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 Step 1: Identify and Analyze the Problem                1 

STEP 1: IDENTIFY AND ANALYZE THE PROBLEM 
 

 

 
 
 
GETTING STARTED: LOOKING AT YOUR SCHOOL-WIDE DATA 
 
As part of your regular school-wide PBS team meetings, your team should be reviewing your 
office discipline referral data at least monthly. This includes examining average referrals per 
day per month, total referrals by problem behavior, referrals by location, referrals by time of 
day, and referrals by student. During this process, your team notices that a large proportion of 
referrals are being generated in the classroom setting. 
 

     
 
 
 

Step 1: Identify and Analyze the Problem 

Step 2: Develop the  
Plan 

Step 3: Implement the Plan 

Step 4: Evaluate the 
Plan 

(Response to Intervention) 
What do we do about it?

What’s the problem and why is it happening? 

How do we do it?

Is it working? 
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 Step 1: Identify and Analyze the Problem                2 

More information is needed in order to get a better understanding of why so many referrals 
are coming from the classroom. The next step is to examine referrals by staff member, to see 
if the referrals are happening in most of the classrooms on your campus, or if a small number 
of classrooms are generating a large proportion of referrals. 
 

 
 
 
In this example, the administrator is generating the largest number of referrals. This is a 
reflection of how this school records its data - the data entry person at this school records all 
bus referrals as coming from the administrator. Therefore, this data is not accurate, and can’t 
be used for decision making. The school-wide team needs to address this issue with the data 
entry person. 
 
However, your team notices that after the administrator, there appears to be two teachers who 
are generating a higher number of referrals than most of the other staff in the school, and they 
decide to look into this further by examining the kind of problem behaviors these teachers are 
referring. Here is that information for Teacher #1: 
 

 

 

Administrator 
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For this teacher, there are a high number of referrals for disruption, but there are also 
referrals that are distributed across a number of different kinds of problem behavior. This 
may indicate to your team that there is a high level of inappropriate behavior in this 
classroom, and while more data would be needed to formulate hypotheses about why this 
classroom has such high levels of inappropriate behavior, this teacher would probably benefit 
from consultation and support.  
Now look at Teacher #2: 
 

 
 
In this example, almost all of the referrals from this teacher reflect disruptive behavior. This 
should be a red flag for your school-wide team, indicating a need for additional assessment 
and intervention at the classroom level, and possibly additional training for the teacher in 
school-wide discipline procedures (such as problem behavior definitions). For the rest of this 
example, we’ll focus on Teacher #2. 
 
 
LOOKING AT CLASSROOM-LEVEL DATA 
 
Next, your team needs to gather more information that is specific to Teacher #2’s classroom. 
A good place to start would be to find out when most of the problem behavior is occurring. 
This information can be used to identify which times would yield the most informative direct 
observation. The next graph shows Teacher #2’s classroom referrals by time: 
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This graph shows that most of the problem behavior for Teacher #2 is occurring between 
8am and 10am, with spikes occurring at 8:00, 9:00, and from 9:30-10:00. Any of those times 
would be a good choice for direct observation, but the 9:00 hour would be the most likely to 
yield an observation of inappropriate behavior. So, your team agrees that your school 
psychologist will go into Teacher #2’s classroom from 8:45-9:15 on one day, and from 9:30-
10:00 on a second day. 
 
However, your school-wide team can continue to identify factors that may be contributing to 
the disruptive behavior in this classroom, even before a direct observation takes place. By 
running a custom graph showing referrals by motivation for Teacher #2, your team can 
hypothesize about the function of the disruptive behavior. The next graph shows this 
information: 
 

 
 
 
This graph shows that the teacher feels students usually engage in disruptive behavior in 
order to avoid work. This information can be helpful in generating hypothesis about why the 



 

 Step 1: Identify and Analyze the Problem                5 

students are disruptive, and can give the school psychologist (or whomever is completing the 
direct observation) ideas about what to look for while observing. 
 
Another important piece of information to look at includes the administrative decisions 
assigned to referrals from Teacher #2 which are presented in the next graph: 
 

 
 
This graph shows that for the most part, Teacher #2’s students are receiving In-School 
Suspension when they are referred to the office. This gives your team more insight as to the 
function of the disruptive behavior; the teacher feels that students usually engage in 
disruptive behavior in order to avoid work, and this hypothesis is supported by the 
administrative decision to place the students into In-School Suspension. Armed with this 
knowledge, your team can talk with the administrator about using a different consequence for 
these students, aimed at keeping the students in class and working on their academic 
assignments. 
 
To review, an analysis of your school-wide data revealed: 

• Classrooms are generating an unusually high proportion of referrals 
• The data-entry process is not functioning effectively, especially for bus referrals 
• Two teachers are responsible for a high proportion of the referrals for the school 

 
An analysis of classroom-level data for Teacher #2 revealed: 

• Most problem behavior is occurring at 8:00, 9:00, and from 9:30-10:00 
• Most behavior is probably occurring in order for students to avoid their work 
• The consequence for this behavior is probably serving to reinforce the students for 

acting disruptively 
 
Based on this analysis, your school-wide team decided to:  

• Review/retrain the office staff on data entry procedures 
• Perform direct observations in two teachers’ classrooms 
• Provide consultation to teachers with high rates of problem behavior 
• Work with the administrator to identify more effective consequences for disruptive 

behavior 
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At this point, information beyond what can be found in an office discipline referral graph is 
necessary to effectively support the teachers identified in this process, which will be 
presented next. 
 
