTANT PRIMCIPAL... N 1 ]e CHILD CARE MONITOR. IT
I:‘ PRIMCIPAL-ELEMENTARY M |:| E TEACHER-KINDERGARTEM
D TEACHER-ESE SPECIALIST M D E TEACHER-GRADE 3
0 TEACHER-READING COACH/RES. .. M 1 [e TEACHER-GRADE 4
D SCHOOL SOCIAL WORKER M D ( CERT CLASSROOM ASSISTANT-INST-E...
0 SPEECH LANGUAGE PATHOLOGIST N [ ]e TEACHER-GRADE 3
|:| ( CHILD CARE MOMITOR II
D ( TEACHER-GRADE 2
[ ]¢ TEACHER-KINDERGARTEM
D ( CHILD CARE MOMITOR IT
[ ]e TEACHER-GRADE 5
|:| L TEACHER-GRADE 5
D L CERT CLASSROOM ASSISTANT-INST-E...
] CERT CLASSROOM ASSISTANT-UNIQU...
D E TEACHER-KINDERGARTEM
] TEACHER-GRADE 3
|:| F CERT CHILD CARE MOMITOR
D [ S TEACHER-GRADE 4

Kgaiiés-ocial & Psych || & Other | )
Cancel

Your CPST team is listed on the left. There are two ways to add team members: a) click on the name on the right and drag to the
left or b) click the boxes next to the names of the staff you want to add and then click the “Add to Team” button at the top. You can
use the tabs underneath the list of available staff to find social workers, psychologist, or define non-SBBC staff.

DON'T FORGET TO “SAVE” YOUR TEAM.





3). Once you have defined a team you are now ready to create a referral. To create a new referral, click on the down arrow next to
“Create CPS Referral” and then select the “Academic Referral” link.

BASIS * RTI *

) CPS Maintenance

RTI Referrals for at HERON HEIGHTS ELEMENTARY

(G Create CPS Referral =)

Academic Referral . | Ref Date Ref Type Student # Student Name !

Behavioral Referral [7 Referrals)

RTI - Referral to CPS Team &8
& BasicInfo
Referral Nurmber:  PEMDING Referred By:  Celia Marino Referral Date: 04/07/2014
— Student Info
Student Mame: |. Type student’s last name and a list will appear to select from || Student DOB:
Student Number: Grade Level:
|— Academic Concerns: (check all that apphy)
[ Home work/class work [ Classroom Participation ("] Testing Concerns
Further
Comments: You must enter a comiment

DON'T FORGET TO HIT THE SAVE
BUTTON WHEN DONE.

Cancel






4). Once a referral is created, you will see the student’s name added to the Rtl grid. Double-click on the student’s name to open up
the Rtl Student Profile screen. From there, click on the “Create RTI Forms” tab to see a list of forms available. Double-click on the
form name to create a Tier 2 or Tier 3 Academic Record as needed.

BASIS RTI '*

Administration ~

Demographics Grade: 03 - Referral #: CP5-14-00324 (Academic)

Hame:

Student :

MNumber: Initial Meeting Motes

Student _

Status: Tier2 Academic L

Age: . _ - -

pos: Tier3 Academic s: 0 Discipline Events: 0 Retentions: 0  Mobility: OverAge:
Current L

: Tier2 Behavior

Schecl: ) nd Actiities

g:’;:t Tier3 Behavior

Primary . = Activity Reason
Exceptionslity: Follow-Up Meeting Notes

Primary

Lenguags:

ESOL Status:

Refz Date User Description

& Ref # » CPS-14-00324 » (Academic)
CPS-14-00324  03/10/2014 Kenneth King Academic CPS Referral

5). Each record is broken down into multiple tabs. Start on the “Problem Identification” tab and select the problem area from the

pull down.
| RTI - Tier2 - Individual Intervention Record (Academic) &8 l
Referral Number:  CPS-14-00324 Referred By:  Kenneth King Referral Date:  03/10/2014
Student Info
Student MName: Student DOB:
Student Mumber: Grade Level:

Problem Identification i Problem Analysis Intervention Design Implementation Contacts & Follow Up

Select the appropriate problem area

Problem Area: | (TR v Plan Date: | 04/07/2014 =

Reading Assezsments
Assessments used to define the problem in Reading. (Check af that appiy)

[JBAT1/BAT2 [JIRI
[] CELLA [ Peabody Picture Vocabulary Test (PPVT-IIT)
["] CogAT (Cognitive Abilities Test) [ Righy
["] Cool Tools: Informal Reading Assessments by Project Central "] Rosner Test of Auditory Analysis
[ 1DAR ["] Running Records
[ FAIR [ stanford Diagnostic Reading Test (SDRT)
[T FCAT [ Treasures / DIBELS Oral Reading Fluency
"] FORF [ WADE
[} In-program assessments [ Yopp/Singer Test of Phoneme Segmentation
[] Other

=] Save Izml Save & Close e Cancel 31 New Print

» o« ” u ” u

Then move thru the other tabs: “Problem Analysis”, “Intervention Design”, “Implementation”, “Contacts & Follow Up” to complete
the record. Don’t forget to hit the “SAVE & CLOSE” button when done.





6). After you create the first Academic Record, create a “Follow-Up Meeting Notes” form to document the student’s progress.

2 CPS Maintenance ‘

Demographics

Referral #: CPS-14-00324 (Academic)

Mamae:

Student
Number:

Student

q Create RTI Forms ~

1 Initial Meeting Motes

Status: I Tier2 Acdemic L
Age: .
D‘g;,B, T Tier3 Academic s: 0 Discipline Events: 0 Retentions: 0  Mobility: OverAge:
Current = ) 3

: Tier2 Behavior
Seheck nd Activitics

=

gnr:dr::t T Tier3 Behavior
Primary . = Activity Reason
Excceptionality: ﬁ= Follow-Up Meeting Motes |
Primary
Language:
ESOL Status:
Ref # Date User Description

= Ref # » CP5-14-00324 » (Academic)
CP3-14-00324  03/10/2014 Kenneth King Academic CPS Referral

On the “Team Member” tab you can set meeting date and indicate who was present. The “Edit Team Members” button in the lower
right will allow you to add additional staff, who are not defined as members of the default CPST, to the team for just this case.

RTI - Followup Meeting Notes 5]
Referral Number:  CPS-14-00324 Referred By:  Kenneth King Referral Date: 03/10/2014 ‘
Student Info
Student Mame: Student DOB:
Student Murnber: Grade Level:
Referral information Response To Intervention Followup
Date of Meeting: | 11/25/2013 &
Team Members present
[ Name & Fosition Leader = Email
FING KENMETH PRINCIPAL-ELEMENTARY Y M -
|:| TEACHER-ESE SPECIALIST M M
TEACHER-READING COACH/RESOURCE ELEM M M b
|:| SCHOOL SOCIAL WORKER M M ‘E
|:| SPEECH LAMGUAGE PATHOLOGIST M M ™

Edit Team Members

L—_.] Save L—_.] Save & Close 9 Cancel l Mew Frint

Next, step through the different tabs to complete the form.





On the “Referral Information” tab indicate the reason for the referral and the current intervention step for the student.

RTI - Followup Meeting Notes

Referred By:  Kenneth King

Referral Mumber:  CPS-14-00324

Student Info

Student Name:
Student Number:

Team Members Referral information .

Referral Info

Reason for Referral:
test reason

Response To Intervention

Specify:
fest

Student Data - Attach or write in relevant student data
test data entered

Student is currenty receiving: {choosz ons)

T - oo oo

| Tier 2 Interventions
Tier 3 Interventions

Referral Date:  03/10/2014

Student DOB:
Grade Level:

Followup

Attach student data

Attach graphic data

On the “Response to Intervention” tab, indicate the status of how the student has responded to the intervention. Based on the

student’s response, please indicate the next step for the student. Also, record who will be contacting the parent.

RTI - Followup Meeting Notes

Referred By:  Kenneth King

Referral Number:  CP5-14-00324

Student Info
Student Name:
Student Number:

Team Members

Response
Response to Intervention:
Poor
"] Questionable

["1 Modify Tier 2 interventions

(S=t next mesting date below then proceed back to the Tier 2 plan for medification))

[ Initiate/Maodify Tier 3 interventions
{Set next mesting date below then proceed to modify or create Tier 3 plan)

[] Refer Teacher to other professional support

(St next mesting date below - creste referral to SSW if applicable)
[ Refer Student to outside behavior support

(Set next meeting date then proceed to 3rd party partner referral process)

["] Positive {choose ans)

Referral information Response To Intervention

{If either "Pocr” or "Questionable” choose next action below)

Referral Date:  03/10/2014

Student DOB:
Grade Level:

Followup

Parent contact to share graphic representation of student progress to be completed by:
[=

MNarne: Meeting date with parent





On the “Followup” tab there is a place to indicate the next meeting date, if necessary, and record comments of the meeting.

RTI - Followup Meeting Notes #2 of 2 a
Referral Mumber:  CPS-14-00372 Referred By:  Kenneth King Referral Date:  04/09/2014
Student Info
Student Marne: Student DOB:
Student Murmber Grade Leve:
Team Members Referral information Response To Intervention m

Next CPS Team meeting on this student: Date; C S T

Additional Comrments:

Again, don’t forget to hit “Save & Close” to save the document.

7). Based on the student’s response to the intevention, you will then need to create a new Tier 2 or Tier 3 Academic Record as
described in step 5. The Tier 3 Academic Record is the same format as the Tier 2 Record, the only difference is that you will be
indicating an increase in intensity and/or frequency of the intervention.






2006 Hasbrouck & Tindal Oral Reading Fluency Data

Grade Percentile Fall WCPM*  Winter WCPM* Springwcpm*  Av9-Weekly
Improvement**
90 81 111 19
75 47 82 2.2
1 50 23 53 1.9
25 12 28 1.0
10 6 15 0.6
90 106 125 142 1.1
75 79 100 117 12
2 50 51 72 89 1.2
25 25 42 61 1.1
10 1 18 31 0.6
90 128 146 162 1.1
75 99 120 137 1.2
3 50 71 92 107 1.1
25 44 62 78 1.1
10 21 36 48 0.8
90 145 166 180 1.1
75 119 139 152 1.0
4 50 94 112 123 0.9
25 68 87 08 0.9
10 45 61 72 0.8
90 166 182 194 0.9
75 139 156 168 0.9
5 50 110 127 139 0.9
25 85 99 109 0.8
10 61 74 83 0.7
90 177 195 204 0.8
75 153 167 177 0.8
6 50 127 140 150 0.7
25 98 111 122 0.8
10 68 82 93 0.8
90 180 195 202 0.7
75 156 165 177 0.7
7 50 128 136 150 0.7
25 102 109 123 0.7
10 79 88 98 0.6
90 185 199 199 0.4
75 161 177 177 0.5
8 50 133 151 151 0.6
25 106 124 124 0.6
10 77 97 97 0.6

* WCPM = Words Correct Per Minute **Average words per week growth





2006 Hasbrouck & Tindal Oral Reading Fluency Data

Jan Hasbrouck and Gerald Tindal have completed an extensive study of oral reading fluency. The results
of their study were published in a technical report entitled, “Oral Reading Fluency: 90 Years of
Measurement,” which is available on the University of Oregon’s website, brt.uoregon.edu/tech_reports.
htm, and in The Reading Teacher in 2006 (Hasbrouck, J. & Tindal, G. A. (2006). Oral reading fluency norms:
A valuable

assessment tool for reading teachers. The Reading Teacher. 59(7), 636-644.).

This table shows the mean oral reading fluency of students in grades 1 through 8 as determined by
Hasbrouck and Tindal’s data.

You can use the information in this table to draw conclusions and make decisions about the oral reading
fluency of your students. Students scoring 10 or more words below the 50th percentile using the
average score of two unpracticed readings from grade-level materials need a fluency-building
program. In addition, teachers can use the table to set the long-term fluency goals for their struggling
readers.

Average weekly improvement is the average words per week growth you can expect from a student. It
was calculated by subtracting the fall score from the spring score and dividing the difference by 32, the
typical number of weeks between the fall and spring assessments. For grade 1, since there is no fall
assessment, the average weekly improvement was calculated by subtracting the winter score from the
spring score and dividing the difference by 16, the typical number of weeks between the winter and
spring assessments.

Adapted from www.readnaturally.com





		Hasbrouck-Tindal_chart-p1_w-asterisks_and_line

		Hasbrouck-Tindal_chart-p2




GUIDE TO MANAGEMENT OF PROBLEM BEHAVIORS

Resources and Strategies for Tier 1, Tier 2, and Tier 3 Interventions

Continuum of Behavioral Supports for Students

Intensivé Level
(5% of students)

Highly individualized strategies
CHAMPs 11, RIDE, etc.
(may include special education)

Targeted Level Tier 2 Small group or individualized strategies
(10-15% of students) CHAMPs 11, RIDE, etc.

Universal Level
(80% of students)

School-wide/class-wide strategies
CHAMPs 1





The intent of the Guide to Management of Problem Behaviors (Guide) is to provide classroom teachers, administrators,
and support staff, who may serve as members of Collaborative Problem Solving (CPS) teams, with tools for behavioral
interventions in the classroom. Much like the Struggling Reader and Struggling Math charts, the underlying assumption is
that many of the behavioral problems of students can be adequately addressed with evidence-based interventions in the
general education classroom. A further assumption is that the vast majority of students should respond to “universal”
interventions (e.g., school-wide and/or class-wide strategies), while some may require “targeted” interventions (e.g., small
group or individualized strategies), and relatively few should require “intensive” interventions (e.g. highly individualized
strategies, including special education). The graphic above provides a visual representation of the proportion of the
school population expected to need universal, targeted, or intensive interventions.

The development of behavioral interventions for the classroom, whether done individually by the teacher, in consultation
with one or more peers, or as part of a CPS team, is most efficient and effective when organized in a Tiered system. As
shown in the graphic above, Tier 1 represents “universal” interventions needed to support student success, Tier 2 consists
of “targeted” interventions for specific students requiring greater assistance, and Tier 3 represents “intensive’
interventions for those students who do not respond to Tier 1 or Tier 2 strategies. Failure to respond to interventions at
Tier 3 is also generally thought to signal that referral for evaluation may be needed. It has been estimated that about 80%
of students should respond to Tier 1 strategies, an additional 10-15% may require Tier 2 strategies, and only about 5%
should require Tier 3 strategies (including possible referral for evaluation). The tiered approach provides both the greatest
amount of flexibility and the most precise allocation of support resources to address students’ behavioral difficulties in the
classroom.

Schools should have a cohesive Positive School Culture plan that defines the school-wide approach used to ensure
student safety and well being, so that learning is optimized. Approaches such as those exemplified in Randy Sprick’s
Foundations would be appropriate for this purpose.

When teachers encounter behavioral problems in the classroom, their first set of options for intervention should be those
universal strategies found in Tier 1 of the Guide. These are school-wide and/or class-wide strategies found in the
CHAMPs | program, endorsed for all Broward schools. Where appropriate, teachers should first select strategies from
Tier 1 of the Guide that best correspond to the types of problems they are encountering. This may occur individually, or in
consultation with another colleague or grade level team leader, but should not require involvement of the CPS team. At
minimum, anecdotal data should be kept about the interventions attempted and an evaluation (even an informal one)
should be made of the success of the strategies used by the teacher. Enough time should be allowed to elapse (e.g., 4-6
weeks) to determine if the strategies were successful before moving to targeted interventions (Tier 2).





If Tier 1 strategies prove ineffective in addressing the problem, the interventions included in Tier 2 can be tried. These
interventions are targeted for more specific behavioral problems of individual students and may require consultation
between the teacher and selected specialists from the CPS team (e.g., behavior specialist, school psychologist, social
worker, etc.). In most Tier 2 cases, involvement of the full CPS team should not be required. The strategies included in
Tier 2 are drawn from a variety of sources (e.g., CHAMPs Il, the RIDE program, www.interventioncentral.org , etc.) and
several may prove useful for addressing the behavioral problem(s) encountered by the classroom teacher. Hence,
consultation with other professionals who have expertise in behavioral interventions is crucial. It is also necessary at Tier
2 to keep more rigorous records of interventions attempted and the success (or lack of success) of the strategies used.
That is, baseline data should first be obtained for the student’s problem, which can be compared to data collected during
intervention. Evaluation of the intervention should consist of inspection of these comparative data (baseline vs.
intervention) in order to draw conclusions about the effectiveness of the strategies used. Documentation of these data-
based interventions should be retained as part of the student’s record. Specialists from the CPS team can be used to
assist with data collection and evaluation when the teacher needs assistance in this area. Again, enough time should be
allowed (e.g., 4-6 weeks) to determine if the strategies were successful before moving to intensive interventions (Tier 3).

If Tier 2 strategies prove ineffective in addressing the problem, Tier 3 interventions may be used. Since problems
encountered at this level tend to be more severe and/or chronic, involvement of the full CPS team is recommended.
Again, the strategies included at Tier 3 are drawn from a variety of sources (e.g., CHAMPs Il, RIDE,
www.interventioncentral.org , etc.) and are more intensive and individualized in their focus. Like Tier 2 interventions, Tier
3 strategies require the same rigor with regard to data collection, evaluation of the intervention(s), and retention of student
records. Additionally, it is at this level that consideration of a referral for ESE evaluation may become viable. That is, if
the student does not respond to Tier 3 interventions, then referral for a comprehensive evaluation may be considered.
The full assistance of the CPS team should be used for Tier 3 interventions to ensure that strategies are attempted as
planned and with the fullest cooperation possible. Evaluation of whether or not interventions were effective should be a
team decision, as should decisions about the need for referral for a comprehensive evaluation.

As a final note, the Guide is intended as a resource for classroom teachers and CPS teams. Though not an exhaustive
list, it provides a comprehensive set of evidence-based interventions for the classroom that may be successful with
students who have behavioral difficulties varying in type and degree of severity. Effective use of the Guide will require
time to become familiar with the variety of strategies available, consultation with other professionals to improve
intervention effectiveness, and a willingness to experiment with, and be open to, a variety of techniques to increase the
probability of successful outcomes.





Tier 1 - Identifying Universal Management Strategies to Respond to Behavior Problems

ESSENTIAL BEHAVIORS

Appropriate/respectful
interactions with adults

Appropriate/respectful
interactions with peers

Compliance with
school/classroom rules

Compliance with adult
directions

Attention to task

Work completion

DATA COLLECTION AND
ASSESSMENT TOOLS

Comparison of behavior with
typical cohort

Consultation with previous
teacher(s)

Anecdotal information
Perceived Teacher Satisfaction
CHAMPs Implementation Rubric

How many students do you have
in the classroom at one time?
What level of structure do your
students need?

Tool: Management & Discipline
Planning Questionnaire,
CHAMPs, Pg. 37

Complete the CHAMPs
Classroom Management Plan
(CHAMPs, Module 1)

Complete the Self-Assessment
Checklists from CHAMPs
Modules 1, 2, 3, (4), and 5.

INTERVENTION CRITERIA
Teacher Satisfaction Level

Consistent implementation of
CHAMPs strategies as
documented on CHAMPs
Implementation Rubric at
Application Level or higher in
each Area of Management.

Continued inability of student(s) to
demonstrate essential behaviors
and continued teacher
dissatisfaction may indicate a
move to Tier 2 strategies

STRATEGIES

CHAMPs Intervention Rubric
(see attached)






Tier 1 — Supports and Resources

Supports: Teacher seeks the assistance of another teacher (peer), team leader (grade or subject), administrator,
member(s) of the school’'s CPS team, NESS liaison, Peer Mediation Coordinator, peer counselor, CHAMPs coach.

Resources: CHAMPS I: A Positive Proactive Approach to Classroom Management, Online Courses: CHAMPS
Procedures and CHAMPS Expectations

Web Resources: www.interventioncentral.org






CHAMPs Intervention Rubric

STRUCTURE: Teacher creates classroom organization

Physical Space
Pgs. 54-60

Change what can be changed and make the best of what cannot

Arrange desks to optimize learning (i.e. desks separate enough to discourage off task talking)
Ensure that the teacher can walk randomly around all parts of classroom

Change traffic patterns to reduce high traffic areas

Set up a Time Out space (K-3)

Schedule
Pgs. 49-54

Within each schedule activity, develop a list of activities

Indicate type of activity (Teacher Directed, Independent Learning, etc.)