 
CLASSROOM ASSESSMENTS 
 
Your school-wide data can show you which areas of your school to focus on, but it won’t 
provide the detailed information necessary to effectively support a classroom teacher. In 
other words, school-wide data can tell you where to go, but not what to do. Once your team 
identifies classrooms in need of support, additional tools will be needed to develop 
appropriate interventions and supports. 
 
Office Discipline Referrals 
Office Discipline Referrals can be helpful in identifying specific issues within a classroom, 
but only if the referrals provide specific information about the time of day (i.e., most referrals 
are generated during math class), the type of behavior (i.e., all of Ms. Smith’s students are 
referred for disrespect) or the function of the behavior (all of the students in Ms. Raborn’s 
class are referred for “attention-seeking behaviors”). 
  
Classroom Behavior Tracking 
If a school documents minor discipline incidents in the classroom, these may also highlight 
the types of problems seen in the classroom as well as the typical approaches used to change 
problem behaviors by the classroom teacher.  Such data may assist your team in identifying 
whether a teacher may have unrealistic expectations of behavior or may not have effective 
strategies for resolving minor classroom problems before they become major issues. 
 
Classroom Assessment Tool (CAT) – Blank form located after the Blank Forms tab 
The Classroom Assessment Tool (CAT) is an instrument developed by Florida’s Positive 
Behavior Support Project to assist the SWPBS team in assessing variables in the classroom 
which may be promoting problem behavior.  The CAT is used to assess whether certain 
ecological, classroom behavior system, and curricular/instructional factors are “In Place”, 
“Somewhat in Place”, or “Not in Place”.   
 
CAT scores assist your team with identifying areas of strength or improvement for the 
classroom.  The CAT is useful in assisting the teacher in identifying areas that need to be 
addressed on the Intervention Plan.   
 
The CAT can be completed as either an interview or a teacher self-evaluation checklist.  
When used as an interview, the observer has an opportunity to gain insight into classroom 
activities, identify some variables that may be impacting the classroom system, build rapport 
with the teacher, understand what the teacher’s priorities are, and understand what has been 
tried in the past.  While an interview process provides richness of data, it is more time 
consuming than using the CAT as a teacher self-evaluation checklist.  Your team may 
choose to ask targeted teachers to complete the CAT as a checklist, and then have an 
identified person review the completed form prior to discussing the items and outcomes with 
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the teacher.  This process may adequately focus the areas of necessary support so that the 
materials within the Guide can be provided to the teacher. 
 
A sample CAT is provided in the Sample Data section at the end of this tab for your review.  
Blank forms are located after the Blank Forms tab at the end of this guide. 
 
The Positive Environment Checklist is another classroom assessment tool for consideration 
with classrooms/environments especially helpful for classrooms supporting individuals with 
disabilities.  A blank copy of this form is included in the Blank Forms tab. 
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DIRECT OBSERVATION DATA 
 
Although many direct observation forms exist for measuring the behavior of a single student 
(Behavioral Observation of Students in Schools, Shapiro 2003), at this level of problem-
solving there is also a need to measure the behavior of all of the students in the classroom.  
This can be done by formal or informal methods.  Informal methods may include “walk-
through” observations that are used by most schools to observe the activities of a classroom 
several times a year.  If a clear process and form are used for all observations, these data can 
provide a summary of issues in some classrooms.  Forms for many of the direct observation 
techniques are included in the Blank Forms tab at the end of this guide. 
 
 
Types of commonly used direct observation methods include: 

 Frequency/Event Recording 
 Duration Recording 
 Scatter Plot 
 Anecdotal/ABC  

 
 
Frequency/Event Recording – A method of recording a tally or frequency count of 
behavior occurring during an observation period.  It is used to track specific problem 
behaviors.   
Examples: Counting the number of times students yell-out or counting how often students are 
out of their seat in class. 
 
Duration Recording – A method of recording the amount of time that a behavior occurs. 
This includes defining a clear beginning and end of the target behavior.  This is used for 
behaviors that last more than a few seconds. 
Example:  Recording the time spent off-task, recording the time spent out-of-seat, length of 
time taken to comply with a request. 
 
Scatter Plots – A method of recording occurrences and nonoccurrence of behavior across 
activities, routines, and time periods, providing a visual display of patterns.  These can be 
used to identify patterns of responding in natural settings or to suggest possible sources of 
environmental control.  
Example: Recording occurrences of talking-out including the specific times of the 
occurrences and the subject being taught when the behavior occurs. 
 
ABC – A method of recording the antecedents and consequences of specific target behaviors.  
It is used to identify events that precipitate the behavior, identify variables that maintain the 
behavior and identify target behaviors and environmental patterns.  
Example:  The class is off-task following a teacher request to complete individual worksheets 
in math.  When the class is off task, the teacher responds by ignoring the behavior. The 
antecedent may be identified as, “teacher request” and the consequence may be identified as 
“ignored” for the target behavior of “off-task”. 
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Time Series Recording – For use with direct observations of individuals or entire 
classrooms using interval recording. Refer to detailed instructions on how to use the Time 
Series Data form along with specific operational definitions of targeted behaviors. 
 
More formal observation methods may include overall assessment of the classroom 
environment (CARS) or a system for observing each student and developing a picture of the 
classroom environment from repeated observations.   
 