Include time limit for each specific activity

Balance activities and times: 40% teacher directed, 35% independent. 25% cooperative group
Start a class with teacher directed activity

Follow teacher directed with independent work and cooperative groups

Identify difficult times or activities and pre-correct expectations

Read student body language to gauge change in activities

Beginning Routine
Pgs. 63-70

Entering: greet each student, direct to seat and productive task (3-5 min.) Provide feedback.

Tardiness: Keep a handy tardy notebook for students to sign in

No materials: create a simple plan for student to get material without disruption and use mild consequences

Returning after absence: Devise system for students to get info and handouts without much teacher involvement (e.g., baskets)

Ending Routine
Pgs. 73-74

Dismissal: Teach and practice expectations prior to dismissal

Break down dismissal into specific tasks or steps for students

Teacher dismisses the classroom, not the bell

Students will only be dismissed when all are quiet and all tasks completed

Transitions
Pgs. 125-138

Allow enough time in schedule for relaxed transitions
Break down the transition into specific tasks or steps for the students
Provide feedback to the students regarding their behavior during each transition

TEACHING EXPECTATIONS: Teacher clarifies and communicates consistent expectations

Guidelines for Success . Post 5-7 guidelines and describe in positive terms
Pgs. 12-14 . Teacher abstract traits in concrete terms
. Refer to them frequently with reinforcement or reprimand
Class Rules . Post in a prominent place(s)
Pgs. 75-77 . State 3-5 rules positively; make sure they are specific, observable, and measurable
. Identify mild consequences for each infraction of the rule
. Develop a plan to teach rules and have students practice compliance
. Refer to them frequently with reinforcement or reprimand
CHAMPs Visual . Post in a prominent place(s); Use CHAMPs acronym to guide expectations
Pgs. 112-138 . Create a plan that will address when, where, and how positive expectations will be taught
. Teach expectations for each major activity and transition just prior to activity/transition
. Have a support observe during difficult activities and transitions; use information to re-teach
. Ask students of their knowledge of expectations; use information to re-teach
Signal . Develop a plan to teach signal that uses both visual and auditory components
Pgs. 61-62 . Indicate how students are to respond to signal

Teach to 100% participation in 5 seconds






OBSERVATION: Teacher provides effective supervision

Circulation . Continuous circulation in the classroom
Pg. 166 . Teacher walks in random pattern, not only at front of room nor sitting

. Teacher uses proximity control to decrease opportunity of misbehavior

. Provide immediate feedback to students regarding their work, participation, or behavior
Scanning . Teacher constantly scans the classroom
Pgs. 163-167 . Use scanning to look for students requiring immediate help, correction, and praise
Data Collection . Teacher identifies activities or transitions where behavior is problematic
Pgs. 233-274 . Use Tools to collect data year long (Module 6)

INTERACTIONS: Teacher creates a positive classroom and positive relationships

Positive Feedback
Pgs. 213-219

Provide frequent, age-appropriate, positive feedback on behavioral and academic effort
Build a usery relationship with students
Develop a plan for any students who respond negatively to positive feedback

Ratio of Interactions
Pgs. 243-252

Provide at least 3:1 ratio of interactions for positive behaviors to misbehaviors
Increase the amount of praise or positive feedback
Decrease the amount of reprimands or corrective feedback

Non-contingent Attention
Pgs. 210-212

Individualized greeting for all students when entering classroom
Positive interactions for any student with recent interactions due to misbehavior
Don’t take dismissive behavior personally

CORRECTING MISBEHAVIOR FLUENTLY: Teacher maintains instructional momentum

Emotional Tone
Pg. 323

Pre-plan how you will respond to misbehavior ahead of time
Model “calm” — showing strength through sincerity and persistence rather than aggression

Seamless Instruction . Use a “hit and run” technique; avoid taking time away from academics
Pg. 323 *  Scan for built-in opportunities to praise students
. Use planned ignoring for minor misbehaviors such as calling out, tattling, etc.
Corrective . Teach corrective consequences to students prior to implementing them
. Use mild consequences that can be used consistently
ggsl?zz%l_l;lfes . Address the function of the behavior

Universal Intervention: Create opportunities to reinforce students for meeting behavioral expectations.

Developed by Tyyne Hogan
Office of Prevention Programs
School Board of Broward County, 2006-2007






Tier 2 - Identifying Targeted Management Strategies to Respond to Behavior Problems

ESSENTIAL BEHAVIORS

DATA COLLECTION AND
ASSESSMENT TOOLS

INTERVENTION CRITERIA

STRATEGIES

Appropriate/respectful
interactions with adults

Classroom observations

Consultation with previous
teacher(s)

Review of student records,
discipline data, CUM folder,
attendance, etc.

Frequency, intensity, or duration
analysis of behavior (from
CHAMPs Il or other sources)

A-B-C and/or anecdotal analysis of
behavior (from CHAMPs Il or
other sources)

CHAMPs Module 6: Monitoring
Tools 1, 2, and 3. (from CHAMPs

It

Interventioncentral.org
a) Teacher Behavior Log
b) Narrative ABC Record
c) Daily Behavior Report

Have CHAMPs coach observe
and complete the “Basic 5”

Complete the Self-Assessment
Checklists from CHAMPs Modules
6, 7, and 8.

FBA completion, when needed;
depending on FBA results,
development and implementation
of PBIP.

Data indicate that student has
significantly higher rate or intensity
of inappropriate or disrespectful
interactions with teacher than
other students.

Tool 1: If less than 70% of 4’s and
5’s, modify environment with Tier 2
strategies.

Tool 2: If less than 3:1 ratio,
modify environment with Tier 2
strategies.

Tool 3: If more than 90% of
misbehavior can be attributed to a
couple of students, move to Tier 3
for those students / if less than
90% of misbehavior can be
attributed to a couple of students,
modify the environment with Tier 2
strategies.

Goal(s) met; or significant
progress toward meeting goal(s)
on PBIP or other intervention plan.

RIDE Elementary School
Strategies:

a) Positive Attitude

b) Social Skills

c) Compliance

d) Following Directions

e) Talk-outs

f) Swearing

RIDE Middle School Strategies:
a) Positive Attitude
b) Social Skills
c) Compliance
d) Participating
e) Talk-Outs

CHAMPs Strategies:

a) Ratio of Interactions: pgs.
224-226

b) Module 8: Positive Class-wide
Motivational Systems

c) Review and implement all of
the suggestions for high
structure found in Modules 1, 2,
3,4,5 &7.

The Teacher’s Encyclopedia
of Behavior Management:
Determine specific problem and
implement corresponding plan
(use index)

Interventioncentral.org
a) Behavioral interventions
b) Classroom management






ESSENTIAL BEHAVIORS

DATA COLLECTION AND
ASSESSMENT TOOLS

INTERVENTION CRITERIA

STRATEGIES

Appropriate/respectful
interactions with peers

Classroom observations

Consultation with previous
teacher(s)

Review of student records,
discipline data, CUM folder,
attendance, etc.

Does student socialize with other
students? Is student withdrawn
from others? Is student
unnecessarily disruptive?

Tool: Frequency, Intensity, or
Duration analysis of behavior
(from CHAMPs Il or other
sources)

A-B-C and/or anecdotal analysis
of behavior (from CHAMPs Il or
other sources)

CHAMPS data collection tools
(Module 6): Tool 1, Tool 2, Tool 3,
and Tool 6 (from CHAMPs II).

Interventioncentral.org

A) Teacher Behavior Log

B) Narrative ABC Record

C) Daily Behavior Report
Card

D) Frequency

E) Behavior Observation
System for Schools

FBA completion, when needed;
depending on FBA results,
development and implementation
of PBIP.

Data indicate that student(s) has
significantly higher rate or
intensity of inappropriate or
disrespectful interactions with
peers than other students.

Tool 1: If less than 70% of 4’s
and 5’s, modify environment with
Tier 2 strategies.

Tool 2: If less than 3:1 ratio,
modify environment with Tier 2
strategies.

Tool 3: If more than 90% of
misbehavior can be attributed to a
couple of students, move to Tier 3
for those students / if less than
90% of the misbehavior can be
attributed to a couple of students,
modify the environment with Tier
2 strategies.

Tool 6: Identify aspects of your
classroom management plan that
need to be more clearly defined or
taught.

Goal(s) met; or significant
progress toward meeting goal(s)
on PBIP or other intervention
plan.

RIDE Elementary School
Strategies:
a) Social Skills
b) Cooperating with Others
c) Shyness
d) Aggression
e) Bullying

RIDE Middle School Strategies:
a) Social Skills
b) Cooperating With Others
c) Aggression
d) Bullying

CHAMPS Strategies:

a) Teaching Expectations:
Pgs. 107-111

The Teacher’s Encyclopedia of
Behavior Management:
Determine specific problem and
implement corresponding plan
(use index)

Interventioncentral.org
a) Behavioral interventions
b) Bully prevention






ESSENTIAL BEHAVIORS

DATA COLLECTION AND
ASSESSMENT TOOLS

INTERVENTION CRITERIA

STRATEGIES

Compliance with
school/classroom rules

Classroom observations

Consultation with previous
teacher(s)

Review of student records,
discipline data, CUM folder,
attendance, etc.

CHAMPs data collection tools
(Module 6): Tools 1, 2, 3, and 5

At what percentage do students
respond positively to adult
direction on the first time?
Tool: frequency record

How many students do you have
in the classroom at one time?
Tool: Management & Discipline
Planning Questionnaire,
CHAMPs, Pg. 37

Interventioncentral.org
a) Teacher Behavior Log
b) Narrative ABC Record
c) Frequency
d) Behavioral Scatter Plot

FBA completion, when needed;
depending on FBA results,
development and implementation
of PBIP.

Tool 1: If less than 70% of 4’s
and 5’s, modify environment with
Tier 2 strategies.

Tool 2: If less than 3:1 ratio,
modify environment with Tier 2
strategies.

Tool 3: If more than 90% of
misbehavior can be attributed to a
couple of students, move to Tier 3
for those students / if less than
90% of the misbehavior can be
attributed to a couple of students,
modify the environment with Tier
2 strategies.

Tool 5:
Less than 80% requires Tier 2
strategies

Data indicate that student(s) has a
significantly higher rate of
noncompliance with
school/classroom rules than other
students.

Goal(s) met; or significant
progress toward meeting goal(s)
on PBIP or other intervention
plan.

RIDE Elementary School
Strategies:

a) Attending School

b) Participating

c) Following Directions

d) Compliance

e) Out-Of-Seats

f)  Aggression

RIDE Middle School Strategies:
a) Attending School
b) Participating
c) Compliance
d) Out-Of-Seats
e) Aggression

CHAMPs Strategies:

a) Teaching Expectations:
Pgs. 112-146

b) Classroom Rules: Pgs. 76-77

The Teacher’s Encyclopedia of
Behavior Management:
Determine specific problem and
implement corresponding plan
(use index)

Interventioncentral.org
a) Behavioral interventions
b) Classroom management
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ESSENTIAL BEHAVIORS

DATA COLLECTION AND
ASSESSMENT TOOLS

INTERVENTION CRITERIA

STRATEGIES

Compliance with adult
directions

Classroom observations

Consultation with previous
teacher(s)

Review of student records:
discipline data, CUM folder,
attendance, etc.

CHAMPS data collections tools
(Module 6): Tools 1, 2, 3.

Does the student spend an
inordinate amount of academic
time off task? Tool 5: On Task
Behavior Observation Sheet

How often does the teacher have
to deal with noncompliant
behavior? Tool: Frequency,
Intensity, or Duration analysis of
behavior (from CHAMPs Il or
other sources)

A-B-C and/or anecdotal analysis
of behavior (from CHAMPs Il or
other sources)

Interventioncentral.org
a) Teacher Behavior Log
b) Narrative ABC Record
c) Frequency
d) Behavioral Scatter Plot
e) Daily Behavior Report
Card

FBA completion, when needed;
depending on FBA results,
development and implementation
of PBIP.

Tool 1: If less than 70% of 4’s
and 5’s, modify environment

Tool 2: If less than 3:1 ratio,
modify environment

Tool 3: If more than 90% of
misbehavior can be attributed to a
couple of students, move to Tier 3
for those students / if less than
90% of the misbehavior can be
attributed to a couple of students,
modify the environment with Tier
2 strategies.

Tool 5:
Less than 80% requires Tier 2
strategies

Data indicate that student has
significantly higher rate of non-
compliance with adult directions
than other students.

Goal(s) met; or significant
progress toward meeting goal(s)
on PBIP or other intervention
plan.

RIDE Elementary School
Strategies:
a) Following Directions
b) Compliance
c) Talk-Outs
d) Noises & Gestures
e) Out-Of-Seats
f)  Transitioning

RIDE Middle School Strategies:
a) Participating
b) Cooperating With Others
c) Compliance
d) Out-Of-Seats
e) Noises & Gestures

CHAMPS Strategies:
Motivation;
Pgs. 199-201

Corrective Consequences:
Pgs. 291-331

Interventioncentral.org
a) Interventions to go:
Defiance/Non-compliance
b) Classroom management

The Teacher’s Encyclopedia of
Behavior Management:
Determine specific problem and
implement specific plan (use
index)
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ESSENTIAL BEHAVIORS

DATA COLLECTION AND
ASSESSMENT TOOLS

INTERVENTION CRITERIA

STRATEGIES

Attention to task

Classroom observations

Consultation with previous
teacher(s)

Review of student records,
discipline data, CUM folder,
attendance, etc.

What is the average percentage
of on task behavior in your
classroom?

Tool 5: On-Task Behavior
Observation Sheet, CHAMPs
Pgs. 266-269

Tool 4: Grade Book Analysis
Worksheet, CHAMPs Pgs 262-
265.

Frequency, Intensity, or Duration
analysis of behavior (from
CHAMPs Il or other sources)

Interventioncentral.org
a) Teacher Behavior Log
b) Time On Task
c) Interval Sampling

Recording Form

d) Narrative ABC Record
e) Frequency
f) Behavioral Scatter Plot

FBA completion, when needed;
depending on FBA results,
development and implementation
of PBIP.

Less than 80% on Tool 5 requires
Tier 2 strategies.

Teacher determines “quality work”
and defines the criteria (e.g., 4 out
of 5 assignments completed)

If 3 or more students fall below
criteria, implement Tier 1 and 2
strategies / if less than 3 fall below
the criteria you may need to move
to Tier 3 strategies for those
students.

Data indicate that student has
significantly higher rate of
inattention to task or uncompleted
assignments than other students.

Goal(s) met; or significant
progress toward meeting goal(s)
on PBIP or other intervention
plan.

RIDE Elementary School
Strategies:
a) Organizing Materials and
Time
b) Participating
c) Completing Schoolwork
d) Out-Of-Seats
e) Completing Homework

RIDE Middle School Strategies:
a) Organizing Materials &
Time
b) Participating
c) Staying-On-Task
d) Out-Of-Seats

CHAMPs Strategies:
a) Schedule: Pgs. 49-53
b) Student Work: Pgs. 81-90
¢) Communicating
Expectations:
Pgs. 164-170,
175-176
d) Self Evaluation:
Pgs 380-382

Interventioncentral.org
a) Tips for study and
organization
b) Behavioral Interventions
¢) Interventions To Go: Off-
task/inattention;
Hyperactivity

The Teacher’s Encyclopedia of
Behavior Management:
Determine specific problem and
implement specific plan (use
index)
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ESSENTIAL BEHAVIORS

DATA COLLECTION AND
ASSESSMENT TOOLS

INTERVENTION CRITERIA

STRATEGIES

Work completion

Consultation with previous
teacher(s)

Review of student records,
discipline data, CUM folder,
attendance, etc.

What percentage of assignments
is completed?

Tool 4: Grade Book Analysis,
CHAMPs, 262-265.

Interventioncentral.org
a) Narrative ABC Record
b) Daily Behavior Report
Card
c) Time On Task
Interval Sampling Recording Form

FBA completion, when needed;
depending on FBA results,
development and implementation
of PBIP.

Tool 4: Teacher determines
“quality work” and defines the
criteria (e.g., C or above or 80%)

If 3 or more students fall below
criteria, Implement Tier 1 and 2
strategies / if less than 3 fall below
the criteria you may need to move
to Tier 3 strategies for those
students.

Goal(s) met; or significant
progress toward meeting goal(s)
on PBIP or other intervention
plan.

RIDE Elementary School
Strategies:
a) Organizing Materials and
Time
b) Staying on-task
c) Getting help
d) Completing Schoolwork
e) Completing Homework
f) Out-Of-Seats

RIDE Middle School Strategies:

a) Organizing Materials &
Time

b) Study Skills
c) Basic Skills
d) Staying On-Task
e) Completing Schoolwork
f) Completing Homework

CHAMPs Strategies
Work Completion:
Pgs. 78-92

Interventioncentral.org

a) Motivation

b) Tips for Study and
Organization

c) General Academic
Strategies

d) Interventions To Go:
Study skills/ organization

The Teacher’s Encyclopedia of
Behavior Management:
Determine specific problem and
implement specific plan (use
index)
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Tier 2 — Supports and Resources

Supports: Teacher (peer), team leader (grade or subject), administrator, member(s) of the school's CPS team, NESS
liaison, Peer Mediation Coordinator, peer counselors, CHAMPs coach, parents, Area/Zone personnel

Resources: CHAMPs: A Positive Proactive Approach to Classroom Management, Structuring Your Classroom for
Academic Success (CYCAS), Responding to Individual Differences in Education (RIDE), Best Practices: Behavioral and
Educational Strategies, Character Education Curriculum, 9 High Yield Strategies, Foundations, Skill Streaming, Peer
Counseling Curriculum, Cooperative Learning, Broward County Youth Mentoring Program

Office of Prevention Programs: Broward Alliance for Schools Success (B.A.S.S), Project B.L.A.S.T. (Building Lasting
Attitudes and Strategies for Tomorrow), CONNECT! With Kids, Get Real About Violence, Skills for Managing Anger, Too
Good For Drugs

Web Resources: www.interventioncentral.org
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Tier 3 - Identifying Intensive Management Strategies to Respond to Behavior Problems

ESSENTIAL

DATA COLLECTION

ASSESSMENT TOOLS

INTERVENTION

STRATEGIES

BEHAVIORS

Appropriate/respectful
interactions with
adults

(USED IN ALL CASES)

Review data collected during
application of Tier 2 strategies
(consider whether the student(s)
failed to respond or there were
implementation flaws).

Identify a focused target problem
in behavioral terms

Continue data collection through
observation, frequency or duration
measures, review of work
products, FBA/PBIP, etc.

Continue conversations with
student.

Hold additional parent conferences
(minimum of two at this Tier)

Monitor progress on the same
behaviors using the same Tools as
in Tier 2.

Progress monitoring with
measurements on the same
behaviors used to establish a
baseline; evaluate progress on
PBIP, if implemented.

Interventioncentral.org
d) Teacher Behavior Log
e) Narrative ABC Record
f) Daily Behavior Report
Card
g) Frequency

CRITERIA

Goal(s) met; or significant
progress toward meeting
goal(s) on PBIP or other
intervention plan.

If no or limited progress
on goal(s), does problem
warrant referral for a
comprehensive
evaluation?

Small group SST

Peer/adult mentoring
program

Anger control training

Tiered discipline
program (e.g., positive
rehearsal, time-out)

CHAMPs Il Workshop

Behavior Management
Online course

RIDE Elementary School
Strategies:
g) Positive Attitude
h) Social Skills
i) Compliance
j) Following

Directions
k) Talk-outs
[) Swearing

RIDE Middle School
Strategies:
f) Positive Attitude
g) Social Skills
h) Compliance
i) Participating
j) Talk-Outs
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ESSENTIAL
BEHAVIORS

Appropriate/respectful
interactions with peers

DATA COLLECTION
(USED IN ALL CASES)

Obtain baseline data through
observation, frequency or duration
measures, review of work
products, FBA/PBIP, etc.

Conversation with child/student
interview.

Parent conference

Review data collected during
application of Tier 2 strategies
(consider whether the student(s)
failed to respond or there were
implementation flaws).

Identify a focused target problem
in behavioral terms

ASSESSMENT TOOLS

Progress monitoring with
measurements on the same
behaviors used to establish a
baseline; evaluate progress on
PBIP, if implemented.

Interventioncentral.org

F) Teacher Behavior Log

G) Narrative ABC Record

H) Daily Behavior Report
Card

[) Frequency

J) Behavior Observation
System for Schools

INTERVENTION
CRITERIA

Goal(s) met; or significant
progress toward meeting
goal(s) on PBIP or other
intervention plan.

If no or limited progress
on goal(s), does problem
warrant referral for a
comprehensive
evaluation?

STRATEGIES
RIDE Elementary School
Strategies:

f)  Social Skills

g) Cooperating
with Others

h) Shyness

i) Aggression

j) Bullying

RIDE Middle School
Strategies:
e) Social Skills
f) Cooperating

With Others
g) Aggression
f)  Bullying

Compliance with
school/classroom
rules

Obtain baseline data through
observation, frequency or duration
measures, review of work
products, FBA/PBIP, etc.

Conversation with child/student
interview.

Parent conference

Review data collected during
application of Tier 2 strategies
(consider whether the student(s)
failed to respond or there were
implementation flaws).

Identify a focused target problem
in behavioral terms,

Progress monitoring with
measurements on the same
behaviors used to establish a
baseline; evaluate progress on
PBIP, if implemented.

Interventioncentral.org
e) Teacher Behavior Log
f) Narrative ABC Record
g) Frequency
h) Behavioral Scatter Plot

Goal(s) met; or significant
progress toward meeting
goal(s) on PBIP or other
intervention plan.

If no or limited progress
on goal(s), does problem
warrant referral for a
comprehensive
evaluation?

RIDE Elementary School
Strategies:
g) Attending
School
h) Participating
i) Following
Directions
j)  Compliance
k) Out-Of-Seats
[) Aggression
RIDE Middle School

Strategies:
f) Attending
School

g) Participating
h) Compliance
i) Out-Of-Seats
j)  Aggression
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ESSENTIAL
BEHAVIORS

DATA COLLECTION
(USED IN ALL CASES)

ASSESSMENT TOOLS

INTERVENTION
CRITERIA

STRATEGIES

Compliance with adult
directions

Obtain baseline data through
observation, frequency or duration
measures, review of work
products, FBA/PBIP, etc.

Conversation with child/student
interview.

Parent conference

Review data collected during
application of Tier 2 strategies
(consider whether the student(s)
failed to respond or there were
implementation flaws).

Identify a focused target problem
in behavioral terms

Progress monitoring with
measurements on the same
behaviors used to establish a
baseline; evaluate progress on
PBIP, if implemented.

Interventioncentral.org
f) Teacher Behavior Log
g) Narrative ABC Record
h) Frequency
i) Behavioral Scatter Plot
j) Daily Behavior Report
Card

Goal(s) met; or significant
progress toward meeting
goal(s) on PBIP or other
intervention plan.

If no or limited progress
on goal(s), does problem
warrant referral for a
comprehensive
evaluation?

RIDE Elementary School
Strategies:

g) Following
Directions

h) Compliance

i) Talk-Outs

j)  Noises &
Gestures

k) Out-Of-Seats
[) Transitioning

RIDE Middle School
Strategies:
f) Participating
g) Cooperating
With Others
h) Compliance
i) Out-Of-Seats
j) Noises &
Gestures
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ESSENTIAL
BEHAVIORS

DATA COLLECTION
(USED IN ALL CASES)

ASSESSMENT TOOLS

INTERVENTION
CRITERIA

STRATEGIES

Attention to task

Obtain baseline data through
observation, frequency or duration
measures, review of work
products, FBA/PBIP, etc.

Conversation with child/student
interview.

Parent conference

Review data collected during
application of TIER 2 strategies
(consider whether the student(s)
failed to respond or there were
implementation flaws).

Identify a focused target problem
in behavioral terms,

Progress monitoring with
measurements on the same
behaviors used to establish a
baseline; evaluate progress on
PBIP, if implemented.

Interventioncentral.org
g) Teacher Behavior Log
h) Time On Task
i) Interval Sampling

Recording Form

j) Narrative ABC Record
k) Frequency
[) Behavioral Scatter Plot

Goal(s) met; or significant
progress toward meeting
goal(s) on PBIP or other
intervention plan.

If no or limited progress
on goal(s), does problem
warrant referral for a
comprehensive
evaluation?

RIDE Elementary School
Strategies:
g) Organizing
Materials and
Time
h) Participating
i) Completing
Schoolwork
j)  Out-Of-Seats
k) Completing
Homework

RIDE Middle School
Strategies:
e) Organizing
Materials &
Time
f) Participating
g) Staying-On-
Task
h) Out-Of-Seats
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ESSENTIAL

DATA COLLECTION

INTERVENTION

BEHAVIORS

Work completion

(USED IN ALL CASES)

Obtain baseline data through
observation, frequency or duration
measures, review of work
products, FBA/PBIP, etc.

Conversation with child/student
interview.

Parent conference

ASSESSMENT TOOLS

Progress monitoring with
measurements on the same
behaviors used to establish a
baseline; evaluate progress on
PBIP, if implemented.

Interventioncentral.org
d) Narrative ABC Record
e) Daily Behavior Report
Card
f) Time On Task
g) Interval Sampling
Recording Form

CRITERIA

Goal(s) met; or significant
progress toward meeting
goal(s) on PBIP or other
intervention plan.

If no or limited progress
on goal(s), does problem
warrant referral for a
comprehensive
evaluation?

STRATEGIES

RIDE Elementary School
Strategies:

9)

h)
i)
)
k)

1)

Organizing
Materials and
Time

Staying on-task
Getting help
Completing
Schoolwork
Completing
Homework
Out-Of-Seats

RIDE Middle School
Strategies:

9)

h)
i)
)
k)

1)

Organizing
Materials &
Time

Study Skills
Basic Skills
Staying On-Task
Completing
Schoolwork
Completing
Homework
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Tier 3 — Supports and Resources

Supports: Teacher (peer), team leader (grade or subject), administrator, school’'s CPS team, NESS liaison, Peer
Mediation Coordinator, peer counselors, parents, Area/Zone personnel

Resources: CHAMPs: A Positive Proactive Approach to Classroom Management, Structuring Your Classroom for
Academic Success (CYCAS), Responding to Individual Differences in Education (RIDE), Best Practices: Behavioral and
Educational Strategies, Character Education Curriculum, 9 High Yield Strategies, Foundations, Skill Streaming, Peer
Counseling Curriculum, Cooperative Learning, Broward County Youth Mentoring Program

Office of Prevention Programs: Broward Alliance for Schools Success (B.A.S.S), Project B.L.A.S.T. (Building Lasting
Attitudes and Strategies for Tomorrow), CONNECT! With Kids, Get Real About Violence, Skills for Managing Anger, Too
Good For Drugs

Web Resources: www.interventioncentral.org
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Rtl, Progress Monitoring, and

Data-Based Decision Making at
Tiers 2 and 3

Psychological Services
Student Services






What is the Ultimate Aim of Progress
Monitoring?
* The chief aim of progress monitoring is to assess student

progress toward a standard, benchmark, or explicit goal

 When assessing progress, you will always need to
differentiate between “no progress” (the student is not
making gains), “progress” (the student is making gains)
and “sufficient progress” (the student is making gains at a
rate that will put him/her back on benchmark)

 These 3 categories of progress are most often expressed
as a:

v poor response to intervention;
v response to intervention; or
v positive response to intervention






Poor Response to Intervention

(performance gap is still widening after intervention)
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Questionable Response to Intervention

(performance gap is closing, but will not intersect aim line in a timely manner)

1 Expected Trajectory
(Aim Line)

Performance

N
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Observed Trajectory (Pre-intervention)

Time






Positive Response to Intervention

(performance gap is closing at an acceptable rate after intervention)

1 Expected Trajectory

(Aim Line)
Performance *

Gap is widening

Observed Trajectory (Pre-intervention) Time






Decision Rules: Linking Rtl to
Intervention Decisions

— Positive
 Continue intervention until student reaches standard or
benchmark (at least)

* Fade intervention to determine if student has acquired
functional independence with skills/behaviors

* Increase intensity of current intervention for a short
period of time and assess impact. If rate improves,
continue; if rate does not improve, return to problem
identification and analysis.

— Poor
e Return to problem identification and analysis






‘ Step 1: Problem Identification \

“What is
the
problem?”

“Is it “Why is it
working?” Collaborative occurring?”

Step 4: Progress _PrOble"! SOIVing Step 2: Problem
Monitoring is a cyclical, self- Analysis

correcting process

“What are we going
to do about it?”

Step 3: Intervention Design/
Implementation






Step 1 — Problem Identification:
What is the problem?

To identify a problem, you need to start with
three pieces of data:

v Expected level of performance
v/ Student level of performance
v/ Peer level of performance
v" These three pieces of information
will also appear on the resulting
progress monitoring graphs






%
Compliance

Problem Identification

Weeks






How Do We Set a Reasonable Goal?

* A performance goal is based on the rate of increase in skills
or fluency, or decrease in problem behaviors, that the
student is expected to achieve

* You need objective, measurable data to complete proper
problem identification to help determine what an
appropriate goal might be to address the specific skill
deficit

* |f the student’s current performance level is significantly
discrepant from benchmark or standard (e.g., 2 years below
grade level), you will need to establish a series of
intermediate goals that will help the student make

incremental progress toward the ultimate goal of attaining
the standard






How Do We Determine a Measurable Goal?

* Goals can be created from benchmarks (grade level expectations; e.g.,
currently reading 25 words correct per minute; goal = to read 50 words
correct per minute by the end of three months)

* Goals can be created from curriculum objectives (e.g., to achieve at least
80% accuracy on all tests of reading comprehension)

* Behavioral goals are determined by a number of factors related to the
specific problem, but you will always need to know:

v"What the expectation is (standard) (e.g., at least 80% compliance
with all teacher directions and requests)
v"What the peer group’s performance is (currently majority of class
at 85% compliance)
v"What the target student’s performance is (currently at 40% compliance)






How Do You Track Progress Toward the Goal?

By using an aim line; an aim line is the linear path on
the graph from the student’s baseline (beginning
level) to their end (or intermediate) goal

o

/

It stands as a visual reminder of how quickly the
student is to improve in the skill being monitored
and serves as a means of tracking progress






How Often Should We Progress Monitor?

Like so many things, it all depends. ..

e General rule: the more discrepant the student is from benchmark,
the more frequent his/her progress should be monitored

 However, you must take into consideration how sensitive the
measure is to small increments of growth over time. For example, it
my take up to a month see a significant change in reading
comprehension, but changes in fluency (words read correct per
minute) can be measured weekly.

 How often you progress monitor also affects how quickly you can
make good decisions about intervention effectiveness; remember
that you need at least 4 data points beyond baseline (and more is
preferred) to draw sound conclusions about trends of progress






Tier 1 - Universal
* School-Wide Positive
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Words Correct Per Min
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s this sufficient progress?

Jackson: Word Decoding Accuracy
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Frequency of Talking Back

Is this class-wide intervention working?

Tallies of students Answering Back to

teacher
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Is this a poor, questionable, or positive

response to intervention?

Xavier's Phonological Awareness
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What should we do next?

Out of Seat

Cam's Out of Seat behavior
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Is it working? Should we “tweak it,”
“scrap it,” or just keep going?

Classroom observations: % time-on-task

Intervention

On-Task T

Percent On-Task Time






A Note on Variability of Performance

O\O/O\O/O
/ ° =
6
o

Extreme variability Limited variability

Typically: look for consistent progress, evident when
data points are clustering relatively tightly together,
displaying limited variability

However: be aware that certain aspects of performance
are more variable than others (e.g., effort vs. skill)






Which of these 3 areas of reading skill has been
most resistant to intervention thus far?

Correct sounds

Correct blends

Correct segmentation

Correct Words Per Minute

—
~
=

Baseline Intervention

—
=
=
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=

=
=
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=
=
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Correct Words Per Minute

50

4

30

0 -

10
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Interventions: Reading

Select interventions from the Struggling Reader Charts,
targeted to the student’s problems

To progress monitor, if a FAIR school, use the FAIR system; if
not, use the FAIR toolkit; or CBM probes

Progress monitoring requires measurement of large-scale
outcome variables; target the following areas as needed:

v Oral reading fluency (ORF) rates (increases in phonemic
awareness, phonics/decoding, and fluency can all be
captured with ORF rates)

v'Reading comprehension
v'Vocabulary development (if needed)






Interventions: Math

e Select interventions from the Struggling Math Chart,
targeted to the student’s problems; interventions
provided by the curriculum publisher or other external
sources, provided they “match” the student’s problems

* To progress monitor, use publisher’s materials if they
lend themselves to measurement of large-scale outcome
variables; or CBM probes

e Assess progress using publisher or CBM probes (e.g.,
Early Numeracy: assess oral counting, number
identification, quantity discrimination; Computation:
assess number of problems correct in a 2-5 minute
probe, number of digits correct in a 2-5 minute probe)






Interventions: Behavior

e Select interventions from the Problem
Behavior Guide, CHAMPs, or other external
sources; e.g., www.interventioncentral.org

* Progress monitoring of behavioral problems is
specific to the problem being addressed;
however, choose large-scale outcome
measures to assess progress (e.g., increases in
compliance, increases in social skills,
decreases in office discipline referrals, etc.)






Graphing Resources

 Many graphing programs can be found on our website at:
www.broward.k12.fl.us/STUDENTSUPPORT/psychologicalservices/html/CPS RTI.htm

* Additional graphing resources can also be found at:

www.interventioncentral.org/

www.jimwrightonline.com/php/rti/rti wire.php

www.studentprogress.org/






Questions?







Model

Student Support Department
Psychological Services
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plain the changes in Collaborative

Dl

Rroblem Solving (CPS)
= Define RTI and the differences in Tier

——

— N —

=1 2 and 3 interventions

-

~* |llustrate progress monitoring






VWe are moving from:
Eligibility as the focus

— Diagnose and Place

We are moving to:
Outcome as the focus

— Problem solving and
response to intervention






Traditional vs. Response to Intervention

-©

- (@) —

Traditional- Get LABEL

- © =
@ -

NN  EOR

Response to Intervention- Get HELP






) TIE‘I"\"S.’ﬁT‘Academic/Behavioral Intervention

T ——

- —
.

Tier 3: Assessments Tier 3: Individualized Interventions
FBA Behavior Intervention Plan
Progress Monitoring Graph/Rtl Individual Counseling P
(Eligibility Assessment) Intensive Individualized Academic Plan

Tier 2: Assessments Tier 2: Targeted Interventions

Behavioral Observations Targeted Group Interventions for
Intervention Data Academic and Behavior
Gap Analysis Concerns

Tier 1: Core Interventions
School-wide Discipline
Core Curriculum
Positive Behavior Supports
Whole-class Interventions

Tier 1: Assessments
Discipline Data
Benchmark Assessment
Universal Screening






LAdds a Formal Structure tolGPS
-’{' T

—

SRHE.CPS Team and the Tiered Approach

R

. ‘T]g}‘ — In consultation with one or two colleagues,
{es her tries universal evidenced based interventions.

o

—

= =5f|er 2 — In consultation with several CPS team members,
= teacher tries targeted, evidenced-based interventions.

s—

* Tier 3 - Using full CPS team support, teacher and others
try intensive, evidence-based interventions.






-

. i‘" Evaluate
% g

Analyze Monitor Intervention

the Problem Progress Effectiveness
Design Implement

Intervention Intervention

Timeline






e -

S ,1 — Problem ldentification

—
o —
" -

== — Student level of performance
~  —Peer level of performance






Problem ID

%o Expectation
Compliance

O —
Student






Problem

%o Expectation
Compliance

Peers

I\ Student






Problem ID

%o Expectation

Compliance I \

O\

Peers

Student






© . Assessment data are
~ collected to validate
hypotheses






?'z’?ﬁhoollclassroom Culture

-
—
o —

-:--{j . Prowde support for implementation
~v~ Coaching
v~ Evaluation of implementation integrity






Step 4 — Progress Monitoring:
Is it working?

Making instructional / intervention decisions based
on review and analysis of student data

Progress monitoring always includes data & graphing

Classroom Classroom
Intervention 1 Intervention 2






NOT Effective?

=338 dlfy existing plan; or

: f:"’E)eveIop a plan to maintain
the intervention if it worked

* Develop a new plan
» Refer back to CPS team if
iIntervention is not working






-

°* Trend line






-

s

Rate at which gap is widening slows considerably, but
— gap is still widening

— Gap stops widening, but closure does not occur (i.e.
lines are parallel)

°* Poor Response

— Gap continues to widen with no change in rate






Positive Response to Intervention

Expected Trajectory

/O

Observed Trajectory






Questionable Response to Intervention

Expected Trajectory

/O

Observed Trajectory






Poor Response to Intervention

Expected Trajectory

/O

Observed Trajectory






s e

CISiOn Rules: "LCinking Rilfo2s

l;)‘enchmark (at least)
= »"Fade intervention to determine if student has

& ——

Questionable

* |ncrease intensity of current intervention for a short
period of time and assess impact. If rate improves,
continue. If rate does not improve, return to problem
solving

— Poor
* Return to CPS for new intervention






RTI/CPS at our School

Tier 3: Intensive Interventions (Few)
Students who need individualized interventions

Tier 2: Targeted Group Interventions (Some)
Students who need more support in addition to school-
wide/class-wide programs

Tier 1: Universal Interventions (All)
All students; all settings






- ,mterventlons are (a) unsuccessful or (b) too Costly to

— Emergency cases (e.g., deterloratlng mental health) can
~— be “fast-tracked” to referral for evaluation

* For vast majority of cases, refer to the CPS team at the
school to try interventions and monitor their progress,
rather than directly for “testing”
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SEIVaInterventioncentral.org
SRIVVartinetwork.org/

ps

W literacymatrix.com/index.htm

B sWw.ies.ed.gov/ncee/wwc/
=" www.floridarti.usf.edu/
* WWW.progressmonitoring.org/
* www.rti4success.org
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Student Support Department
Psychological Services






arify*eurrent*CPS/Rtlissuesat
’ourschool

s

%‘l;;f' “ [llustrate progress monitoring

-+ Highlight changes in CPS/Rtl
procedures for the 2009-10 school
year






We are moving FROM:
Eligibility as the focus

— Diagnose and place

We are moving TO:
Outcome as the focus

— Problem solving and
response to intervention






Traditional vs. Response to Intervention

-©

- (@) —

Traditional = Get LABEL

- © =
@ -

Response to Intervention = Get HELP






@UESHIONS from the FLDOEgto =
suide RtlSimplementation:

| —
e SSthere evidence that the school-wide core curriculum is

effective for at least 80% of all sub-groups of students as
urrel ﬂyrepoﬂed?

S ere a school-wide data-collection system used for
= Greenlng diagnostics, and progress monitoring of
=assessments that can be communicated graphically to

;—:i '—'parents students, and educators?

~ *_Are interventions and supports provided, with reliable
- systems established to ensure effective implementation,
within a multi-tiered framework of increasing intensity?

* Are teams established that consistently use a systematic
problem-solving method for collecting/analyzing student
data and selecting/implementing interventions?






~are experiencing academic and/or behavior
problems

°* The CPS team uses Rtl methods to progress
monitor and evaluate the effectiveness of
Interventions tried with such students






3 Define the Problem
o What is the problem and why is it happening?

— "?/-f Irogress Develop a Plan
=== What are we
F— = going to do?

= = =Did our plan work?

."':

-

Implement the Plan

Carry out the intervention

Source: Johnston & McKevitt, Heartland Area Agency, lowa






. .
Jhe Collaboratile_gr.@blem-

=Solving Approach

Consider
specialized

: instruction
Consultation

with the
Consultation team
with other
Consultation staff
between
teachers/
parents

<
A

=
=
S g
29
£ 8
< Z

Degree of Resistance to Intervention =)






hatRtl,Adds toxeRS*™

ntervention delivery)
ESInsistence on data and progress
a,-.-,monltorlng in decision-making about

~Students, programs, and intervention
effectiveness

* Central notion of intervention fidelity to the
Integrity of the entire process






. W

ieams and the Tiered Apprc;ach

- #
- —

— In consultation with one or two.
GolIEAgUES, teacher tries universal evidenced-
or: V_d__interventions.

s

I sler 2 In consultation with several CPS team
—-”members teacher tries targeted, evidenced-

e based Interventions.

° Tier 3 - Using full CPS team support, teacher
and others try intensive, evidence-based
Interventions.