Florida Performance Measurement System (FPMS) 
This instrument helps administrators and teachers evaluate instructional planning, behavior 
management, instructional organization, subject matter presentation, verbal/nonverbal 
communication, testing preparation, testing administration, and test feedback. Through 
interview and direct observation, administrators collect qualitative and frequency information 
about specific teaching behaviors. The information from the FPMS can be used to develop 
specific goals for teachers, and may be used to look at teachers’ progress towards achieving 
those goals throughout the year.  
 
Other Data 
Finally, other existing data can also provide some information about what is happening in a 
classroom.  Are there classroom rules posted?  Are absences from the class higher than the 
average for the school? Are there more tardies in this class than others? How many students 
complete their assignments on time? How does the class’s academic achievement/grades 
compare to the rest of the school?  These data can be used to assist the team with assessing 
what might be happening in a classroom setting and how best to support the teacher. 
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ANALYZING THE PROBLEM 
 
After collecting the data using some of the methods described in the previous section, use the 
information to complete Analyzing the Problem worksheet (blank copy located the Blank 
Forms tab in your guide).   
 
First, identify the types of data gathered and determine if you need additional data.   
 
DATA GATHERED 

Assessments Person Completing 
Assessment 

Date Completed 

Classroom Assessment Tool Behavior Specialist 3-16-07 
Frequency Count   
Duration Recording   
Positive Environment Checklist   
Scatter plot School Psychologist 2-4 through 2-15-07 
Time Series Data   
Other Classroom Tracking-
SWIS 

Classroom Teacher 2-4 through 2-15-07 

 
Next, review the data gathered and complete the Data Summary section of the Analyzing the 
Problem worksheet.  Consider in which circumstances the inappropriate behavior is most 
and least likely to occur: 
 
DATA SUMMARY 
Circumstances in which inappropriate behavior is most likely: 
 
When distracting items are cluttered in classroom 
When teacher does not refer to classroom rules on consistent basis 
When recently learned material is not reviewed by teacher prior to changing topic 
When comprehension of new material is not checked by teacher before starting new topic 
When lessons and activities are too long 
When the teacher moves slowly through new material 
When students pay attention to peer inappropriate behavior 
When student rewards are taken away making students ineligible to earn new rewards 
Circumstances in which inappropriate behavior is least likely: 
 
When classroom is neatly organized and distracting items not in sight 
When teacher reminds students of classroom rules, prior to inappropriate behavior 
When teacher reviews and checks for comprehension of newly learned material 
When lessons and activities are 30 minutes or less 
When instructional pace is quick and infused with meaningful hands-on activities 
When students do not observe peers engaging in inappropriate behavior 
When contingencies are set for future behavior 
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PROBLEM IDENTIFICATION 
 
Define the problem at hand by developing a problem identification statement that specifically 
defines the problem (page 2 of the Analyzing the Problem worksheet): 
 
Problem Identification Statement: 
(After reviewing the data you’ve collected, develop a statement that specifically defines 
the problem at hand.  Be sure to objectively and clearly identify the problem in terms 
easily measurable) 
 
Approximately 50% of the students in Teacher #2’s classroom engage in disruptive behavior 
(getting out of seat, walking out of area, and holding off-topic conversations during 
instruction) for several minutes at a time during large-group reading and writing 
instruction. 

 
 
GOAL SETTING 
 
You will need to know what your intervention goal will be. To do that, revisit your problem 
identification statement listed on your Analyzing Patterns worksheet, and (assuming that 
the problem identification has been confirmed as being accurate), develop a goal statement 
that describes what the classroom teacher and your team would like to have happen instead: 
 

 
 
FUNCTION IDENTIFICATION 
 
Complete the remainder of page 2 of the Analyzing Patterns worksheet.  Identify the 
suspected function (or reason) the behavior is occurring: 
 

                  Get or Gain                                      Avoid or Escape 
                        Sensory                                               Sensory 
                         Peer Attention                                      Peer Attention 
                         Teacher Attention                                Teacher Attention 
                         Object                                                   Object-Independent reading & 
                                                                                          Writing lessons/activities 
 

 List any additional suspected functions:  
   To a lesser degree, obtain peer attention 

Goal Statement: 
(Describe what you would like to see as a goal. Be sure it is objective and measurable.) 
 
At least 80% of the students in Teacher #2’s classroom will engage in on-task behavior 
(listening quietly to instruction, taking relevant notes, keeping their eyes on the teacher) 
for at least 15 consecutive minutes during large-group reading and writing instruction. 
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HYPOTHESIS STATEMENT 
 
Based upon patterns analyzed use page 3 of the Analyzing the Problem worksheet to 
develop hypothesis statement(s).  This is done best when multiple people contribute ideas, so 
work with your team and the classroom teacher to reach a consensus.  
 
When this occurs 
 (describe circumstances) 
When new reading and writing lessons are longer than 30 minutes and classroom 
rules are not reviewed prior to starting the lessons and distracting items are easily 
accessible to students 
 
 
The class does  
(describe behavior) 
most students engage in disruptive behavior (getting out of seat, walking out of 
area, and holding off-topic conversations during instruction) 
 
 
To get/avoid  
(describe consequence) 
to avoid the new reading and writing tasks. 
 