Three Tiered Model of School Supports:
Example of an Infrastructure Resource Inventory

Academic Systems

Tier 3: Comprehensive and
Intensive Interventions
( Few Students)

Students who need Individualized
Interventions

Tier 2: Strategic Interventions
(Some Students)

Students who need more support
in addition to the core curriculum

Tier 1: Core Curriculum
All students

Behavioral Systems

Tier 3: Intensive Interventions
( Few Students)

Students who need individual interventions

Tier 2: Targeted Group Interventions
(Some Students)

Students who need more support in
addition to school-wide positive
behavior program

Tier 1: Universal Interventions
All students; all settings






R
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= / Student level of performance

o
s—

- v/ Peer level of performance






Problem ID

Conclusion = individual student problem; peer group above expectation for compliance;
student is well below both expectation and peer group performance (try Tier 2 strategies
for student)

% Expectation
Compliance

O\

Student






Problem ID

Conclusion = class-wide problem; student is performing at same level as peer
group, but the whole group is well below expectation for compliance (change Tier 1
strategies for entire class)

% Expectation
Compliance

/ Peers

Student






Problem ID

Conclusion = both class-wide and individual student problem; both are below
expectation for compliance, but student is significantly lower than peer group
(consider changing Tier 1 strategies for class and using Tier 2 strategies for student)

% Expectation

Compliance I \

O\

Peers

Student






© . Assessment data are
~ collected to validate
hypotheses






ep3 — Intervention DesiGiH e
at AreVWWeNGoing 1orDe?

erventions must focus on teaching replacement
S behaviors/missing skills
&= Select evidence-based interventions that match context of
%ﬁ%lﬁh‘oollclassroom culture
= Provide support for implementation
v~ Coaching

v Evaluation of implementation integrity






Step 4 — Progress Monitoring:
Is it working?

Making instructional / intervention decisions based
on review and analysis of student data

Progress monitoring always includes graphing

Classroom Classroom
Intervention | Intervention 2






.

IERS of Academic/Behavioral Intervention
. — T

—

Tier 2 Assessments Tier 2 Targeted Interventions

Behavioral Observations Targeted Group Interventions for
Intervention Data Academic and Behavior
Gap Analysis Concerns






Three Tiered Model of School Behavioral/Academic Supports

Tier 3: Intensive Interventions ( Few Students)
Students who need individualized interventions

Tier 2: Targeted Group Interventions (Some Students)
Students who need more support in addition to school-
wide curriculum/programs

Tier 1: Universal Interventions
All students; all settings






-~ ,
=EVElUate dNLErVENTiONS s

*\\/hat do the data indicate about intervention
Sffectiveness? |

e EX mine data and modify interventions if needed

fes SV Not Effective

~—d e

-_:d_e existing plan; OR * Develop a new plan
~— P+ Develop a plan to maintain |« Refer back to CPS team
the intervention if needed for reconsideration of the

problem






":": What IS the focus of CPS Team?

N e i
—

-

o What types of interventions are implemented?






Tier 1: Behavior Intervention/Support

Tier 1 - Assessment Tier 1 - Core Interventions
Discipline Data School-wide Discipline
Benchmark Assessment Core Curriculum
School Climate Surveys Positive Behavior Supports
Universal Screening Whole-class Interventions

80 - 90%






~  * Data Analysis

— Discipline data - office discipline referrals (ODR)
— School achievement test scores.






. .

IS of School-based Intervention [eam

gentify common behavioral/academic issues
through school-wide data analysis
— mplement School-wide procedures, practices,
| and Supports

e
—

—

—

- :
-r"" Aﬁ...

Interventions - school-wide/classroom
— Positive behavior supports
— Core curriculum implementation
— Social-emotional learning curriculum
— School-wide discipline program






2 .eferral history

 ——

-;‘ Observation

e —

."'

=% CPS benchmark assessments
*=School climate surveys
* Attendance data

—






e = identify settings?
— ¢ Do informal “walkthroughs” indicate settings in need?

—* Do the data indicate a "systems” issue or an issue for
a few teachers?






'Systems Issue for all settings..... OR
'?‘]ssue restricted to few settings

-‘3-.::"

— What is your decision, based on the data?

— If a systems issue what will you do?
— If specific to a few classrooms what will you do?






Tier 2: Behavior Intervention/Support

Tier 2 - Assessment Tier 2 - Targeted Interventions
Behavioral Observations Targeted Group Interventions for

Intervention Data Behavior and Academic
(peer group comparison) 10-15% Concerns

Tier 1 Assessment Tier 1 - Core Interventions

80 - 90%






3 ,_5-'How are targeted interventions linked to Tier 17

= ;,; How well are Tier 2 interventions implemented?

= "« Data Analysis - progress monitor with:

— Individual student data on intensity of behavior
(frequency, duration)

— Behavior Progress Report Form






* |Interventions
~ —small group
— targeted group interventions






e

geted " Grouptinterventions

p— -

SAL-TISK students who may
NEEd more suppo

'[_Hése students represent less
= {han 25% of school enrollment

B They account for over 50% of
== Dbehavioral incidents

' a— —
—
— o —

~= = — They consume significant
—_— amounts of time and resources

80% of Students






- —— ,
BfiticaliQuestions: Tier2e

aweshaveigroupssofistudents thatimight...
pbenetfit from‘g targe?ed Intervention? :

BT there students in need of support that the
gschool discipline data may not capture? (i.e.
&= those with internalizing problems)

-

_;_,:-.‘:-'_’-f"Do the types or causes of their problem
-~ behaviors match a targeted group
Intervention?

&
—

* What can we implement to have the biggest
Impact for the least cost/effort?






Tier 3: Behavioral Intervention/Support

Tier 2 Assessments
Behavioral Observations
Intervention Data
Gap Analysis

Tier 1 Assessments
Discipline Data
Benchmark Assessment
Universal Screening

10-15%

80 - 90%

Tier 2 Targeted Interventions
Targeted Group Interventions for

Academic and Behavior
Concerns

Tier 1 Core Interventions
School-wide Discipline
Core Curriculum
Interventions
Whole-class Interventions






~
s Key ’(—Questions

=SVhat specificiinterventions are needed at Tier 3?7
ncreased intensity of Tier 2 intervention? Different,
Sindividualized intervention?

_.:How well are Tier 3 interventions functionally linked to
- FBA?

= M" “— How well are Tier 3 interventions Implemented?

= — What is the student’s response to evidence-based
Interventions?

* Data Analysis
— Functional Behavior Assessment (FBA)
— Graph of Response to Intervention data






—Develop Intensive individual interventions and
= ,.;j- suppon‘s (Positive Behavior Intervention Plan - PBIP)

— Implement PBIP based on FBA
= - — Assess integrity and intensity of interventions






S~ .
IEIgSEroblem-Solving JAfotoCo s

— ""’-‘A Monltor/evaluate/modlfy Interventions based on data
-—~— Document response to intervention

— Problem solving continues based on response to intervention






Flonide’s Psoiiine g _ Hemloai g
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Surveys

Attendance data
Teacher checklists
Screening instruments
Rating scales






P_r umenting Ril at_iers g

——

e

3 ;é ‘Where are problem behaviors occurring?
& - Who is receiving referrals or being identified with
problem behaviors?

=+ VWhen do problem behaviors tend to occur?
» Why are problem behaviors occurring?

* Do you see trends in any of the above &
questions?






e :
nenting Rl at Tiersg2eande™

EXpectation
**Student’s level of performance
& Peer performance
— =+ Aim line
~— * Trend line






RECISIoN'RUles: Whathis'a “Sufficientis
AESPONSE 1o In@ﬂmtion?——j -

-

s Positive Response
=Eap is closing

an extrapolate point at which target student will
“come in range” of peers--even if this is long term

< “Questionable Response

—
" ——

%:7‘;-4 Rate at which gap is widening slows considerably, but

[mm— -

= gap is still widening

— Gap stops widening but closure does not occur (lines
are parallel)

°* Poor Response

— Gap continues to widen with no change in rate






Positive Response to Intervention

Expected Trajectory

/O

Observed Trajectory






Questionable Response to Intervention

Expected Trajectory

/O

Observed Trajectory






Poor Response to Intervention

Expected Trajectory

/O

Observed Trajectory






DE ~S|on.'ules: .Lllnkln.g RUMO
[iervention DEcisions

= _o itive

s Continue intervention until student reaches
= benchmark (at least).

3- *Fade intervention to determine if student has

acquired functional independence.
— Questionable

* |ncrease intensity of current intervention for a short
period of time and assess impact. If rate improves,
continue. If rate does not improve, return to
problem solving.

— Poor
* Return to problem solving for new intervention






-

sonmecting GCRS/Rtlito Referralfor
.uauon -

SlVitSthave 2 documented interventions prior to referral; at least one
Ofwnich is at Tier 3.

~ EFE

Bestpractice is to move up the Tiers sequentially to Tier 3,
= b’[?‘to referral.

= — If interventions are (a) unsuccessful or (b) too costly to maintain in

‘the general classroom, may refer for evaluation.

For vast majority of cases, refer to the CPS team at the school to try
Interventions and monitor their progress, rather than directly for
“‘testing.”
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SEIVaInterventioncentral.org
SRIVWartinetwork.org

ps

W literacymatrix.com/index.htm

B sWw.ies.ed.gov/ncee/wwc
= www.floridarti.usf.edu
* WWW.progressmonitoring.org
° www.rti4success.org







RESOURCE MAPPING
Name: Position:
School: Date:

Identify the resources/strategies/materials you are currently using, and the additional
resources you need, for each of the following:

AREA RESOURCES USED RESOURCES NEEDED

Reading

Mathematics

Writing

Science

Behavior






TIER 2-STRATEGIC/TARGETED INTERVENTIONS (Small group or “standard protocol”
interventions for at-risk students needing supplementary assistance)

AREA

INTERVENTIONS USED

INTERVENTION NEEDS

Reading

Mathematics

Writing

Behavior






TIER 3-INTENSIVE INTERVENTIONS (Highly focused/intensive small group or

individual interventions for most severely at-risk students)

AREA

INTERVENTIONS USED

INTERVENTION NEEDS

Reading

Mathematics

Writing

Behavior






For interventions in reading, are you using the Struggling Reader Charts? Y N

For interventions in math, are you using the Struggling Math Chart? Y N

For interventions with behavior, are you using CHAMPs or LEAPS? Y N
If another behavior program, list:

[s your CPS team using the district-mandated Intervention Records? Y N

[s your CPS team progress monitoring all Tier 2 and 3 interventions? Y N

[s your CPS team graphing all progress monitoring data? Y N

What additional human resources would be helpful for Tier 2 and 3 implementation?







Response to Intervention

Decision Making Guide

* See BCPS MTSS/RtI Manual for more detailed information.

Response to Intervention (RtI) has three important parts:

1. Multi-Tiered System of Supports (MTSS);

All students receive core instruction and universal academic and behavior
strategies.

At-risk students (approximately 5-15%) receive small group research-
based strategic interventions.

2. Problem solving method for decision-making at each tier;

Step 1-
Problem
Idenitifcation

Step 2-
Problem
Analysis

Step 3-
Intervention
Design

Step 4-
Progress
Monitoring

This process is cyclical and ongoing.

3. Uses data to inform instruction at each tier and makes adjustments to and
from tiers.

Tier 1 — Data is collected as often as 3-4 times during the school year and is used for screening
and benchmarking for all students.

Tier 2 — Data is collected as frequently as every two weeks to determine if the extra instruction
and interventions are making a difference or if changes are needed.

PONSE TO INTERVENTION





Data analysis to identify trends in students falling below grade level expectations

Consultation with teachers regarding curriculum and instructional practices

Teachers implement core curriculum and strategies

Review classroom data and analyze progress of struggling learners with classroom-based assessments
Teachers document Tier I Strategies/Activities for struggling students on BASIS

AN NN NN

Decision Point: Identify students who continue to fall below grade level expectations and demonstrate a
lack of progress. Complete CPS Team Referral form on BASIS and meet with CPS team to discuss possible
move to Tier 2. After meeting, complete CPS Team Initial Meeting Notes on BASIS.
v" Rule out the follow issues:

* Hearing

= Vision

Tier II: Strategic Interventions- 6-9 weeks; Repeat

Use research based interventions

Establish baseline scores and develop aim line (SMART goal)

Schedule Intervention (for example: 30 minute session 3 days per week for minimum of 6 weeks)
Implement Intervention

Progress Monitor (recommended every two weeks for 6-9 weeks)

Create a Tier 2 Record on BASIS

AN N N NN

Decision Point: Use a 4-data point decision rule on graph to monitor progress of Tier 2 intervention for 6-9
weeks. Problem solve if intervention needs to be altered. Continue intervention for another 6-9 weeks.

Decision Point: Reconvene with CPS team and analyze new data. Complete CPS Team Follow-up Meeting
Notes form on BASIS. If learning rate improves according to aim line, or if student is making some progress
continue Tier 2 interventions. If not, change the intervention and monitor for a repeat of 6-9 weeks. If
learning rate continues to fall significantly below that of peers, refer student to Tier 3, meet with CPS team
and document on BASIS. If student continues to make progress toward the aim line with continued
intervention, consider exit from Tier 2.

I e

v' Increase intensity of intervention (frequency, duration, and method)
v' Increase progress monitoring (recommended once per week)
v’ Create a Tier 3 Record on BASIS

Decision Point: If learning rate increases, continue intervention. Complete CPS Team Follow-up Meeting
Notes form on BASIS. If learning rate does not increase or if intensity of intervention is judged to be long-
term based upon resources, refer student for a comprehensive evaluation for possible Exceptional Student
Education eligibility.

Source: The Response to Intervention Handbook, Andrea Ogonosky, 2008; The RTI Guide: Developing and Implementing a
Model in Your Schools, John E. McCook, 2006.

' MULTI-TIERED SYSTEM OF SUPPORTS/RESPONSE TO INTERVENTION

\ ¥






2>  RtI Flow Chart

o
m‘ —_—— —
W
S scr®
A student’s issues are severe
and clearly beyond the classroom
teachers ability to address. Parent

If there is a behavioral concern or a
student has not reached academic
benchmarks...

BASIS.

Teacher collaborates with grade level or core team
and relevant staff to identify differentiated
strategies/activities that may help the student begin
to succeed at expected level. Begin to document
supplemental Tier I strategies at this time on

G—

Problems persist.

Tier I strategies are

successful.

K—

Teacher seeks more input from relevant staff
and tries new strategies to meet the student’s
needs. Teacher continues to document
strategies on BASIS.

Tier I strategies are
successful.

G—

Problems persist.

K—

Parents are notified
prior to proceeding to
Tier 1.

Tier II interventions are successful.
Interventions are continued and/or

weaned off as appropriate.

permission is obtained.

Teacher submits referral to the
Collaborative Problem Solving (CPS) team
in BASIS for consideration of Tier II
intervention process, or determination of

next steps.

RtI facilitator conducts CPS team meeting.
Teacher provides all necessary data for the first

meeting and meets with appropriate CPS team members.
Complete the initial meeting notes form on BASIS.

U

A Tier II record is developed during a CPS team meeting and
documented on BASIS.

The plan is communicated to necessary teachers and parents. A

“Follow-up” meeting is scheduled.

U

Plan implementation (6-9 Weeks):
Interventions, Progress Monitoring (CBMs) every two weeks, Data
Analysis, and Graphing. Teacher follows up with Rtl facilitator
regarding data every two weeks and information is documented on
BASIS.

[

“Follow-up” meeting is held.
If showing success, interventions continue. If not, new interventions
are planned. Progress and plan are communicated to teachers and

parents, regardless.

U

Plan Implementation (6-9 Weeks)

Follow plan implementation procedures as listed above and enter in
BASIS.

I

Insufficient Progress:

Student moves to Tier III. Repeat steps

above using intensive interventions and consult with

special services staff. Communicate plan and involve parents in decision-
making. If insufficient progress persists, determine necessity of referral
for Special Education Services.







Important Rtl Terms to Know

Benchmark: Grade level standard for the
class or school as a whole that provides an aim

or a goal for all students

CPS Team: The Collaborative Problem
Solving Team is comprised of school staff who
hold specific insights and areas of expertise that

can be used to help the student succeed.

Intervention: A change in instructing a student
in an area of learning or behavior to try to
improve performance and achieve adequate

progress

Progress Monitoring: A scientifically based
practice used to assess students’ academic or
behavioral performance and evaluate the
effectiveness of instruction. Progress
monitoring can be implemented with individual

students or an entire class.

Scientific, research-based instruction:
Curriculum and educational interventions that
are based on research and have been proven to
be effective for most students

Tier: Level of instruction/intervention needed
to facilitate student success. Rtl has 3 tiers:

Tier I: Universal (core curriculum, schoolwide
behavior management, for all students)

Tier 2: Targeted (supplemental small-group
strategies for at-risk students provided in
addition to Tier 1)

Tier 3: Intensive (highly-focused strategies,
provided in addition to Tiers | and 2)

Rtl Resources for Parents

School Board of Broward County, Psychological Services

www.broward.k|2 fl.us/studentsupport/psychologicalservices/
html/CPS_RTIl.htm

Florida Department of Education www.fldoe.org
Florida Response to Intervention www florida-rti.org
National Association of School Psychologists (NASP)

www.nasponline.org

National Center for Learning Disabilities www. LD.org
National Center on Response to Intervention

www.rti4success.org

National Research Center on Learning Disabilities

www.nrcld.org

This brochure was created with resources from the following:

Colorado Department of Education www.cde.state.co.us

Florida Department of Education www.fldoe.org
lllinois State Board of Education (IL-ASPIRE)

NASP www.nasponline.org

National Center for Learning Disabilities www.LD.org

Ogle County Educational Cooperative, Byron, IL

The School Board of Broward County, Florida
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Patricia Good, Chair
Donna P. Korn, Vice Chair
Robin Bartleman
Heather P. Brinkworth
Abby M. Freedman
Laurie Rich Levinson
Ann Murray
Dr. Rosalind Osgood
Nora Rupert

Robert W. Runcie
Superintendent of Schools

The School Board of Broward County, Florida, prohibits any policy or procedure which results
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321-2150 or Teletype Machine TTY (754) 321-2158.
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Rtl: Response to Intervention

What do | do if | believe my child is
struggling in school?

Introduction

A major concern for parents, as well as teachers, is
how to help children who are experiencing difficulty
learning in school. Everyone wants to see the child
succeed, and it can be very frustrating when a child
falls behind in learning to read or do math, struggles
to achieve in other subjects, or experiences

problems with behavior in school.

Children learn in different ways. Some children
need more help or supervision than others.

Examples of educational concerns include:
Reading (mechanics, vocabulary, comprehension)
Math (applied math, calculation, facts)

Written language (spelling, organization, grammar)
Attention, listening, following directions

Behavior (following rules, complying with teacher
requests, socializing with peers)

Work quality, homework completion

If a classroom teacher has a concern about a
student’s progress in a certain area, he or she will
employ interventions intended to improve the
student’s performance. There are a variety of
methods a teacher may choose to accomplish this

result.

If the student continues to have difficulty, the
teacher will meet with other school staff and with
parents to discuss the child’s needs, consider other
interventions, and outline a method to carefully
monitor the student’s progress. The insight and
expertise of the various school staff members and
parents is brought together in what is called the

Collaborative Problem Solving (CPS) Team.

What is Response to Intervention (Rtl)?

Response to Intervention (Rtl) is a process that pro-
vides interventions and educational support to all
students at increasing levels of intensity based on
their individual needs. The goal is to prevent
problems and intervene early so that students can be

successful.

Rtl is a process designed to help schools focus on
interventions that are matched to student needs and
monitored on a regular basis. The information gained
from the Rtl process is used by school personnel and
parents to adapt instruction and to make decisions

regarding the student’s educational program.

How are parents involved in RtI?

Parents play a critical role in supporting what their
child is learning in school. The more parents are
involved in student learning, the more likely students

will be successful in school.

Through the CPS Team:

¢ you will be informed about interventions planned
for your child.

e you will see levels of support (academic and/or
behavioral) that increase or decrease in intensity

depending on your child’s needs.

e you will receive regular progress monitoring
reports about how your child responds to the

interventions provided.

Talk with your child’s teacher
Review and assist with homework assignments
Ask for regular progress monitoring reports

Learn more about the curriculum, assessments, and
interventions being used in your child’s school

Reinforce at home any strategies or interventions used
at school

Participate in the CPS process
Celebrate your child’s successes

‘)

Make a list of specific questions to ask
during conferences:

What is working?

What additional supports may be needed?
How will | know if my child is making progress?
Other questions | have:







Mo enpotan Rtl nou dwe konnen

Benchmark: Estanda pou klas-la (sa elév-yo dwe konnen
epi kapab f&) oswa pou lekol-la ki founi yon objektif oswa
yon bi pou tout elév-yo.

CPS Team — Ekip CPS: The Collaborative Problem Solving
Team - Ekip kap kolabore pou rezoud pwoblém gen
ladann pésonnél lekol-la ki gen konnesans espesifik ak
ekspeétiz nan domenn yo kapab itilize pou ede elév-la
reyisi.

Intervention - Entévansyon: Yon chanjman nan fason
yo anseye yon elév nan yon domenn konnesans oswa
konpotman pou eseye amelyore rannman eskole,
pefomans epi reyalize pwogre satisfezan

Progress Monitoring - Kontwol pwogré: Yon pratik
syantifik itilize pou evalye pefomans akademik oswa
konpotman elév epi evalye efikasite enstriksyon-an. Yo
kapab aplike kontwol pwogre pou chak elév oswa pou
tout yon klas.

Scientific, research-based instruction - Enstriksyon
syantifik baze sou rechéch: Entévansyon nan
kourikoulom ak entévansyon nan edikasyon baze sou
rechéch epi ki pwouve yo efikas pou pifo elev

Tier - Nivo: Nivo enstriksyon/entévansyon nesesé pou
fasilite reyisit elév. Rtl gen 3 nivo:

Nivo [: Inivesel (matyedebaz kourikoulom, kontwol
konpotman nan lekol-la, pou tout elév)

Nivo 2: Sible, idantifye (estrateji siplemante pou ti gwoup
elév a risk, yo founi anplis nivo 1)

Nivo 3: Entansif (estrateji konsantre, yo founi anplis nivo
| ak nivo 2 - Tiers | and 2)

Resous Rtl pou Fanmi

School Board of Broward County, Psychological Services

www.broward.k |2 .fl.us/studentsupport/psychologicalservices/
html/CPS_RTIl.htm

Florida Department of Education www.fldoe.org
Florida Response to Intervention www florida-rti.org
National Association of School Psychologists (NASP)

www.nasponline.org

National Center for Learning Disabilities www. LD.org
National Center on Response to Intervention

Www.rti4success.org

National Research Center on Learning Disabilities
www.nrcld.org
Yo devlope bwochi-sa-a avék resous:

Colorado Department of Education www.cde.state.co.us

Florida Department of Education www.fldoe.org
lllinois State Board of Education (IL-ASPIRE)

NASP www.nasponline.org

National Center for Learning Disabilities www.LD.org
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Rtl: Repons pou Entevansyon

Entwodiksyon

Preyokipasyon prensipal fanmi ak pwofesé se kijan yo
kapab ede timoun ki gen difikilte aprann lekol. Tout moun
vle pitit-yo reyisi, epi se yon bagay ki dekourajan anpil le
yon timoun rete ann arye, pa ka vanse pou aprann fé lekti
oswa matematik, pa ka fé gran efo pou reyisi nan Iot sije,
oswa rankontre pwoblém konpotman nan lekol.

Timoun aprann diferan fason. Gen timoun ki bezwen plis
ed oswa sipevizyon pase lot. Egzanp, preyokipasyon

edikasyon enkli:

Lekti (teknik, vokabile, konpreyansyon)
Matematik (matematik aplike, kalkil, reyalite)
Langaj ekri (otograf, oganizasyon lide, grame)
Atansyon, koute, swiv enstriksyon

Konpotman (swiv reg, respekte enstriksyon pwofese,
fraténize avék zanmi)

Kalite nan travay, fini devwa

Si yon pwofesé saldeklas gen yon preyokipasyon sou
pwogre yon elév nan yon matyé oswa yon pati, li pral
anplwaye entévansyon (sipo) ki prevwa pou amelyore
rannman eskolé, peéfomans elév-la. Gen divés metod yon

pwofese kapab chwazi pou akonpli rezilta-sa-a.

Si elev-la kontinye gen difikilte, pwofese-a va rankontre
avek lot manm pésonneél lekol-la epi avék fanmi pou
diskite bezwen elév-la, konsidere ot entévansyon, epi
adopte yon metod pou kontwole avek atansyon pwogre
elév-la. Konnesans ak ekspétiz divés manm pesonneél
lekol-la epi fanmi ki vin nan pwojé-a se sa yo rele
Collaborative Problem Solving (CPS) Team — Ekip kap

kolabore pou rezoud pwoblem.

Kisa Repons entévansyon ye (Rtl)?

Response to Intervention (Rtl) se yon pwosede ki founi
entévansyon ak sipo edikasyon pou tout elév rive nivo
entansite enstriksyon ki baze sou bezwen endividyél-yo. Bi-
a se prevni pwoblém epi entévni bonné konsa elév-yo

kapab reyisi.

Rtl se yon pwosedi ki tabli pou ede lekol-yo konsantre sou
entévansyon ki matche bezwen anséyman elév-yo epi ki
kontwole pwogre elév-la fé regilyéman. Pésonnél lekol-la ak
fanmi itilize enfomasyon yo jwenn nan pwosedi Rtl pou
adapte anséyman epi pran desizyon konsénan pwogram

edikasyon pou elev-la.

Ki jan fanmi kapab patisipe nan RtI?

Fanmi kapab jwe yon wol enpotan |é yo sipote sa pitit-yo ap

aprann lekol. Plis fanmi patisipe nan jan pitit-yo aprann, plis elév-yo

va reyisi lekol.

Ekip CPS Team:

e yo va enfome-ou sou entévansyon ki plannifye pou pitit-ou.

® ou va we nivo sipo (akademik ak/oswa konpotman) ki va

ogmante oswa diminye ann entansite dapre bezwen pitit-ou.

® ou va resevwa rapo regilye kontwol pwogre pitit-ou kap di-ou

jan pitit-ou reyaji avek entévansyon (sipo) yo ba-li.

Kisa mwen dwe fé si mwen kwe pitit-mwen gen
difikilte lekol?

o Pale ak pwofese pitit-mwen
® Revwa epi ede avek devwa
e Mande rapo regilye kontwol pwogre

e Aprann plis sou kourikoulom (pwogram etid), evalyasyon,
ak entévansyon yap itilize nan lekol pitit-ou

¢ Ranfose lakay-ou tout estrateji oswa entévansyon yo
itilize nan lekol-la

o Patisipe nan pwosedi CPS tabli

o Selebre sikse pitit-ou

‘)

Feé yon lis keksyon espesifik ou kapab poze pan-

dan reyinyon-yo:

Ki estrateji ki mache?
Ki sipo adisyonnél ki nesesé?
Kijan map fé konnen si pitit-mwen ap fé pwogre?

Lot keksyon mwen ka genyen:







Termos Importantes de Rtl a Saber

Referencial (“Benchmark’): Padrio do nivel de série,
da classe ou da escola como um todo, o qual representa

um objetivo ou meta a todos os estudantes.

Equipe de CPS (“Collaborative Problem Solving”):

A Equipe Colaborativa de Resolugao de Problemas é
composta por profissionais da escola que possuem
conhecimento especifico sobre o assunto e areas de
especializagdo que podem ser usadas para ajudar o

estudante a ter éxito.

Intervencdo: Uma modificagiao no ensino do estudante
em alguma area de aprendizagem, ou no comportamento,
para tentar melhorar o desempenho e alcancar o

progresso adequado.

Acompanhamento de Progresso: Um método com
base cientifica que é usado para avaliar o desempenho
académico ou comportamental do estudante e avaliar a
eficacia do ensino. O acompanhamento de progresso
pode ser implementado para estudantes individuais ou

para uma classe toda.

Ensino cientifico com base em pesquisa:
Intervengdes no curriculo e no ensino que sao baseadas
em pesquisa e tém demonstrado serem eficazes para a

maioria dos estudantes.

Nivel: Nivel de instrugao/intervencao necessaria para
auxiliar no progresso do estudante. A Rtl tem 3 niveis:

Nivel I: Universal (curriculo basico, controle de conduta
na escola toda, para todos os estudantes)

Nivel 2: Direcionado (estratégias suplementares de
grupos pequenos, além das do Nivel |, s3o fornecidas aos

estudantes em risco)

Nivel 3: Intensivo (estratégias altamente especificas,
fornecidas além das do Nivel | e 2)

Recursos de Rtl aos Pais

Conselho de Escolas do Condado de Broward, Servigos de Psicologia

www.broward.k|2 fl.us/studentsupport/psychologicalservices/html/
CPS_RTlhtm

Departamento de Educagdo da Florida www.fldoe.org

Resposta a Intervengao da Florida www.florida-rti.org

Associagao Nacional de Psicologos Escolares )www.nasponline.org
Centro Nacional de Deficiéncias de Aprendizado www. LD.org

Centro Nacional de Resposta a Intervengdo www.rti4success.org

Centro Nacional de Pesquisas em Deficiéncias de Aprendizado
www.nrcld.org

Este folheto foi criado com recursos dos seguintes érgdos:
Departamento de Educagdo do Colorado www.cde.state.co.us
Departamento de Educagdo da Florida www.fldoe.org
Conselho Estadual de Educagdo de lllinois (IL-ASPIRE)

NASP www.nasponline.org
Centro Nacional de Deficiéncias de Aprendizado www.LD.org
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Rtl:

Introducao

Uma grande preocupagao dos pais, como também dos
professores, seria como ajudar criangas que encontram
dificuldades em aprendizagem na escola. Todos desejam ver a
crianga tendo éxito, e pode ser muito frustrante quando uma
crianga se atrasa no aprendizado de leitura ou matematica, tem
dificuldade para aprender outras disciplinas, ou tem problemas

de comportamento na escola.

As criangas aprendem de formas diferentes. Algumas criangas
precisam de mais ajuda ou supervisao do que outras. Alguns
exemplos de assuntos importantes relacionados a educagao

incluem:

Leitura (mecanica, vocabulario, compreensao)
Matematica (matematica aplicada, calculo, fatos)
Linguagem escrita (ortografia, organizagdo, gramatica)
Atencao, ouvir, seguir instrugoes

Comportamento (seguir regras, obedecer ao professor,
socializar com os colegas)

Qualidade do trabalho, término dos deveres

Se o professor tiver alguma preocupagio a respeito do
progresso do estudante em alguma area, ele ira utilizar
intervengoes designadas a melhorar o desempenho do
estudante. Existe uma variedade de métodos que o professor

pode escolher para alcangar este resultado.

Se o estudante continuar a encontrar dificuldades, o professor
ira se reunir com outros profissionais da escola e com os pais
para discutir a respeito das necessidades do estudante, sobre a
possibilidade de usar outras intervengdes, e definir um método
para acompanhar atentamente o progresso do estudante. O
conhecimento e a experiéncia dos varios profissionais da escola
e dos pais sdo combinados no que se chama Equipe

Colaborativa de Resolugdo de Problemas [CPS Team].

O que é a Resposta a Intervencao?

A Resposta a Intervencao (Rtl) € um processo que fornece
intervengoes e apoio educacional a todos os estudantes, em
niveis crescentes de intensidade, de acordo com suas
necessidades individuais. A meta é prevenir problemas e
interceder cedo para que os estudantes possam alcangar

éxito.

A Rtl é um processo destinado a ajudar as escolas a se
concentrarem em intervencoes que correspondem as
necessidades dos estudantes e sao acompanhadas
regularmente. A informagao obtida do processo de Rt é
utilizada pelo pessoal da escola e pelos pais para fazer
adaptagoes no ensino e decisoes relacionadas ao programa

educacional do estudante.

Como os pais participam da Rtl?

Os pais desempenham um papel crucial ao dar suporte ao
que a sua crianga esta aprendendo na escola. Quanto mais
os pais estiverem envolvidos na aprendizagem do estudante,

maior a probabilidade do estudante obter éxito na escola.

Através da Equipe CPS:

- vocé sera informado a respeito das intervengoes
designadas a sua crianga.

*vocé vera os niveis de suporte (académico e/ou de
comportamento) que aumentam ou diminuem de
intensidade dependendo das necessidades de sua

crianga.

- vocé recebera relatorios frequentes de acompanhamento
de progresso sobre como a sua crianga responde as

intervencoes fornecidas.

Resposta a Intervencao

O que faco se eu achar que a minha crianga esta
encontrando dificuldades na escola?

- Converse com o professor da sua crianga
* Revise e ajude nos deveres de casa

- Solicite relatorios frequentes de acompanhamento de progresso

* Informe-se mais a respeito do curriculo, das avaliagées e das
intervengoes sendo usadas na escola de sua crianga

- Dé reforgo em casa nas estratégias ou intervengdes sendo
usadas na escola

- Participe no processo de CPS

- Comemore o éxito de sua crianga

‘)

Faca uma lista de perguntas especificas para pergun-
tar durante as reunides:

O que esta dando certo!

Que tipos de suportes adicionais podem ser necessarios?

Como ficarei sabendo se a minha crianga esta fazendo pro-
gresso!

Outras duvidas que eu tenho:







Términos Importantes de Rt/ (Respuesta a la
Intervencién) que debemos saber

Punto de Referencia: Nivel de grado estandarizado
para la clase o la escuela en general que provee una ayuda

o establece una meta para todos los estudiantes.

Equipo CPS: El Equipo Colaborativo de Solucion de
Problemas esta constituido por miembros del personal
escolar con conocimiento especifico y pericia en
diferentes areas, que puede ser usada para ayudar al

estudiante a tener éxito

Intervencion: Un cambio en la instruccion de un
estudiante en un area especifica de aprendizaje o en el
comportamineto para tratar de mejorar su desempeio y

lograr el progreso adecuado

Supervision del Progreso: Una practica con base
cientifica usada para evaluar el desempeno académico o
de comportamiento del estudiante, y para evaluar la
efectividad de la instruccion. La supervision del progreso
puede ser implementada con estudiantes individuales o

con toda la clase

Instruccion cientifica- basada en la investigacion:
Intervenciones curriculares y educacionales que estan
basadas en la investigacion, y se ha probado que son
efectivas para la mayoria de los estudiantes

Nivel: Nivel de instruccion/ intervencion que se necesita
para facilitar el éxito del estudiante. Rt/ tiene 3 niveles:

Nivel I: Universal (curriculo basico, manejo del

comportamiento en la escuela, para todos los estudiantes)

Nivel 2: Especifico (estrategias suplementarias de
pequenos grupos que se provee en adicion al Nivel |para

estudiantes en riesgo)

Nivel 3: Intensivo (estrategias intensivas, que se proveen
en adicion a los Niveles | y 2)

Rtl- Recursos para Padres

Servicios Psicolégicos, Junta Escolar del Condado de
Broward www.broward.kl?2 fl.us/studentsupport/

psychologicalservices/html/CPS_RTIl.htm

Departamento de Educacién de la Florida www.fldoe.org

Respuesta de la Florida a la Intervenciéon www florida-
rti.org

Asociacion Nacional de Psicélogos Escolares (NASP)

www.nasponline.org

Centro Nacional para Discapacidades en el
Aprendizaje www. LD.org

Centro Nacional en Respuesta a la Intervencion

www.rti4success.org

Centro de Investigacion Nacional para las
Discapacidades en el Aprendizaje www.nrcld.org

Este folleto fue creado con recursos de los siguientes:

Departamento de Educaciéon de Colorado
www.cde.state.co.us

Departamento de Educacién de la Florida www.fldoe.org
Junta de Educacién del Estado de lllinois (IL-ASPIRE)

NASP www.nasponline.org

Centro Nacional para Discapacidades en el
Aprendizaje www.LD.org

Cooperativa Educacional de Ogle County, Byron, IL

The School Board of Broward County, Florida

Patricia Good, Chair
Donna P. Korn, Vice Chair
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Ann Murray
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Robert W. Runcie
Superintendent of Schools

La Junta Escolar del Condado de Broward, Florida prohibe cualquier norma o procedimiento
que resulte en la discriminacién por razones de edad, color, discapacidad, sexo, origen étnico,
estado civil, raza, religion u orientacion sexual. Los individuos que deseen presentar una queja
por discriminacion y/ u hostigamiento pueden llamar al Executive Director, Benefits & EEO

Compliance al 754- 321- 2150 6 a la Maquina de Teletipo (TTY) al 754- 321- 2158.
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Rtl: Respuesta a la Intervencion

Introduccion

Una gran preocupacion para los padres, asi como para los
maestros, es como ayudar a los nifios que estan teniendo
dificultades para aprender en la escuela. Cada cual quiere
ver al nino tener éxito, y puede ser muy frustrante
cuando el nifio se queda rezagado en la lectura o en las
matematicas, tiene dificultades en otras asignaturas, o

tiene problemas de comportamiento en la escuela.

Los nifios aprenden de diferentes formas. Algunos nifios
necesitan mas ayuda o supervision que otros. Ejemplos de

preocupaciones educacionales incluyen:

Lectura (mecanica, vocabulario, comprension)
Matematicas (matematica aplicada, calculo, datos)
Lenguaje escrito (ortografia, organizacion, gramatica)
Atencion, escuchar, seguir instrucciones

Comportamiento ﬁseguir las reglas, cumplir con los
requerimientos del maestro, socializar con sus

companeros)
Calidad del trabajo, terminar las tareas

Si el maestro del salon de clase tiene una preocupacion
con relacion al progreso del estudiante en algln area, él o
ella realizara intervenciones con la intencion de mejorar
el desempeno del estudiante. Existe una variedad de
métodos de las cuales el maestro puede escoger para

obtener un buen resultado.

Si el estudiante continta teniendo dificultades, el maestro
se reunira con otros miembros del personal escolar y con
los padres para discutir las necesidades del nifo,
considerar otras intervenciones, y bosquejar un
método para supervisar cuidadosamente el
progreso del estudiante. El conocimiento y la pericia
de varios miembros del personal escolar y de los
padres se une en lo que se llama el Equipo
Colaborativo para la Solucion de Problemas CPS.

{Qué es Respuesta a la Intervencion (Rtl)?

La Respuesta a la Intervencion (Rtl) es un proceso que
provee intervenciones y apoyo educacional a todos los
estudiantes a diferentes niveles de intensidad basado en sus
necesidades individuales. La meta es el prevenir los
problemas e intervenir a tiempo para que los estudiantes

puedan tener éxito.

Rtl es el proceso disefado para ayudar a las escuelas a
concentrarse en las intervenciones que van de acuerdo a las
necesidades del estudiante, y a supervisarlas regularmente.
La informacion obtenida del proceso de Rtl es utilizada por
el personal de la escuela y por los padres para adaptar la
instruccion y para tomar decisiones con respecto al

programa educacional del estudiante.

{Como los padres participan en la RtI?

Los padres juegan un papel muy importante apoyando lo
que su hijo aprende en la escuela. Mientras mas los padres
participan en el aprendizaje de su hijo, mas exitosos seran

estos en la escuela.

A través del Equipo de CPS:
-se le informara de las intervenciones planificadas para su
hijo.

tendran conocimiento de los niveles de apoyo (académico
y/ o de comportamiento) que aumenta o disminuye en

intensidad dependiendo de las necesidades de su hijo

“recibiran informes frecuentes del progreso de su hijo y de
como este responde a las intervenciones hechas.

:Qué hago si creo que mi hijo esta teniendo
dificultades en la escuela?

- Hable con el maestro de su hijo
*Revise y ayude con las tareas en el hogar

* Pregunte por los informes de progreso

- Aprenda mas sobre el curriculo, las evaluaciones, y las
intervenciones que han sido usadas en la escuela de su hijo

- Refuerce en el hogar cualquier estrategia o intervencion usada
en la escuela

* Participe en el proceso del CPS

- Celebre el éxito de su hijo

Haga una lista de preguntas especificas para hacer
durante las reuniones:

iQué esta funcionando?

iQué ayudas adicionales puede necesitar?
iComo sabré si mi hijo esta progresando!
Otras preguntas que yo tengo:
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Date:

Dear Parent(s):

Enclosed please find some practical reading strategies as well as reading reminders
for you and your child. The packet contains ready to use strategies based on the 5
components of reading (phonemic awareness, phonics, fluency, vocabulary and
reading comprehension). Remember to make reading fun! You can modify the
given materials to meet your child’s individual needs or create your own games
and ideas. Also attached are places to go and websites to explore.

I hope you will find the information useful. If I can be of further assistance, please
call me at

Sincerely,

Your School Psychologist
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Ways Parents Can Promote Reading at Home

LL] Establish a quiet comfortable place to read.

L) Keep reading time enjoyable and relaxed. Be enthusiastic when
approaching reading.

L Read aloud to your child daily.
L Read your child’s book over and over.

L Select a high-interest book or magazine at your child’s independent
reading level and read with him/her in the evenings.