 
When this occurs 
(describe circumstances) 
When newly learned reading and writing material is not reviewed, checking for 
student comprehension before starting the next lesson and students are unsure of 
classroom rewards they can earn 
 
 
The class does  
(describe behavior) 
most students engage in disruptive behavior (getting out of seat, walking out of 
area, and holding off-topic conversations during instruction) 
 
 
To get/avoid 
(describe consequence) 
to avoid moving on to more difficult reading and writing tasks. 
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Sample Data 



 

  
 
 

 
 

 

 
 

SAMPLE 
Classroom Assessment Tool 

 
 
 
 
Observer:___Behavior Specialist__Date:____March 6__ 
 
School:______My Middle School___________________ 

Classroom/ Teacher:_____Teacher #2______________ 

Comments:___Observation during Language Arts class__ 

 8:30 – 9:30.  Teacher directed  and independent seat work.__ 

 

 
 



SAMPLE Classroom Assessment Tool (CAT) 
 

I.  Environmental Factors: Various aspects of the classroom environment are altered to 
prevent or to address behavior problems. 

 
 * Note:  Bold wording indicates that the item is part of the FPMS 

 
A. Physical Setting – The physical classroom setting is 
organized in a manner that promotes learning and 
independence. 

  In place Somewhat 
In Place 

Not In 
Place 

A1. Are unnecessary and distracting items removed from view 
and reach? 

   
♥ 

A2. Are all materials organized and easily accessible? ♥   
A3. Do students have secure and adequate spaces for personal 

storage? 
 
♥ 

  

A4. Has furniture been placed to decrease traffic flow 
challenges? 

 
♥ 

  

A5. Do instructional areas of the classroom have clear, visual 
boundaries for students? 

   
♥ 

A6. Are the rules posted and written in words that all can read 
and /or illustrated with graphics or icons? 

 
♥ 

  

 
B. Scheduling – The scheduling of instruction occurs in a manner 
that optimizes student learning. 

  In place Somewhat 
In Place 

Not In 
Place 

B1. Is the daily schedule of activities posted and reviewed 
regularly? 

♥   

B2. Are transitions and non-instructional activities posted and 
regularly reviewed? 

 
♥ 

  

B3. Does the daily schedule provide each student with regular 
time periods for independent work, one-to-one instruction, 
small and large group activities, socialization, and free time? 

   
♥ 

B4. Does each student spend most of his/her time engaged in 
active learning activities, with little or no unstructured 
downtime? 

   
♥ 

 
C. Socialization – Opportunities for social instruction and social environments 
occurs in a manner that optimizes student learning.   

  In place Somewhat 
In Place 

Not In 
Place 

C1. Is there an emphasis on the development of the individual 
responsibility and independence of all students? 

   
♥ 

C2. Is there a process for regular (at least weekly) 
communication between the teacher and family? 

  
♥ 

 

C3. Are skills taught in the settings and situations in which they 
are naturally needed? 

   
♥ 
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C4. Are friendships between students promoted?  
♥ 

  

C5. Are classroom assistants actively involved with students in a 
manner that promotes their independence, learning and 
interaction with peers? 

 
♥ 

  

C6. Are effective, efficient communication strategies being used 
or taught? 

♥   

C7. Are students with disabilities given opportunities to interact 
and socialize with typical peers? 

♥   

 
II. Classroom Behavior System: A behavior system is developed and 

implemented to prevent or to address behavior problems. 
 
A. Define and Teach Behavior 

  In place Somewhat 
In Place 

Not In 
Place 

D1. Are there clearly defined, positively stated expectations and 
rules for the classroom (2-3 Classroom Expectations)? 
 

 
♥ 

D2. Are behavior referrals (those handled by the office as well as 
the ones managed in the classroom) clearly defined and 
differentiated? 

 
♥ 

D3. Is there a system for teaching and practicing behavior 
expectations and rules to students? 

 
♥ 

D4. Are data collected from classroom settings analyzed 
frequently and used to guide ongoing behavior support 
decisions? 

 
♥ 

 
B. Reward System 

D5. Does a reward/recognition system for appropriate behavior 
exist in the classroom? 

 
♥ 

  

D6. Are there specific criteria in place for earning 
reinforcers/rewards and are students aware of the specific 
criteria? 

 
♥ 

  

D7. Are students always eligible to earn reinforcers/rewards?    
♥ 

D8. Are rewards that have been earned not taken away/threatened 
to be removed? 

 
♥ 

  

D9. Are reinforcers age-appropriate and accessible for a diverse 
group of students? 

 ♥  

D10. Is specific behavioral praise provided at a rate of 4 
positives to every 1 corrective statement? 

♥ 
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C.  Consequence System 
D11. Are data on student performance displayed prominently?  

♥ 
  

D12. Are the consequences for rule violation preplanned?   
♥ 

 

D13. Are consequences delivered consistently, respectfully, 
and in a timely manner? 

  
♥ 

 

D14. Are students reminded of their choices in a calm, positive 
manner prior to escalation in behavior? 

   
♥ 

D15. Is there a formal system for communicating and involving 
parents that don’t rely entirely on students as the 
messengers? 

 
♥ 

  
 
 

D16. Are there positive strategies in place to strengthen 
home/school partnership? 

 
♥ 

  
 

D17. Are there additional strategies for students who do not 
respond to classwide expectations? 

 
♥ 

  

 
III. Curriculum and Instruction: Materials and instructional presentation are   
           altered or adapted to prevent or to address behavior problems. 

 
INSTRUCTIONAL PLANNING AND DELIVERY– Teaching activities are 
planned and implemented in ways that optimize student learning. 