L To increase interest in reading activities, play computer games that
require reading to progress from one stage to another.

L Stop and ask about the pictures and about what is happening in the story.

Ld Read from a variety of children’s books, including fairy tales,
songbooks, poems, and information books.

L Listen to your child read daily.

L Be a “reading model” for your child. Let your child see you reading
magazines, newspapers, and books.

L Schedule regular trips to the library.

L Talk with your child frequently so that he/she will connect the spoken
with the written word.

L) Make reading a privilege. For example, you might allow children to stay
up an extra fifteen minutes if they are reading in bed.

“You are your child’s first teacher”

Activities you can try at home to develop the 5 components of reading

The activities that follow are denoted by level of difficulty for the parent in
terms of preparation and materials.

*  Activities with one star require little preparation and few materials.

¥ Activities with two stars may require more preparation of materials,
such as books on tape.

*#%  Activities with three stars require the most preparation and/or materials
and are more extensive to complete.






COMPONENT 1
Phonemic Awareness

-3 T T

What is Phonemic Awareness?

Phonemic awareness is the ability to notice, think about, and work with the
individual sounds in spoken words.

Sound Matching Activities*

Materials: FErase board and erase board marker or paper and pencil; blackboard
and chalk.

Directions: Have your child sit and listen as you sound out letter sounds in words.
Then have him/her write down the individual sounds and then the
entire word.

Example:
Parent: Listen: I’'m going to say the sounds in the word “jam” - /j/ /a/
/m/. What is the word?

Child: Jam
Parent: Say the sounds in the word “jam.”
Child: /j/ /a/ /m/.

Parent: Now write the sound in “jam”: /j/, write j; /a/, write a; /m/,
write m.

Parent: (Writes jam on small erase board.) Now we’re going to read
the word “jam.”

Source: Armbruster, B., Lehr, F., & Osborn, J. (2001). Put reading first: The
research building blocks for teaching children to read. Washington, DC: National
Institute for Literacy (available online at www.nifl.gov)






Additional Suggestions for Sound Matching:
Materials: None. Include word games, rhymes, and riddles.

Directions: To generate examples of a word beginning with a particular sound, the
following nursery rhyme may be used “This Little Piggy.” The parent
says the nursery rhyme first then the phoneme sound, not the letter
name. Then the parent and the child say the phoneme sound.

This little piggy went to /m/
This little piggy stayed /h/
This little piggy had roast /b/
This little piggy had /n/

And this little piggy cried,
/wl, Iwl/, Iwl/, all the way /h/.

Websites:
*  www.-personal.umich.edu (for examples of other nursery rhymes)
* www.starfall.com, www.riverdeep.com (to practice phonemic awareness
skills)
* http://members.tripod.com/~ESL4Kids/phonics.html (worded for teachers
but activities can be modified)

Source: Yopp, H.K. (1992). Developing phonemic awareness in young children.
The Reading Teacher, 45(9), 696-703.






Nonsense*

Materials: Book of familiar stories or poems

Directions:

1. Invite your child to sit down and close his/her eyes so that he/she can

concentrate on what he/she will hear.

2. Recite or read aloud a familiar story or poem to your child but, once
in a while, by changing its words or wording, change its sense to
nonsense. The children’s challenge is to detect such changes
whenever they occur. When they do so correctly, encourage them to
explain what was wrong. As the game is replayed in more subtle
variations across the year, it will also help to sharpen your child’s
awareness of the phonology, words, syntax and semantics of

language.

Additional examples for Nonsense:

Song a sing of sixpence

Baa baa purple sheep

Humpty Dumpty wall on a sat

Jack fell down and crown his broke

One, two shuckle my boo

I’'m a tittle leapot

The eensy weensy spider went up the spouter wat

One, two, buckle my shoe

Five, six, pick up sticks

Little Miss Muffet, eating a tuffet
sat on her curds and whey

Goldilocks went inside and
knocked on the door

The first little piggy built
himself a house of bricks

Reverse words

Substitute words
Swap word order
Swap word order
Swap word parts
Swap word parts
Swap word parts

Switch order
of events

Switch order
of events

Switch order
of events

Switch order
of events






Clapping Names*
Materials: None
Directions:

1. When you first introduce this activity, model it by using several
names of contrasting lengths.

2. Pronounce your child’s first name, syllable by syllable, while clapping
it out, before inviting your child to say and clap the name along with
you. After each name has been clapped, ask, “How many syllables did
you hear?”

3. Don’t forget last names, too! It is easy to continue clapping other
words and to count the syllable in each. If a name has many syllables,
you may need to let your child count the syllables as they are clapping

Additional suggestions for Clapping Names:

* Ask your child to clap and count the syllables of their first and last names
together.

* After determining the number of syllables in a name, ask your child to hold
two fingers horizontally under his/her chin, so he/she can feel the chin drop
for each syllable. To maximize the effect, encourage your child to elongate
or stretch each syllable.

* As follows, this activity can be done to a rhythmic chant, such as “Bippity,
Bippity Bumble Bee” Example: Bippity, bippity bumble bee, tell me what
your name should be.





COMPONENT 2

Phonics

What is Phonics?

Phonics is instruction that teaches children the relationships among the letters of
written language and the individual sounds of spoken language. It teaches children
to use these relationships to read and write words.

The following are different labels to describe these relationships: letter-sound
associations, letter-sound correspondences, sound-symbol correspondences.

Letter-Sound Associations*

Materials:

Directions:

Old magazines or clip art/images found on your computer/internet to
remember letter shape and sound; index cards or card stock to make
alphabet cards, sandbox, beans glued to construction paper to trace
new letter-sound; Scrabble or Boggle game pieces to teach sound
sequencing and blending.

Use pictures that will help your child remember the letter shape and
sound. For example, present the letter “0” as a drawing of an octopus,

(1P

the letter “m” as two mountains, the letter “€” as an egg, and the letter

(194

s’ as a snake.

Have your child create his/her own set of alphabet cards. On each
card have him/her write a letter and then draw a picture of a word that
begins with that letter.





3. If your child has difficulty retaining phonic elements, add a tactile
component, such as tracing new letter-sound combinations as they are
learned.

4. Use letter tiles to teach the concept of sound sequencing and blending.
Arrange a given set of tiles and have your child attempt to pronounce
real or nonsense words.

Additional suggestions:

* Teach your child new words in families. Select common word patterns,
such as at or am, and then identify and practice common words in the family
such as “sat,” “bat” and “rat.” Help your child learn to identify the patterns
rapidly and automatically.

* As your child learns sight words, place them in a word box and create word
families around them. You can use an index or recipe box for the word box.

*  When your child is working with one particular word ending such as ing or
ed, color code it each time it appears in the text prior to reading the passage
(use a highlighter for color-coding).

* Teach your child how to use a dictionary and its pronunciation symbols to
pronounce unfamiliar words.

10






* Introduce your child to the many different and fun ways technology can
deliver information and encourage reading. From low-tech tools, such as
educational television shows, to more high-tech tools, such as computer
software programs aimed at improving phonics and other reading skills,
technology can increase children’s independence and confidence so they are
able to accomplish certain tasks-such as reading assignments-on their own.

Websites:
* SchwabLearning.org-designed specifically for parents
* SparkTop.org-created expressly for kids ages 8-12 with learning difficulties.

Source: Mather, N. & Jaffe, L.E. Woodcock-Johnson III: Reports,
recommendations, and strategies (2002). New York: John Wiley & Sons.

Word Attack*

Materials:

Directions:

1.

Index card.

Prompt your child to apply a chain of word-attack skills whenever
he/she misreads a word. Give these cues in descending order. If your
child correctly identifies the word after any cue, then stop delivering
cues at that point and direct him/her to continue reading. NOTE: To
avoid too many reading interruptions, do not correct minor errors
(e.g., misreading or omitting the or a, dropping suffixes such as —s, ed,
or —ing).

. “Try another way.” This cue is given directly after a reading error and

alerts the your child to the fact that he/she has misread the word.

. “Finish the sentence and guess the word.” The child is encouraged to

make use of the sentence context to discover the correct word
pronunciation.

“Break the word into parts and pronounce each one.” Direct your
child to sound out the segments of a word independently.

11






5. Using an index card, cover over parts of the word and let your child
sound out only the part of the word that is visible. This approach
teaches him/her a method for reducing the amount of visual
information in each word.

6. “What sound does * “make?” As you cover selected parts of the
word with an index card, your child is directed to use phonics
information to sound out the word.

7. “The word is . If your child cannot decode the word despite
your support, then supply the word. Direct him/her to repeat the word

and to continue reading.

Source: www.interventioncentral.org

12





COMPONENT 3
Reading Fluency

What is Fluency?

. Speed + Accuracy= Fluency

. Fluency means reading quickly and in a meaningful way.
. It’s decoding and comprehending simultaneously.

. It is smooth and effortless reading.

. It involves freedom from word identification problems.
Fluent Readers....

. Recognize words automatically.

. Read aloud effortlessly and with expression.

. Do not have to concentrate on decoding.

. Can focus on comprehension.

Some Factors that Inhibit Fluency....

. Unfamiliarity with text

. Limited vocabulary

. Difficulty with syntax

. Decoding breakdown.

Read Alouds *

Materials:  Story

Directions: Dramatize your voice as you read. Your child will delight in hearing
words “come to life.” Take turns reading different parts, or invite

your child to act out each role as you share stories aloud.

Source: Fitzpatrick, J. (1997). Phonemic awareness: playing with sounds to
strengthen beginning reading skills. Huntington Beach, CA: Creative Press.
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Paired Reading*

Materials:

Directions:

1.

Story

Let your child choose the reading material and show interest in the
chosen book. Talk about the title, cover, and find out if your child has
any knowledge about the particular topic. Ask your child what he/she
expects might happen during the story.

. Read all the words out loud together with your child adjusting for rate

so that the language is still fluent and meaningful. When an error is
made, repeat the word and have your child state the word as well.
Then proceed to reading out loud together again.

. When the reading gets easier, prearrange some nonverbal signal with

your child, such as a nudge or a hand squeeze, to indicate to you that
he or she wishes to read alone.

Additional suggestions for Paired Readings:

*  When your child comes to an unknown word, wait 5 seconds to allow your
child to figure it out.

* After reading a short story or chapter each day, start the following day by
talking about what happened in the story.

* The suggested amount of time to spend on this strategy is 15-20 minutes per

day.

* When working with your child provide praise,
praise, and more praise.

14






Automatic Reading**

Materials: Stories, tape recorder, cassette tape, books on tape and local library
card.

Directions:

1. Have your child choose a few books of interest that he/she would like
to hear aloud.

2. Record your own voice while reading the text fluently.

3. Have your child repeatedly listen to the tape while reading along, until
he or she is able to “sound like the parent” without the tape.

Additional suggestions for Automatic Readings:

* You may wish to purchase books on tape or check some out that are readily
available at your local library and bookstores.

=
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Popcorn Reading *
Materials:  Story
Directions:
1. Have your child select a book of interest to read together.

2. Begin by reading the story aloud to your child and read no more than
a few sentences of the first page of the story.

3. After a few sentences, stop and call out “popcorn” to signal to your
child that your turn is over and that it is his/her turn to continue

reading.

4. Your child then reads a few sentences and calls out “popcorn”
whenever he/she wants to turn it back to you.

Additional suggestions for Popcorn Reading:

* You may decide to vary the directions by calling out “popcorn” at the
end of each sentence or at the end of every page. However, keeping it
spontaneous will encourage your child to follow along more and keep
his/her attention.

* When calling popcorn, and turning it over to the next person, the

transition should be quick and without interrupting the natural flow of the
story. The next reader should be able to jump in quickly, thus the name

“popcorn”.
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Hot! Hotter! Hottest! ***

Materials: Books, paper or poster board, colorful markers and reward of your
choice. Keep reward simple (e.g., favorite snack, trip or one on one
time).

Directions:

1. Help your child choose a goal, such as reading five books in a week.
Help him/her reach that goal by taking him to the library to select and
borrow books.

2. Draw a goal chart in the form of a thermometer and track your child’s
progress by coloring in the “mercury” of the thermometer as he/she
takes steps towards reaching that goal. Mark the points on the
thermometer to read “Hot,” “Hotter,” and “Hottest.”

3. Choose a proper reward and give it to your child when the mercury
reaches the “Hottest” section of the thermometer.

Phrased Readings ***
Materials: Poems, sentence strips and markers.
Directions:

1. To help your child read phrases better, begin with a terrific poem.
(See resources below for suggestions)

2. Select a poem and write its lines onto sentence strips, which serve as
cue cards, to show your child how good readers cluster portions of

text rather than saying each word separately.

3. Hold up strips one at a time and have yourself and your child read the
phrases together.

17






Resources for Poetry Books:

* Prelutsky, J. (2000). The random house book of poetry for children.
New York: Random House.

* Schenk de Regniers, B., Moore, E., White, M.M. et al. (1998). Sing a
song of popcorn: Every child’s book of poems. Scranton: Scholastic.

* Martin Jr., B., Archambault, J. & Brogan, P. (1986). Treasure chest of
poetry. Allen, TX : DLM Teaching.

e Prelutsky, J. (1999). The 20" century children’s poetry treasury. New
York: Knopf.

Reader’s Theatre ***

Materials: Books for reader’s theatre (see resources), copy of script, props,
costumes.

Directions:

1. Give your child a copy of a script and read it aloud as you would any
other piece of literature. (See resources below for script sources).

2. After you read aloud, repeat the script then read the script together.

3. After you and your child have had enough practice, choose a character
for your part and allow your child to choose a part.

4. Put together a few props and costumes and invite other family
members and friends of your child to attend the performance.

Other suggestions for Reader’s Theatre:

* You may invite other family members and friends to participate and take on
a role in the script.

* Encourage your child to make eye contact with the audience and hold his/her
script at chest level to avoid hiding his/her face.

18





* You may also want to videotape the performance so that you can all review
it later. In doing so, you will show your child that he/she is indeed a fluent
reader.

Additional Suggestions: Use video camera.
Resources:
Braun, W. (2000). 4 reader’s theatre treasury of stories. Braun & Braun.

Bauer, C.F., (1991). Presenting reader’s theatre. Bronx: H.W. Wilson.

Barchers, S.1., (1993). Reader’s theatre for beginning readers. Englewood,
CO : Teachers Ideas Press.

Blau, L. (2000). The best of reader’s theatre. One From the Heart
Publications (available on line at www.lisablau.com).

i =N
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COMPONENT 4
Vocabulary

What is Vocabulary?

Vocabulary is the name for words we must know in order to listen, speak, read,
and write effectively. There are strong connections between the size of a child’s
vocabulary, how well they comprehend what they read, and how well they do in
school.

How do children learn vocabulary?

Children learn indirectly, by hearing and seeing words as they listen, talk, and
read; and directly by parents and teachers teaching them the meanings of certain
words.

Source: National Institute for Literacy www.nifl.gov/partnershipforreading
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4 square*

This strategy is very useful for learning new vocabulary terms,
particularly in science and social studies (non-fiction).

Materials: Index card, paper, pen or markers.

Directions:
1. Divide an index card into 4 squares.
2. Write the targeted word in the top left hand square.
3. Write the definition in the bottom left hand square.

4. Write a personal association for the word in the top right hand square.
It should be a word that helps you remember the new word.

5. Draw a picture to help you remember the word.

Example 1:

Cottage Cabin at the lake

A small house (Draw a picture here)

Example 2:

Gift The Playstation I got on my birthday

A present; something you give to | (Draw a picture here)
someone

21






Concept Map*

Concept Maps help to connect related ideas and organize thinking.
Materials: Child’s spelling list or dictionary, paper, pencil and paper.

Directions:

Start with a vocabulary word and its corresponding definition.

2. Then have your child write down any words he or she can think of
related to the word or its definition.

3. Finally, write down concrete real-world examples of when the word

has been observed by the child.

[

Example:

Properties/
Examples Associations

Vocabulary

Word
Competition @
Challenger

Definition

(contest
between two
rivals)
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“My father owns....”*
This activity uses real world associations to help expand vocabulary.

Example:  “My father owns a grocery store, and in it he sells something that
begins with the letter ‘B’ ... Then your child can supply the answer.
Another variation is “My father owns a school, hospital, park, movie

theater, stadium, arena...”

Additional Suggestions:
Use letter sounds to substitute for letter names.
Additional categories can be substituted for letter names such as

colors or descriptive categories such as “heavy” or “small.”

Source: www.familyeducation.com
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Daily Word Categories™

Daily Categories can introduce essential vocabulary and teach
valuable academic and social lessons:

Qualities to make friends

helpful
caring
sincere
share
compassion
generous

SN o e

Things to do when in trouble
1. be truthful

admit

discuss

listen

be polite

show eye contact

SRRl

Things you can measure

weight
length
volume
temperature
distance
time

SN e e

Additional Suggestions: Other categories may include: shapes, sizes, emotions,
frequency, opinions others have about you, advantages of learning to read.

Source: www.wordcentral.com
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Posting Vocabulary*

Materials: Index cards, spelling list.
Directions:

1. Post child’s spelling list on the refrigerator.

2. Each week a family member can pick a “Word of the Week” and
everyone in the family tries to use that word as much as possible in
everyday conversation.

3. For younger students post identifying cards labeling objects around the
house to aid in visual recognition and spelling.

Source: www.wordcentral.com

Websites for vocabulary building:

www.vocabulary.com

www.tampareads.com/vocabulary/FCAT/bothFCAT.htm
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COMPONENT 5
Comprehension

What is Comprehension?

Comprehension is the ability to understand material that is read. Specific reading
comprehension strategies can be taught to your child in order to help him/her
understand printed text. Phonemic awareness, phonics, fluency, and vocabulary are
all needed for comprehension.

Source: Helping Limited English Proficient (LEP) Children Develop Reading
Skills: Recommendations for Parents developed by Broward County Public
Schools.

Choosing a Book
Directions:

1. Find a book that is at your child’s reading level. If your child is
struggling when sounding out words, the text is too difficult and they will
not understand what they are reading. If you are not sure about your
child’s reading level, ask his/her teacher.

2. A rule of thumb: When choosing a book for your child, have him/her
read the first ten words of the story. If your child can read the words

easily, then it is most likely written at an appropriate level for him/her.

3. Make sure the subject of the book is of particular interest to your child.
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Pre Reading*
Directions: Before reading a book, pre-reading strategies will help your child
prepare for the text as well as make connections to what he/she

already knows.

1. Look at the title. This helps your child anticipate what the story is
about.

2. Preview text-look at pictures, bold print, and graphics.
3. Make predictions. Ask, “What do you think this is about?”
4. Make a connection. Ask, “What do you know about this topic?”

5. Provide important background information relevant to the selection in
order to expand knowledge.

During Reading

A good reader thinks about the meaning of a story. While reading,
help your child by:

1. Grouping information into chunks. Read a paragraph or divide the page into
halves or thirds. Ask, “What was this about?” If your child cannot
summarize what was read, have him/her read it again.

2. Interact with the text while he/she reads by asking questions-Who? What?
Where? Why? And How?

3. Encourage your child to ask questions about what he or she is reading.

Post Reading

After reading, ask your child open ended questions. For example:
* What is the main idea.....?
* What happens after....... ?
* What part of the story did you like best?
*  What would you change in the story?
* What is your opinion of (characters, events, ideas)........ ?
*  What is the best solution to the problem of....... ?
*  What would happen if...... ?
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Make a Book**

Turn your child’s written stories into a homemade book. Making
books is a multi-step process from planning to writing to producing
the final product.

Materials: Construction paper; yarn or ribbon; heavy paper or cardboard;
colorful cloth or wrapping paper; paste; safety scissors.

Directions:

1. Paste pages of your child’s written story onto pieces of construction
paper. For younger children, have them dictate the story to you. You
may need to guide your child and help him/her organize the
beginning, middle, and end of a story.

2. Discuss the order in which the pages should go.

3. Number the pages.

4. Make covers for the book with heavy paper
or cardboard. You might want to paste
colorful cloth or wrapping paper onto the

covers.

5. Punch holes in the pages and the covers.

6. Bind the book together by lacing the yarn
or ribbon through the holes. Make knots in the loose ends or tie them
in a bow so that the yarn or ribbon won’t slip out.

Source: www.abc-read.com

Sequencing Fun®
Materials:  Short story, strips of paper, construction paper and glue.

Directions:
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. Read a short story to your child or have your child read to you.
. In advance type up key events to the story and cut them out into strips.

. Have your child read the strips out loud.

Have the child place the strips in the correct order and glue on to
construction paper.

Additional Suggestions: Take one of the sentence strips and cut each word into its
own individual strip. Have the child put the sentence back together in the correct

order.

Source: www.abc-read.com

Story Dictations®

Materials:

Directions:

1.

Pen and paper or computer for adult. Markers or crayons and paper
for child.

Sit down with your child at the computer or with pen and paper.
Explain to him/her that you want him/her to tell you a story and you
will write it down. Your child is going to be the author!

. As your child dictates the story, you type or write. Remember, this is

your child’s story so don’t add your own words.

. When your child is finished, you read back the story. Ask your child

if this is what he/she wanted to say or if he/she would like to make
changes.

Print the final copy and encourage your child to draw a picture to
compliment the writing. Post it proudly where other family members

can read, enjoy and compliment the budding author!

Note: Even children as young as three years old can engage in this
activity. Make it fun and don’t get caught up in expecting perfection.
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Websites:

www.rhlschool.com/reading.htm
readingonline.org/articles/handbook/pressley/index.html
www.edict.com.hk/vic/comp/readcomp.htm
http://curry.edschool.virginia.edu/go/readquest/strat/
www.tengrrl.com/tens/016.shtml
www.busyteacherscafe.com/wspages/reading.htm
www.teach-nology.com/gold/

Source: www.abc-read.com
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READ ALOUD REMINDERS
Choosing the book

¢ Go to the library regularly and help your child choose some books each
time.

¢ Encourage your child to pick a variety of books (fiction and non-fiction).

¢ Vary the texts from simple to more complex.

R/

*» Re-read the same books if your child chooses.

‘0

% Be flexible. If your child doesn’t seem to like the book you’re reading, try
another one.

Introducing the book

*¢ Model holding the book.

¢ Look at the front of the book.

¢ Read the title, pointing to the words.

+¢ Point to the author and illustrator.

¢ Look at the picture on the front cover, and use it to stimulate your child’s
interest in the book.

¢ Show the title page.

Reading the book

¢ Point to the words a you read the book.

¢ Point to the first word on the left page.

¢ Follow the words from left to right.

¢ Answer any questions your child may have about the book.
¢ Read slowly and with expression.

** Seek points of interest in the illustrations.
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Resources

Locating Materials

Is Your Child at a Title I School?
Title I Schools offer free educational materials on loan (books, filmstrips,
story tapes, flash cards, educational games, equipment and videos)
For Information call (754) 321-1410 or (754) 321-1421

Request a copy of the book “Helping Your Child Become a Reader” published
by US Department of Education. See
http://www.ed.gov/offices/OIlA/pfie/reading or call 1-800-USA-LEARN

Visit your local library
Libraries not only have educational CDs, tapes, videos and books, they also
provide opportunities for children and families to come together for story
times, crafts, learning with computers, etc. Get a library card for your child
so he/she will be encouraged to check out books. Participate in the Reading
Across Broward program at your local library and at the school. Children
record on a log the number of books read over the summer and receive
prizes.

Visit your local Super stores and computer/technology stores
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Helpful Questions to ask Your Child’s Teacher

* (Can you show me my child’s school based assessment results? Of the 5
components of reading, in what area(s) does my child need help?

* What are my child’s strengths as they relate to the 5 components of reading?

* Are there websites associated with my child’s reading book (e.g., Harcourt) and
ways to reinforce the skills being taught in class?

* What is my child's independent reading level?

As a way to monitor your child’s progress, remember to ask these questions
periodically as many of these assessments are given throughout the year.

Hope these suggestions and activities are something you and your child find useful.
Remember that your involvement with your child’s education is the most important
indicator of your child’s success.

Happy Reading!
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STRATEGY VS. INTERVENTION

STRATEGY INTERVENTION

D Generally, a strategy is: Targeted interventions:

E * A loosely defined collective term that is often used * Are based on student needs.

F interchangeably with the word “intervention”; however they Suppl b led ) cul

are NOT the same. i upplement the general education curriculum.

I . , o .

N * Are generally considered effective instructional and behavioral Area syste.mat.lc compllatlon of W?H researcheq or evidence-

practices rather than a set of prescribed instructional based specific instructional strategies and techniques.

;‘ procedures, systematically implemented. e Fall under the Tier 2 or Tier 3 umbrella

I *  Generally fall under the Tier | umbrella *  Are specifically progress monitored (every two weeks for Tier 2

(0] Teacher strategies are documented in the Teacher and every week for Tier 3)

N Strategies/Activities section of BASIS Interventions are documented within the RtI section of BASIS in
the appropriate form provided (Tier 2 record/ Tier 3 record for
either academic or behavior)

E ® Cooperative learning groups * Wilson Reading Program

X ® Peer buddy/tutor * Journeys

A * Advanced Organizers ® Check-in / Check Out Program

M * Extrapractice * Go Math Soar To Success

P Making the connection to real life: Strategies are like the i Making the connegtion to real life: Using the same

s P 1 h Idseead

L home remedies you take for something. For example, a example, 1nterv§nt.10ns are when you W(,)u . see a doctor

E cold: juice, liquids, cough drops, over the counter : and get. a prescription for a proven medication that would

medicines : work directly to attack the symptoms you have and the

T ; i diagnosis that has been determined.

AS ® Good classroom instruction — engaging curriculum — * Small group or one-on-one instruction
PART opportunities to respond — defined systems and routines e  Positive Behavior Intervention Plans
OF:
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The School Board of Broward County, Florida
STRUGGLING K-12 MATHEMATICS CHART 2010-2011
Mathematics Assessments and Supplementary Interventions for Struggling Math Students (including ESOL and ESE)

S The following assessments determine mathematics instructional levels for students:
2 » Go Math! Pre-Requisite Skills Assessment (Grades K-5)
2 * Publisher-made Diagnostic and Placement Tests (Grades 6-12)
& e AGS: Math Level Indicator (MLI) (Grades 4-5)
HOUGHTON MIFFLIN HARCOURT
x & Go Math! (Grades K-5)
_§ g Reteach Book GLENCOE/McGRAW-HILL HOI(.Zr:;I:S[L(_)ll:)G AL PEARSON
<8 Strateg_ ic Interventl_on Glencoe Connects gPIus) (Grades 6-8) IDEA Works! (Grades 6-12)
e Intensive Intervention Math Triumphs Are You Ready? Intervention and Enrichment MATH XL FOR SCHOOL
(All arfﬁzlz :gj fvli’tﬁqr::ihgnlggsoﬁsciuﬁ;t)eria Is) Focus on SSS Intervention for Algebra EOC
g INNOVATIVE LEARNING MATH TEACHERS PRESS HOUGHTON MIFFLIN
3 CONCEPTS Moving with Math® Levels A-D (Grades 1-12) GREAT SOURCE NORTHPOINT HORIZONS (Grades 4-5) For Level 1 students
3 (Grades K-5) Moving with Math® Math by Topic (Grades 1-12) (Grades K-5) (Grades 3-8) Knowing Mathematics
& Touch Math Primary Connections (Grades PreK-2) Math in Focus Math Elevations
BIG and SUPPORTING IDEAS
\ NUMBER and OPERATIONS | \ GEOMETRY and MEASUREMENT |
ETA CUISENAIRE BESTQUEST
* FractionWorks® (Grades 3-8) * Math’scool® (Grades 6-8)
* Hands-on Standards (Grades PreK-8) ETA CUISENAIRE
* The Super Source® (Grades PreK-8) * GeometryWorks™ (Grades 3-5)
Cambium Learning Sopris * Hands-on Standards (Grades PreK-8)
)] e Trans Math*For Level 1 Students (Grades 5-9%) + MeasureWorks® (Grades 1-5)
6 « Inside Algebra(rormerly Algebra 1 Rescue) (Grades 8-12) * The Super Source® (Grades PreK-8)
o * Vmath (Grades 2-8) WALCH PUBLISHING
= TRIUMPH LEARNING * Geometry Hands-On Math Series (Grades 6-8)
(@)  Ladders to Success (Grades 3-8—All Strands) WRIGHT GROUP/McGRAW-HILL
(7)) WRIGHT GROUP/McGRAW-HILL * Moving On with:
) * Hands-On Base Ten Blocks (Grades K-3) Pattern Blocks (Grades K-6)
(14 * The Decimal Factory (Grades 5-8) Geoboards (Grades 4-6)
* The Fraction Factory (Grades 3-8) Tangrams (Grades 4-6)
=
(@) BECON (SBBC) BECON (SBBC)
= * Math Alive (Grades 3-5) * Measuring Up (Grades 3-8)
= DIDAX * Putting Geometry on the Map (Grades 3-8)
E « Addition Facts in Seven Days (Grades 2-4) \ DATA ANALYSIS |
> * Multiplication Facts in Seven Days (Grades 3-5) ETA CUISENAIRE
o \ ALGEBRA \ * Hands-on Standards (Grades PreK-8)
L ETA CUISENAIRE * The Super Source (Grades PreK-8)
= + Hands-On Equations® (Grades 4-8) SCHOLASTIC
E * Hands-on Standards (Grades PreK-8) * Super Graphs, Venns, & Glyphs (Grades K-5)
* The Super Source® (Grades PreK-8) WALCH PUBLISHING
» 24® Games (Grades 4-8) » Data Analysis & Probability (Grades 6-8)
* AlgebraWorks™ (Grades 3-6) Hands-On Math Series
GREAT SOURCE PROBABILITY
* Every Day Counts—Algebra Readiness (Grades 6 & Up) CREATIVE PUBLICATIONS
WRIGHT GROUP/McGRAW-HILL * What Are My Chances? (Grades 6-9)
e NIKTU (Grades 3-8) LEARNING RESOURCES
» Algebra Thinking-First Experiences (Grades 5-8) » Data, Chance & Probability (Grades 4-6)

Core Curriculum Department 8/4/10 Page 1 of 4





The School Board of Broward County, Florida
STRUGGLING K-12 MATHEMATICS CHART 2010-2011
Mathematics Assessments and Supplementary Interventions for Struggling Math Students (including ESOL and ESE)

—
s E The following assessments are diagnostic tools for all mathematics strands:
a g * PEARSON ASSESSMENTS (formerly AGS): Key Math-3 (Ages 4-22)
E a * PRO-ED PUBLISHER: Test of Early Mathematical Ability (TEMA-3) Grades Pre-K-3
Z | 0 * PRO-ED PUBLISHER: Comprehensive Mathematical Ability Test (CMAT) Grades 3-8
<
(8]
~ E The following assessments are diagnostic tools for all mathematics strands:
3 g * PEARSON ASSESSMENTS (formerly AGS): Group Mathematic Assessment and Diagnostic Evaluation (GeMADE) Grades K & Up
('5 g * PRO-ED PUBLISHER: Test of Mathematical Ability (TOMA-2) Grades 6-12
g * Stanford Diagnostic Mathematics Tests (SDMT) Grades 1-8
‘zﬂ o The following assessments monitor progress for all mathematics strands:
=9 * Mini-Assessments (Grades K-8)
o * Publisher-made Chapter Tests (Grades K-12)
= 8 * Publisher-made Big Idea Benchmark Assessments (Grades K-5)
g E » AIMS Web: Monitors Progress for Computation/Number Sense
=
GREAT SOURCE Apex Learning (Algebra & Up) Riverdeep Math (Grades K-8)
» Math to Learn and Teacher Resource Book (Grades 1-2)
» Math to Know and Teacher Resource Book (Grades 3-4) Compass Learning Pearson
» Math at Hand and Teacher Resource Book (Grades 5-6) e Odyssey (Grades PreK-8) ¢ (CCC) Successmaker (Grades K & Up)
» Math on Call and Teacher Resource Book (Grades 6-8)
* Algebra to Go (Grades 8-12) FCAT Explorer (Grades 5 & Up) Suntex International Inc.
* Geometry to Go (Grades 8-12) e First in Math (Grades 1-8)
Geogebra
CRYSTAL SPRINGS BOOKS www.geogebra.org (Grades 3 & Up) Tabula Digita (Grades 3-8)
] 8 Step Model Drawing (Singapore Math) by Hogan & Forstein
‘2’ G Illuminations Texas Instruments
g EVERGLADES K-12 PUBLISHING 9 www.nctm.org (Grades 4-8) www.education.ti.com (Grades 5 & Up)
T * Next Generation Florida (Grades 2-10) )
g Mathematics Standards E Inspiration Tom Snyder Productions
v - Algebra Q e Inspire Data (Grades 4-8) e FASTT Math (Grades 2 & Up)
a - Geometry = « Fraction Nation (Grades 4-8)
(=] National Library of Virtual ¢ Go Solve (Grades 3-6)
Manipulatives ¢ Graph Club (Grades K-4)
http://nlvm.usu.edu (Grades K-12) ¢ Graph Master (Grades 4-8)
Neufeld Learning Voyager Learning
e Understanding Math  (Grades 6-8) ¢ VmathLive (Grades 2-8)
Secondary Mathematics Wiki
(Free resources from Core Curriculum)
. http://secondarymathematics.pds-
hrd.wikispaces.net/
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The School Board of Broward County, Florida

STRUGGLING K-12 MATHEMATICS CHART 2010-2011
Mathematics Assessments and Supplementary Interventions for Struggling Math Students (including ESOL and ESE)

TEACHER REFERENCE BOOKS

ASSOCIATION FOR SUPERVISION AND CURRICULUM DEVELOPMENT
* Robert Marzano, Debra Pickering, and Jane Pollock, Classroom Instruction That Works
» Carol Ann Tomlinson, How to Differentiate Instruction In Mixed-Ability Classrooms

LAWRENCE ERLBAUM ASSOCIATES
* Liping Ma, Knowing and Teaching Elementary Mathematics

MATH SOLUTIONS PUBLICATIONS
* Marilyn Burns, About Teaching Mathematics

NATIONAL ACADEMY PRESS
e Adding It Up-Helping Children Learn Mathematics

NATIONAL COUNCIL OF TEACHERS OF MATHEMATICS
* Principles and Standards for School Mathematics
e A Research Companion to Principles and Standards for School Mathematics

PEARSON EDUCATION

« John A. Van De Walle, Elementary and Middle School Mathematics Teaching Developmentally, 5 ed.

* The Van De Walle Professional Mathematics Series, Teaching Student-Centered Mathematics
(K-3, 3-5)

* Helene Sherman, Lloyd Richardson, and George Yard, Teaching Children Who Struggle with
Mathematics (Grades K-3, 3-5)

* John A. Van De Walle, Teaching Secondary and Middle School Mathematics

VOCABULARY
RESOURCES

District’s Vocabulary Word Lists
FLDOE FCAT Glossary

Lonestar Learning

(Grades PreK-5)

(Grades 3-8)

* Target Vocabulary Pictures—Set 1/Set II (Grades 3-8)

* Target the Question

Options
* Math Tools

Perfection Learning
* Language of Math

Northpoint Horizons
¢ Math CAVS

Great Source
¢ ACCESS Math

(Grades 1-5)

(Grades 1-8)

(Grades 3-5)

(Grades K-5)

(Grades 5-12)

ETA/Cuisenaire
* CenterStage Math

(Grades 1-5)

PEARSON SKYLIGHT * VersaTiles (Grades K-10)
» Timothy McNamara, Key Concepts in Mathematics: Strengthening Standard Practice, (Grades 6-8)
Great Source
» Everyday Counts Partner Games (Grades K-5)

@ Wright Group/McGraw-Hill

E » Everyday Mathematics Games Kit (Grades PreK-6)
=

Z

Ll

o

E

<

=
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The School Board of Broward County, Florida
STRUGGLING K-12 MATHEMATICS CHART 2010-2011
Mathematics Assessments and Supplementary Interventions for Struggling Math Students (including ESOL and ESE)

For Students with Significant Cognitive Disabilities

(Access Points)
g
§ (Grades K-Upper Grades) (Grades K-8) (Grades K-4)
8 INNOVATIVE LEARNING CONCEPTS MAYER-JOHNSON LLC SAXON PUBLISHERS
E Touch Math Math Exercises for Nonreaders Saxon Math
2
o
=]
=
z
> (Grades 1-8) (Grades 3-8)
i PCI EDUCATIONAL PUBLISHING MATH TEACHERS' PRESS
E Basic Math Practice MOVinq with Math-Math bV TODiC
Levels A-B

Intellitools Classroom Suite (Grades PreK-8)

Attainment Inc.
> * Time Scales Software (Grades 3-8)
8 * Dollars and Cents Software (Grades 3-8)
|
=) Tobii ATI
il:) » Stages Math Number Sense (Grades K-3)
|u_.| » Stages (Grades K-8)

Unique Learning System (Grades K-3)
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Activities

TIER 1 TEACHER STRATEGIES AND ACTIVITIES
Area of Concern: ACADEMIC

| ]

Student | | Created
Number: By: |
Last | | First
Name: Name: |

School: | | School Grade
Number: |:| Level: |:|

Targeted Subject Area: (check all that apply)

O Reading

[ Math

] science

] social Studies
[] writing

[] Elective/Other

Targeted Concerns: (check all
that apply)
O Assessments/Testing
|:| Below-level skills
[ class participation
[ Grades
[] Homework
[] Organization of academic skills
[] organization materials
[] Work completion

Tier 1 Strategies should be effective for approximately 75% to 80% of the class
level. If not, the teacher needs to review and make necessary adjustments to
the classroom academic plan and/or its implementation.

Instructional Strategies Tried

[ Cooperative Learning

[ Core curriculum supports

[ Differentiated instruction

[ Direct teaching

[ ESE accommodations as designated in IEP
[ ESOL strategies

[ Organizational support (e.g. Graphic organizer, note taking, etc.)
[ Other volunteer help

[ Professional help

[ Parent volunteer help

[ Peer tutoring/buddy

[ Small group teaching

O Student data chat

O Teacher modeling

[ Teacher tutoring

[ Technology support/programs

[ 504 accommodations

Other Strategies Tried

O Organizational supports (e.g.
Academic planner, procedures,
etc.)

O Review recent screen results
(hearing/vision)

O Seating change

O Technology support/equipment





Home-School Communication Professional Consultations

[ Parent phone conference O Consulted with peer(s)

O Parent email conference [ Consulted with literacy coach

[ Parent in-school conference [ Consulted with math specialist

[ Weekly progress reports O Consulted with department/grade level chair
[ Daily progress reports O Consulted with school counselor

[ Consulted with school administrator
O consulted with ESOL Coordinator
[0 Consulted with ESE facilitator/specialist

0 Consulted with media specialist

Outcome:

Comment:

Print Form







Activities

TIER 1 TEACHER STRATEGIES AND ACTIVITIES

Student | | Created

Number: By:

Last | | First

Name: Name:

School: | | School
Number:

Area of Concern: BEHAVIOR
I —

L ]

Grade
Level:

[ ]

Externalized Behaviors of Concern: (check all that apply)

Internalized Behaviors of Concern: (check all that apply)

[l Physical aggression toward others or things
[l Verbally aggressive

O Arguing

[l Defiance/non-compliance
[ out of seat/area

[ Tantrums

] Not following directions
[] steals

[ impulsive

[] Talks excessively

[ uses profanity

[J Does not interact with teacher/peers

O Overly shy or timid

[ s teased or bullied

[ Does not participate in class/games

[ self injurious statements/behaviors

[ withdrawn

[ Belittles self or abilities

[] Clings to adults

[] Cries/appears sad

[] claims illness to avoid school or assignment

Specific Primary Target Behavior:

Choose the Most Severe/Disruptive/Debilitating
Behavior
(Choose only one):

Tier 1 Strategies should be effective for approximately 75% to 80% of the class level. If not, the teacher needs
to review and make the necessary adjustments to the classroom management plan and/or its implementation.

CLASSROOM MANAGEMENT STRATEGIES TRIED (Check all strategies tried with this student)

Teachers can be proactive by collecting and documenting written descriptions of interventions, data
collection, and progress monitoring for any future CPS Team meetings.

Taught specific expectations related to Target Behavior.

Daily/Weekly Progress Notes.
Individual student conference/data chat.
Taught problem solving skills.

Taught positive social skills.

Modified curriculum/differentiated instructions.
Modeled appropriate behavior.

Used corrective feedback.
Verbal/non-verbal prompts and cues.
Peer assistance/tutoring.

Student self-management strategies.
Contracting.

Time out.