  In place Somewhat 
In Place 

Not In 
Place 

E1. Are lesson objectives and materials used appropriate for 
students’ functioning levels? 

 
♥ 

 

E2. Are assignments relevant and meaningful to students?   
♥ 

E3. Are a variety of teaching methods and materials used?   
♥ 

E4. Are appropriate lengths of time provided for the tasks 
assigned? 

  
♥ 

E5. Are oral directions paired with pictures, icons, or written 
words that students can read? 

  
♥ 

E6. Is the pace of the instruction appropriate for the needs of 
all students? 

 
♥ 

 

E7. Are student checks for understanding conducted 
frequently both after directions are delivered and while 
task is being completed? 

  
♥ 

E8. Are students provided opportunities to make choices within 
and/or across tasks? 

 
♥ 

E9. Is specific academic praise provided during guided and 
independent practice? 

 
♥ 
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E10. Is corrective feedback provided promptly and positively 
during guided practice? 

   
♥ 

E11. Are adaptations made to meet individual student needs?   
♥ 

 

 
Summary of Positive Behavior Support in Classroom Settings 

 Total Marked       
In Place 

Total Marked 
Somewhat In Place 

Total Marked Not 
in Place 

I.  Environmental 
Factors 

   10   of 17 = 
____59____ % 

__1__ of 17 =  
____6_____ % 

__6__ of 17 =  
____35____ % 

II. Classroom  
            Behavior 
            Systems 

__11_ of 17 =  
____65____ % 

__4__ of 17 =  
____24____ % 

__2__ of 17 =  
___12_____ % 

III.  Curriculum  
                   & 
            Instruction 

__2__ of 11 =  
____18____ % 

__4__ of 11 =  
___36_____ % 

__5__ of 11 =  
_____45___ % 

 
Action Planning 

 
1.  List the major strengths of the system for  
     classroom environments. (Refer to results 
     above rated “In Place”)  
  
 
 
 
 

physical organization of the 
classroom 
defining and teaching behaviors 
reward/consequence system 
 
 

2.  List the major areas in need of improving  
     Positive Behavior Support for the  
     classroom environment. (Refer to results  
     above rated “Not In Place” or “Somewhat  
     In Place”) 
 
 
 

Variety in daily schedule, student 
engagement 
Consequences plan, delivery 
Instructional planning delivery 

3.  Identify next steps for making specific  
     changes to areas of concern.   
 
 
 
 

More data 
Direction observation data 
Classroom teaching information 
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Class:  Teacher #2                                                   
 
Observer:    School Psychologist                                                                       
 
Dates:         2/4/07    through    2/15/07                            
 
Using a scatter plot involves recording the times of the day (and/or activities) in which the 
behavior does occur and does not occur to identify patterns that occur over days or weeks. 
 Dates 

Time Activity 2/4 2/5 2/6 2/7 2/8 2/11 2/12 2/13 2/14 2/15 

8:00 Independent Reading T OS
T 

/ OS T OS
T 

T OS
T 

/ OS 

8:30 Group Reading / OS / / T / / / / / 

9:00 Writing OS
T 

T OS
T 

OS
T 

NA OS
T 

OS OS
T 

T NA

9:30 Writing Workbook OS / T 
OS 

T NA / T 
OS 

T / T 
OS 

10:00 Recess / / / / / / / / / / 

10:15 Systematic Instruction T / T / / OS / NA / / 

11:00 Teacher Reading / NA / / / / T / / OS 

11:20 Lunch / / / / / / / / / / 

11:50 Recess / / / / / / / / / / 

12:20 Social Studies / Science / OS
T 

/ T / / T / OS / 

12:40 Group Meeting NA / / / OS T / / T 
OS 

/ 

1:00 Specials / / / OS T / / OS
T 

/ / 

1:40 Learning Centers NA T / OS / / / / / / 

3:00 Journal Sharing / / / / / / / / / / 

3:30 Dismissal / / / / / / / / / / 

 
      Behavior did not occur 

 
        Behavior occurred 

 
   Did not observe    

Target Behavior: 
 
1.  Out of Seat = OS 
2.  Loud Talking= T 

OS/T 

SAMPLE  Scatter plot

NA 

/



Sample Classroom Behavior Tracking Form 
 
 
1st Step     Warning/restate the expectation and rule. 
 
 
STUDENT: Sam Dunn 
 
INCIDENT TYPE  (Check One): 

 Inappropriate language 
 Lying/cheating 
 Forgery/Theft 
 Physical contact 

 Disruption 
 Property damage 
 Harassment/tease/bully 
 Dress code 

 Tardy 
 Defiance/Disrespect 
 Other: 

__________________________ 

 

2nd Step       Date 2/4/07    Time      9am  Other: 
 
INTERVENTION 
(Check One): 

POSSIBLE MOTIVATION  
(Check One): 

OTHERS INVOLVED 
(Check One): 

 Student conference       
 Re-teach expectation 
 Seating change             
 Peer mediation              
 Recovery in room      
 Time out                    
 Curricular 

modification 

 Student contract 
 Phone parent ____________ 
 Loss of item/class privilege 
 Verbal cue 
 Extra time spent on task 
 Loss of recess 
 Other:   

 Avoid Adult 
 Avoid Peer(s) 
 Avoid Task/Activities 
 Don’t Know 
 Obtain Adult Attention 
 Obtain Items/Activities 
 Obtain Peer Attention 
 Other:  ______________ 