OO0O0O00O0Oo00OoO0oOooOooo

Implemented strategies/reinforcement to increase demonstration of Goal (positive) Behavior.
Implemented strategies/reinforcement to decrease demonstration of Target (negative) Behavior.
Created and implemented class-wide positive behavior plan/token economy.






Home-School Communication
[ Parent in-school conference
[ Parent email conference
O Parent phone conference
[0 Weekly progress reports
[ Daily progress reports

Outcome:

OoO0oo00oao

Professional Consultations
Consulted with peer(s)
Consulted with behavior specialist
Consulted with school counselor
Consulted with school psychologist
Consulted with school social worker

Consulted with school administrator

Comment:

Print Form







| Print Form |

Tier 2 Behavior Intervention Record

Student Name:

Grade Level: Plan Date:

Primary Target Behavior: CPS Team chooses one Target Behavior. Team chooses most severe/disruptive/pivotal behavior.

[JExternalized Behaviors of Concern:

[] Internalized Behaviors Concerns

[ Arguing [ Belittles self or abilities
[ Defiance/non-compliance [] Claims illness to avoid school or assignment
1 Impulsive [ Clings to adults

[ Not following directions

[ Cries/appears sad

[] Out of seat / area

[J Does not interact with teacher/peers

[J Physically aggressive towards others or things

[] Does not participate in class/games

[ Steals

1 Overly shy or timid

[ Talks excessively

L] Self-injurious statements/behaviors

[J Tantrums

] Student is teased or bullied

[] Uses profanity

[ Withdrawn

[J Verbally aggressive

STEP 1: Problem Identification (Check all that apply)

When does the Target Behavior occur?
0 AM before start of classes

0 1% Period

0 2" Period

L1 3 Period

0 4™ Period

O 5™ period

O 6" Period

L1 PM after end of classes

Where does the Target Behavior occur? (Check all that apply)

[J] Bus/bus area
[] Cafeteria

] Classroom

] Hallway

[J Restroom

Frequency: How often does the Target Behavior occur?

(1-999)  times a/an: |

Duration: For how long does the Target Behavior last?

(1-60) | |

Intensity: Rate the severity of the Target Behavior: (Choose one)






STEP 2: Problem Analysis
Hypothesis: What is the likely cause/function of the Target Behavior? (Check one)

[0 Attention
O Avoidance of person/task

LI Internal stimulation

O Power

[ Seeking out person/task

O To receive tangible/activity

Goal Behavior: What is the Goal for the intervention?

Step 3 Implementation Design:
Brief Description of Intervention(s)*:

*Evidence-Based interventions can be found in the Behavior Intervention Resources list in the BASIS help folder and include:
CHAMPs, Encyclopedia of Behavior Management, PRIM, RIDE, and a few websites, including Intervention Central
(interventioncentral.org).

Who will teach student? Name: Position:
When? (Enter by date)
Who will implement intervention? Name: Position:

Frequency: When will intervention be implemented?
(1-999)  timesa/an:| |

Location: Where will intervention be implemented?
O Bus/ bus area

[] Cafeteria

[ Classroom

[J Hallway

O Restroom

Duration: How long will intervention be implemented?
From Date: End Date:






Materials:
What materials are needed to implement?

STEP 4: Implementation:

When will intervention be started?

Who will implement intervention? Name: Position:

Who will collect data/progress monitor? Name: Position:

What tool will be used to document implementation/outcome?
[J Frequency chart
L] Duration chart
O Latency chart
[ ODR (Office discipline referrals) analysis and chart

When will Baseline Data be collected? From date: End date:

Who will contact student’s home? Name: Position:

Step S: Follow Up:
When will the CPS Team reconvene to discuss?







| Print Form |

Broward County Public Schools
Tier 2 Individual Intervention Record — Academic

Student Name: Grade: Plan Date:

STEP 1: Problem Identification through data collection:

[ Assessments used to define the problem in Reading. (Check all that apply)
O BAT 1/BAT2

O CELLA

O CogAT (Cognitive Abilities Test)

O Cool Tools: Informal Reading Assessments by Project Central
O DAR

O FAIR

O FcAaT

O FORF

O In-program assessments

O IRl

O Peabody Picture Vocabulary Test (PPVT-III)
O Rigby

O Rosner Test of Auditory Analysis

O Running Records

O stanford Diagnostic Reading Test (SDRT)

[0 Treasures / DIBELS Oral Reading Fluency

O WADE

O Yopp/Singer Test of Phoneme Segmantation
O other:

[] Assessments used to define the problem in Math (Check all that apply)
O AGS: Math Level Indicator (MLI)
O BAT 1/BAT?2
O CogAT (Cognitive Abilities Test)
O EQY (end of year test)
O FCAT
O Go Math!
[ Pearson Assessments: Group Mathematic Assessment and Diagnostic Evaluation (G-Made)

O Pearson Assessments: Key Math-3





O Pro-Ed Publisher: Comprehensive Mathematical Ability Test (CMAT)
O Pro-Ed Publisher: Test of Early Mathematical Ability (TEMA-3)

O Pro-Ed Publisher: Test of Mathematical Ability (TOMA-2)

O Publisher-made Diagnostic and Placement Tests

O Stanford Diagnostic Mathematics Tests (SDMT)

O Other:

[] Assessments used to define the problem in Writing (Check all that apply)
O CELLA
O FCAT Writes
O In-house diagnostic prompts
O In-program assessments

O Other:

O Interviews (Check all that apply)
O Parent / guardian
O Previous teacher(s)

O Student

[0 Observations

O Student work samples (attach appropriate samples)
[ Criteria used to define the problem in the Organization category

O Interviews
O parent / guardian
O Previous teacher(s)

O Student

O Observations

O Student work samples (attach appropriate samples)

STEP 2: Problem Analysis:

Hypothesis: After reviewing assessments, data and criteria, what have you determined to be the area of

primary difficulty in which you will target for intervention? (Choose one area of difficulty and then drop down click
to the specific area you will target) *If you choose reading above, check to make sure level 1 and 2 students are placed properly
in intensive reading class before implementing additional interventions

[ Reading ] Math 1 Writing [] Organization






STEP 3: Intervention Design:

Choose Tier 2 Evidence-Based Intervention(s) to be implemented in addition to Tier 1

Links to Interventions

http://beep.browardschools.com/ssoPortal/pdf/Reading Resources/081309 200910K12CompReadPlan081209.pdf

http://www.broward.k12.fl.us/STUDENTSUPPORT/psychologicalservices/pdf/StrugglingMatHK12.pdf

http://www.interventioncentral.org/

What progress monitoring tool will be used to document implementation / outcome?
Choose one of the following assessments to monitor progress for reading.

References:
Elementary Assessment Instruments

K-12 Comprehensive Reading Plan:
http://beep.browardschools.com/ssoPortal/pdf/Reading Resources/081309 200910K12CompReadPlan081209.pdf

Choose one of the following assessments to monitor progress for mathematics.

Choose one of the following assessments to monitor progress for writing.

Choose one of the following assessments to monitor progress for organizational skills

Collect and graph baseline data. Use the same appropriate and objective measurement tool for each
data point in the graph (e.g. number or percent of vocabulary test items correct; how many words
correct per minute on equivalent forms of a fluency test; etc.)

Attach graphs to this printed Intervention plan (links to graphs below)

http://www.nces.ed.gov/nceskids/createagraph/
http://www.jimwrightonline.com/php/chartdog 2 0/chartdog.php
Individual Graph

Classroom Rtl Graph (25 students)

Goal: Must be tied to student achievement
(Example #1: By , student will increase words read per minute from ___to___.)

(Example #2: By
level increase.)

, student will utilize organizational skills targeted for completing class work resulting in at least one grade




http://beep.browardschools.com/ssoPortal/pdf/Reading_Resources/081309_200910K12CompReadPlan081209.pdf

http://www.broward.k12.fl.us/STUDENTSUPPORT/psychologicalservices/pdf/StrugglingMatHK12.pdf

http://www.interventioncentral.org/

http://beep.browardschools.com/ssoPortal/pdf/Reading_Resources/081309_200910K12CompReadPlan081209.pdf

http://www.nces.ed.gov/nceskids/createagraph/

http://www.jimwrightonline.com/php/chartdog_2_0/chartdog.php

http://www.broward.k12.fl.us/STUDENTSUPPORT/psychologicalservices/pdf/CPS%20STUFF/Individual%20Graph.xls

http://www.broward.k12.fl.us/STUDENTSUPPORT/psychologicalservices/pdf/CPS%20STUFF/Classroom%20RtI%20Graph%20%2825%20students%29.xls



STEP 4: Implementation:

Frequency:
When will intervention be implemented?

Location:
Where will intervention be implemented?

Duration:
How long will intervention be implemented?
From Date: End Date:

Materials:
What materials are needed to implement the intervention?

When will the intervention be started?

Who will implement intervention?

Who will collect data / progress monitor?

How often will progress be monitored?

Who will inform student of the academic plan?
Name: When? (By date)

Who will contact student’s home?
Name: When? (By date)

STEP 5: Follow up:
When will the CPS Team reconvene to discuss? Date:







| Print Form |

Tier 3 Individual Behavior Intervention Plan

Student Name: Grade:

Student Data: (Enter relevant data below):

Functional Behavioral A ment (FBA

FBA Date:

Rationale:
O The student is engaging in behavior that places them or others at risk of harm and or results in
substantial property damage.

[0 Behavioral concerns may result in exclusion from participation in activities or settings with peers.
O The education team is considering a more restrictive placement due to behavioral concerns.

[0 The student’s behavioral difficulties persist despite consistently implemented behavior management
strategies (Tier 2) based on a less comprehensive or systematic assessment.

Student Profile:
Describe the student’s strengths, skills and interests:

Describe the student’s limitations

Target Behavior:
What is the specific behavioral difficulty identified for increase or decrease?

Baseline estimate: (Use Tier 2 data, if available)
When does the Target Behavior occur? (Check all that apply)
[] AM Before start of classes

[ 1st Period
[] 2nd Period
[ 3rd Period
[ 4th Period
[ 5th Period
O 6t Period
[ PM after end of class





Where does the Target Behavior occur? (Check all that apply)
[ Bus / bus area

[ Cafeteria
[J Classroom
[J Hallway

[J Restroom

Frequency: How often does the Target Behavior occur?
(1-999) times a/an: | |

Duration: For how long does the Target Behavior last?
(1-60) | |

Intensity: Rate the severity of the Target Behavior: (Choose one)

Record Review: (Check all that apply)
O curriculum/IEP O disciplinary records

[Janecdotal/home notes [ psychological evaluation

Relevant information obtained:

[ previous intervention (Tier 2)

[ other

Indirect Assessments: (Interviews)

[ student [ parent/guardian
[JESE Teacher []school administrator
Other:

Direct Assessment: (Fill in specific data collection)

[ general education teacher

[]related service provider

Data Type: Date:

Conducted by:

O A-B-C

[ Scatter Plot

[ Frequency

O Duration

[ Latency

O

O

O

Relevant information obtained:






Setting Events: (Variables that affect the student’s behavior)

Summary: (Hypothesis Statements)

Patterns: (As identified by data collection)

When this occurs:
(circumstance)

the student does: (behavior)

to get or avoid: (consequence)

Outcome: (Based on FBA)

[0 Recommended Interventions:

[ A Positive Behavioral Intervention Plan (PBIP) to be developed

[J FBA completed: Date:

Name of Student:

Completed by:

Grade:

Team Members present:

Date of Meeting:

Position:

Positive Behavioral Intervention Plan (PBIP)

NAME

POSITION






Goals of Intervention: (social, educational, etc.)

Description of Intervention(s): (strategies based on FBA)

Proactive Strategies: (environmental adjustments to make Target Behavior unnecessary)

Replacement SKills: (positive skills to replace the function of the Target Behavior)

Consequence Strategies: (reinforcements for positive behavior not problem behavior)

Generalization Strategies: (implementation across time, people and settings)

Maintenance Strategies: (including fading process)

Crisis Management:
Are Crisis Management procedure needed to ensure safety and de-escalation of the student’s behavior in
emergency situations? ] No [ Yes, Describe below:

Monitoring:
What tool will be used to document implementation/outcome?

[ Duration chart
[1Frequency chart

[ Latency chart

L1 ODR analysis and chart

Who will collect data/progress monitor?






Tier 3 Implementation of PBIP:

When will the PBIP be started? Date:

Who will implement the PBIP intervention? Name: Position:

Frequency:
When will PBIP interventions be implemented?
(1-999) timesa /an:

Location:
Where will PBIP interventions be implemented?
[ Bus / bus area

[ Cafeteria
[ Classroom
[1 Hallway

[J Restroom

Duration: How long will intervention be implemented?
From Date: End Date:

Materials:
What materials are needed to implement the PBIP?

What tool will be used to document implementation/outcome?
[ Frequency chart

[ Duration chart
[ Latency chart

[J ODR analysis and chart
Who will teach student? Name: Position:
When? (Enter by date)
Follow up:
Who will contact student’s home? Name: Position:

When will the CPS Team reconvene to discuss?

Date:







Broward County Public Schools

Tier 3 Individual Intervention Record — Academic

Student Name: Grade:

STEP 1: Problem Identification through data collection:

[ Assessments used to define the problem in Reading. (Check all that apply)

O
O

OO0 O0OO0OO0DOO0OOOoODoOoOoOooOooaoao

BAT 1/ BAT 2

CELLA

CogAT (Cognitive Abilities Test)

Cool Tools: Informal Reading Assessments by Project Central
DAR

FAIR

FCAT

FORF

In-program assessments

IRI

Peabody Picture Vocabulary Test (PPVT-III)
Rigby

Rosner Test of Auditory Analysis

Running Records

Stanford Diagnostic Reading Test (SDRT)
Treasures / DIBELS Oral Reading Fluency
WADE

Yopp/Singer Test of Phoneme Segmantation
Other:

[] Assessments used to define the problem in Math (Check all that apply)
O AGS: Math Level Indicator (MLI)
O BAT 1/BAT 2

O CogAT (Cognitive Abilities Test)
O EOY (end of year test)

O FCAT

0 Go Math!

O Pearson Assessments: Group Mathematic Assessment and Diagnostic Evaluation (G-Made)

O Pearson Assessments: Key Math-3

Plan Date:

| Print Form |






O Pro-Ed Publisher: Comprehensive Mathematical Ability Test (CMAT)
O Pro-Ed Publisher: Test of Early Mathematical Ability (TEMA-3)

O Pro-Ed Publisher: Test of Mathematical Ability (TOMA-2)

O Publisher-made Diagnostic and Placement Tests

O Stanford Diagnostic Mathematics Tests (SDMT)

O Other:

[ Assessments used to define the problem in Writing (Check all that apply)
O CELLA
O FCAT Writes
O In-house diagnostic prompts
O In-program assessments

O Other:

O Interviews (Check all that apply)
O Parent / guardian
O Previous teacher(s)

O Student

O Observations

O Student work samples (attach appropriate samples)

STEP 2: Problem Analysis:

Hypothesis: After reviewing assessments, data and criteria, what have you determined to be the area of

primary difficulty in which you will target for intervention? (Choose one area of difficulty and then drop down click
to the specific area you will target) *If you choose reading below, check to make sure level 1 and 2 students are placed properly
in intensive reading class before implementing additional interventions

[ Reading O math O writing

STEP 3: Intervention Design:

Choose Tier 2 Evidence-Based Intervention(s) to be implemented in addition to Tier 1






Links to Interventions

http://beep.browardschools.com/ssoPortal/pdf/Reading Resources/081309 200910K12CompReadPlan081209.pdf

http://www.broward.k12.fl.us/STUDENTSUPPORT/psychologicalservices/pdf/StrugglingMatHK12.pdf

http://www.interventioncentral.org/

What progress monitoring tool will be used to document implementation / outcome?
Choose one of the following assessments to monitor progress for reading.

References:
Elementary Assessment Instruments

K-12 Comprehensive Reading Plan:
http://beep.browardschools.com/ssoPortal/pdf/Reading Resources/081309 200910K12CompReadPlan081209.pdf

Choose one of the following assessments to monitor progress for mathematics.

Choose one of the following assessments to monitor progress for writing.

Collect and graph baseline data. Use the same appropriate and objective measurement tool for each
data point in the graph (e.g. number or percent of vocabulary test items correct; how many words
correct per minute on equivalent forms of a fluency test; etc.)

Attach graphs to this printed Intervention plan (links to graphs below)

http://www.nces.ed.gov/nceskids/createagraph/
http://www.jimwrightonline.com/php/chartdog 2 0/chartdog.php
Individual Graph

Classroom Rtl Graph (25 students)

Goal: Must be tied to student achievement
(Example #1: By , student will increase words read per minute from ___to___.)

Step 4: Implementation: Reminder: Tier 3 interventions must be more intensive and / or more frequent in
administration and in monitoring of progress.

Frequency:
When will intervention be implemented?

Location:
Where will intervention be implemented?




http://beep.browardschools.com/ssoPortal/pdf/Reading_Resources/081309_200910K12CompReadPlan081209.pdf

http://www.broward.k12.fl.us/STUDENTSUPPORT/psychologicalservices/pdf/StrugglingMatHK12.pdf

http://www.interventioncentral.org/

http://beep.browardschools.com/ssoPortal/pdf/Reading_Resources/081309_200910K12CompReadPlan081209.pdf

http://www.nces.ed.gov/nceskids/createagraph/

http://www.jimwrightonline.com/php/chartdog_2_0/chartdog.php

http://www.broward.k12.fl.us/STUDENTSUPPORT/psychologicalservices/pdf/CPS%20STUFF/Individual%20Graph.xls

http://www.broward.k12.fl.us/STUDENTSUPPORT/psychologicalservices/pdf/CPS%20STUFF/Classroom%20RtI%20Graph%20%2825%20students%29.xls



Duration:
How long will intervention be implemented?
From Date: End Date:

Materials:
What materials are needed to implement the intervention?

When will the intervention be started?

Who will implement intervention?

Who will collect data / progress monitor?

How often will progress be monitored?

Who will inform student of the academic plan?
Name: When? (By date)

Who will contact student’s home?
Name: When? (By date)

STEP 5: Follow up:
When will the CPS Team reconvene to discuss? Date:







UNDERSTANDING THE ACRONYMS

Below are some of the most common acronyms used in our District

BASIS Behavioral & Academic Support Information System
BAT Benchmark Assessment Test
CPST Collaborative Problem Solving Team
DA Differentiated Accountability
DI Differentiated Instruction
DLT District Leadership Team
ELL English Language Learners
FBA Functional Behavior Analysis
FRL Free & Reduced Lunch
MTSS Multi-Tiered System of Supports
ODR Office Discipline Referrals
OTR Opportunities to Respond
PBIP Positive Behavior Intervention Plan
PBS Positive Behavior Support
PS Problem Solving
Rtl Response to Intervention
RtI:B Response to Intervention: Behavior
SIP School Improvement Plan
SWD Students with Disabilities

June 2014







Broward County Public Schools
Document Relating to Parental Input and Meetings

Student Name:

Student ID#:

Meeting Date:

Type of Meeting:

Dear Parent, Surrogate Parent, Guardian or Adult Student:

Today a was held regarding your child, or on your behalf if you are an adult student.

Section 1002.20, Florida Statutes, K-12 student and parent rights, has been changed to state that school district personnel
may not, through any actions taken or statements made, object, discourage or attempt to discourage the attendance of an
adult of the parent’s choice at meetings with school district personnel. Actions that are prohibited include attempted or
actual coercion or harassment, or retaliation or threats of consequence.

At the conclusion of a meeting with school district personnel, parents and school district personnel must be asked to sign
a form that documents whether school district personnel have prohibited, discouraged or attempted to discourage you
from inviting a person of choice to the meeting.

Parents, surrogate parents, guardians or adult student attending today’s meeting — Please complete the following:

_School personnel have not prohibited, discouraged or attempted to discourage me from inviting a person of my choice to today’s
meeting.

School personnel have prohibited, discouraged or attempted to discourage me from inviting a person of my choice to today’s
meeting.

Signature Date

School district personnel attending today’s meeting — Please complete the following:

School personnel have not prohibited, discouraged or attempted to discourage the parent, surrogate parent, guardian or adult
student from inviting a person of choice to today’s meeting.

Date

School personnel have prohibited, discouraged or attempted to discourage the parent, surrogate parent, guardian or adult student
from inviting a person of choice to today’s meeting.

Signature(s) of all district personnel in attendance

Date

For more information about this form contact at

Refer to DPS: 2013-105 dated August 23, 2013, or August 28, 2013.