 None  
 Peers 
 Staff 
 Teacher 
 Substitute 
 Unknown 
 Other:  

____________ 

 

3rd Step       Date 2/5/07    Time      9:05am  Other: 
 
INTERVENTION 
(Check One): 

POSSIBLE MOTIVATION  
(Check One): 

OTHERS INVOLVED 
(Check One): 

 Student conference       
 Re-teach expectation 
 Seating change             
 Peer mediation              
 Recovery in room      
 Time out                    
 Curricular 

modification 

 Student contract 
 Phone parent ____________ 
 Loss of item/class privilege 
 Verbal cue 
 Extra time spent on task 
 Loss of recess 
 Other:   

 Avoid Adult 
 Avoid Peer(s) 
 Avoid Task/Activities 
 Don’t Know 
 Obtain Adult Attention 
 Obtain Items/Activities 
 Obtain Peer Attention 
 Other:  ______________ 

 None  
 Peers 
 Staff 
 Teacher 
 Substitute 
 Unknown 
 Other:  

____________ 

 

4th Step       Date 2/11/07    Time      9am  Other: 
 
INTERVENTION 
(Check One): 

POSSIBLE MOTIVATION  
(Check One): 

OTHERS INVOLVED 
(Check One): 

 Student conference       
 Re-teach expectation 
 Seating change             
 Peer mediation              
 Recovery in room      
 Time out                    
 Curricular 

modification 

 Student contract 
 Phone parent ____________ 
 Loss of item/class privilege 
 Verbal cue 
 Extra time spent on task 
 Loss of recess 
 Other:   

 Avoid Adult 
 Avoid Peer(s) 
 Avoid Task/Activities 
 Don’t Know 
 Obtain Adult Attention 
 Obtain Items/Activities 
 Obtain Peer Attention 
 Other:  ______________ 

 None  
 Peers 
 Staff 
 Teacher 
 Substitute 
 Unknown 
 Other:  

____________ 
 
 
5th Step     Complete an office discipline referral form and submit with this form to the office.  
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Sample Classroom Behavior Tracking Form 
 
 
1st Step     Warning/restate the expectation and rule. 
 
 
STUDENT: Kelly Watson 
 
INCIDENT TYPE  (Check One): 

 Inappropriate language 
 Lying/cheating 
 Forgery/Theft 
 Physical contact 

 Disruption 
 Property damage 
 Harassment/tease/bully 
 Dress code 

 Tardy 
 Defiance/Disrespect 
 Other: 

__________________________ 

 

2nd Step       Date 2/5/07    Time    8am    Other: 
 
INTERVENTION 
(Check One): 

POSSIBLE MOTIVATION  
(Check One): 

OTHERS INVOLVED 
(Check One): 

 Student conference       
 Re-teach expectation 
 Seating change             
 Peer mediation              
 Recovery in room      
 Time out                    
 Curricular 

modification 

 Student contract 
 Phone parent ____________ 
 Loss of item/class privilege 
 Verbal cue 
 Extra time spent on task 
 Loss of recess 
 Other:   

 Avoid Adult 
 Avoid Peer(s) 
 Avoid Task/Activities 
 Don’t Know 
 Obtain Adult Attention 
 Obtain Items/Activities 
 Obtain Peer Attention 
 Other:  ______________ 

 None  
 Peers 
 Staff 
 Teacher 
 Substitute 
 Unknown 
 Other:  

____________ 

 

3rd Step       Date 2/12/07    Time      9am  Other: 
 
INTERVENTION 
(Check One): 

POSSIBLE MOTIVATION  
(Check One): 

OTHERS INVOLVED 
(Check One): 

 Student conference       
 Re-teach expectation 
 Seating change             
 Peer mediation              
 Recovery in room      
 Time out                    
 Curricular 

modification 

 Student contract 
 Phone parent ____________ 
 Loss of item/class privilege 
 Verbal cue 
 Extra time spent on task 
 Loss of recess 
 Other:   

 Avoid Adult 
 Avoid Peer(s) 
 Avoid Task/Activities 
 Don’t Know 
 Obtain Adult Attention 
 Obtain Items/Activities 
 Obtain Peer Attention 
 Other:  ______________ 

 None  
 Peers 
 Staff 
 Teacher 
 Substitute 
 Unknown 
 Other:  

____________ 

 

4th Step       Date 2/13/07    Time 9:30am       Other: 
 
INTERVENTION 
(Check One): 

POSSIBLE MOTIVATION  
(Check One): 

OTHERS INVOLVED 
(Check One): 

 Student conference       
 Re-teach expectation 
 Seating change             
 Peer mediation              
 Recovery in room      
 Time out                    
 Curricular 

modification 

 Student contract 
 Phone parent ____________ 
 Loss of item/class privilege 
 Verbal cue 
 Extra time spent on task 
 Loss of recess 
 Other:   

 Avoid Adult 
 Avoid Peer(s) 
 Avoid Task/Activities 
 Don’t Know 
 Obtain Adult Attention 
 Obtain Items/Activities 
 Obtain Peer Attention 
 Other:  ______________ 

 None  
 Peers 
 Staff 
 Teacher 
 Substitute 
 Unknown 
 Other:  

____________ 
 
 
5th Step     Complete an office discipline referral form and submit with this form to the office.  
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Sample Classroom Behavior Tracking Form 
 
 
1st Step     Warning/restate the expectation and rule. 
 
 
STUDENT: Harry Lucky 
 
INCIDENT TYPE  (Check One): 

 Inappropriate language 
 Lying/cheating 
 Forgery/Theft 
 Physical contact 

 Disruption 
 Property damage 
 Harassment/tease/bully 
 Dress code 

 Tardy 
 Defiance/Disrespect 
 Other: 

__________________________ 

 

2nd Step       Date 2/4/07    Time      9:30am  Other: 
 
INTERVENTION 
(Check One): 

POSSIBLE MOTIVATION  
(Check One): 

OTHERS INVOLVED 
(Check One): 

 Student conference       
 Re-teach expectation 
 Seating change             
 Peer mediation              
 Recovery in room      
 Time out                    
 Curricular 

modification 

 Student contract 
 Phone parent ____________ 
 Loss of item/class privilege 
 Verbal cue 
 Extra time spent on task 
 Loss of recess 
 Other:  Ignored behavior 

 Avoid Adult 
 Avoid Peer(s) 
 Avoid Task/Activities 
 Don’t Know 
 Obtain Adult Attention 
 Obtain Items/Activities 
 Obtain Peer Attention 
 Other:  ______________ 

 None  
 Peers 
 Staff 
 Teacher 
 Substitute 
 Unknown 
 Other:  

____________ 

 

3rd Step       Date 2/5/07    Time   9am     Other: 
 
INTERVENTION 
(Check One): 

POSSIBLE MOTIVATION  
(Check One): 

OTHERS INVOLVED 
(Check One): 

 Student conference       
 Re-teach expectation 
 Seating change             
 Peer mediation              
 Recovery in room      
 Time out                    
 Curricular 

modification 

 Student contract 
 Phone parent ____________ 
 Loss of item/class privilege 
 Verbal cue 
 Extra time spent on task 
 Loss of recess 
 Other:   

 Avoid Adult 
 Avoid Peer(s) 
 Avoid Task/Activities 
 Don’t Know 
 Obtain Adult Attention 
 Obtain Items/Activities 
 Obtain Peer Attention 
 Other:  ______________ 

 None  
 Peers 
 Staff 
 Teacher 
 Substitute 
 Unknown 
 Other:  

____________ 

 

4th Step       Date 2/15/07    Time      9:45am  Other: 
 
INTERVENTION 
(Check One): 

POSSIBLE MOTIVATION  
(Check One): 

OTHERS INVOLVED 
(Check One): 

 Student conference       
 Re-teach expectation 
 Seating change             
 Peer mediation              
 Recovery in room      
 Time out                    
 Curricular 

modification 

 Student contract 
 Phone parent ____________ 
 Loss of item/class privilege 
 Verbal cue 
 Extra time spent on task 
 Loss of recess 
 Other:   

 Avoid Adult 
 Avoid Peer(s) 
 Avoid Task/Activities 
 Don’t Know 
 Obtain Adult Attention 
 Obtain Items/Activities 
 Obtain Peer Attention 
 Other:  ______________ 

 None  
 Peers 
 Staff 
 Teacher 
 Substitute 
 Unknown 
 Other:  

____________ 
 
 
5th Step     Complete an office discipline referral form and submit with this form to the office.  
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Classroom Behavior Tracking Form 
 
 
1st Step     Warning/restate the expectation and rule. 
 
 
STUDENT: Josie Miler 
 
INCIDENT TYPE  (Check One): 

 Inappropriate language 
 Lying/cheating 
 Forgery/Theft 
 Physical contact 

 Disruption 
 Property damage 
 Harassment/tease/bully 
 Dress code 

 Tardy 
 Defiance/Disrespect 
 Other: 

__________________________ 

 

2nd Step       Date 2/5/07    Time     8:35am   Other: 
 
INTERVENTION 
(Check One): 

POSSIBLE MOTIVATION  
(Check One): 

OTHERS INVOLVED 
(Check One): 

 Student conference       
 Re-teach expectation 
 Seating change             
 Peer mediation              
 Recovery in room      
 Time out                    
 Curricular 

modification 

 Student contract 
 Phone parent ____________ 
 Loss of item/class privilege 
 Verbal cue 
 Extra time spent on task 
 Loss of recess 
 Other:   

 Avoid Adult 
 Avoid Peer(s) 
 Avoid Task/Activities 
 Don’t Know 
 Obtain Adult Attention 
 Obtain Items/Activities 
 Obtain Peer Attention 
 Other:  ______________ 

 None  
 Peers 
 Staff 
 Teacher 
 Substitute 
 Unknown 
 Other:  

____________ 

 

3rd Step       Date      2/8/07     Time      8:00am  Other: 
 
INTERVENTION 
(Check One): 

POSSIBLE MOTIVATION  
(Check One): 

OTHERS INVOLVED 
(Check One): 

 Student conference       
 Re-teach expectation 
 Seating change             
 Peer mediation              
 Recovery in room      
 Time out                    
 Curricular 

modification 

 Student contract 
 Phone parent ____________ 
 Loss of item/class privilege 
 Verbal cue 
 Extra time spent on task 
 Loss of recess 
 Other:   

 Avoid Adult 
 Avoid Peer(s) 
 Avoid Task/Activities 
 Don’t Know 
 Obtain Adult Attention 
 Obtain Items/Activities 
 Obtain Peer Attention 
 Other:  ______________ 

 None  
 Peers 
 Staff 
 Teacher 
 Substitute 
 Unknown 
 Other:  

____________ 

 

4th Step       Date 2/14/07    Time 9am       Other: 
 
INTERVENTION 
(Check One): 

POSSIBLE MOTIVATION  
(Check One): 

OTHERS INVOLVED 
(Check One): 

 Student conference       
 Re-teach expectation 
 Seating change             
 Peer mediation              
 Recovery in room      
 Time out                    
 Curricular 

modification 

 Student contract 
 Phone parent ____________ 
 Loss of item/class privilege 
 Verbal cue 
 Extra time spent on task 
 Loss of recess 
 Other:   

 Avoid Adult 
 Avoid Peer(s) 
 Avoid Task/Activities 
 Don’t Know 
 Obtain Adult Attention 
 Obtain Items/Activities 
 Obtain Peer Attention 
 Other:  ______________ 

 None  
 Peers 
 Staff 
 Teacher 
 Substitute 
 Unknown 
 Other:  

____________ 
 
 
5th Step     Complete an office discipline referral form and submit with this form to the office.  
 



 

Class Schedule 

 

8:00-8:30 am: Independent Reading 

8:30-8:55 am: Group Reading 

9:00-9:30 am: Writing 

9:30-10:00am:  Writing Workbook 

10:00-10:15 am: Recess 

10:15-11:00 am: Systematic Instruction 

11:00-11:15 Teacher Reading  

11:20-11:50 Lunch 

11:50-12:20 Recess 

12:20-12:40 Science/Social Studies 

12:40-1:00 Group meeting for sharing of project work in progress 

1:00-1:40 P.E., Art, Music, IMC classes 

1:40-3:00 Learning Centers, for completing assignments 

3:00 Dismissal 

 
 
 
 



 
 
 

Step 2: Develop the Plan 
 

o Completing the Intervention Plan  
o Resource Tabs 

 Teaching Behavior 
 Reward Systems 
 Responding to Problem Behavior 
 Environment 
 Curriculum & Instruction 
 Sample Intervention Plan 
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 Step 2: Develop the Plan                1 
 

STEP 2: DEVELOP THE PLAN  
 

 
 
 
At this point in the problem-solving process, you’ll need to consult with the classroom 
teacher on an on-going basis and secure his/her buy-in to whatever plan is developed. The 
intent of the Guide is to provide a resource that consultants and teachers can use together to 
develop an intervention plan based upon empirically-supported strategies. 
 
You are now ready to use the information that you compiled on the Analyzing Patterns 
worksheet (Step 1) to assist you in the development of a intervention plan to address all 
areas of need.   A Sample Intervention Plan is completed on the following page for your 
review.  You can locate a Blank Intervention Plan under the Blank Forms tab of this 
guide.  The Intervention Plan includes areas all teachers should address in the classroom as 
best practice.  Be sure to review all of the resources in your Classroom Consultation Guide.  
Each section includes a narrative and resources to help you address concerns in the 
corresponding area on your Intervention Plan   
 
The intervention plan covers the following areas: 
 

• Teaching Behavior 
• Reward Systems 
• Responding to Problem Behavior 
• Environment 
• Curriculum and Instruction 

 

Step 1: Identify and Analyze the Problem 

Step 2: Develop  
the Plan 

Step 3: Implement the Plan 

Step 4: Evaluate the 
Plan 

(Response to Intervention) 

What do we do about it?

What’s the problem and why is it happening? 

How do we do it?

Is it working? 
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Teaching Behavior

• Resources
o Embedding Expectations into the Curriculum
o Using Data to Make Decision about Ongoing Teaching
o Results of Idea Sharing
o Children's Literature for Teaching Expectations
o 12 Required Social Skills for a "Compliant" Student
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Why Develop a System for Teaching Behavior?

• Behaviors are prerequisites for academics
• To proactively address skill deficits
• To facilitate a positive & unified class culture
• Procedures and routines create structure
• Repetition is key to learning new skills:

• For a child to learn something new, it needs to be repeated on average of 8
times
For a child to unlearn an old behavior and replace with a new behavior,
the new behavior must be repeated on average 28 times (Harry Wong)

Ways to Teach Behavior:

1. Introductory Events:
- Teaching students expectations and rules

2. On-going Direct Instruction:
- Specially designed lessons and character education

3. Embedding in the Curriculum
4. Keeping it Out There:

- Visual Displays (posters, agenda covers, etc.)
- Daily Announcements
- Songs

Guidelines for Teaching Rules
(See sample lesson plan on page 4 & 5)

1. Review the school-wide expectations
2. Review the rationale and/or application cues for the expectation(s)
3. Describe the specific, observable skill(s) for a targeted location and provide examples

and non-examples
4. Engage students in an activity that will allow them to practice the desired behavior
5. Reward appropriate behavior

Florida's Positive Behavior Support Project Teaching Behavior 3
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Embedding Expectations/Rules into Curriculum

• Behavior curriculum does not have to be separate
• Helps to eliminate time crunches
• Provides a rationale for student- helps students to see how the expectations

fit into everyday life
• Meets best practices approach:

• Hands on activities
• Meets all learning styles (oral, visual, kinesthetic)
• Higher order learning activities (synthesize, analyze, etc.)

EXAMPLES:

• Social Studies:
• Have students research different cultures to find out how they define

"Respectful".

• Talk about how different historical events occurred because of conflict and
come up with solutions on how the conflict could have been resolved.

• Language Arts and Reading:
• Use a novel that has an expectation as a theme.

• Discuss characters in a novel and how they did not show respect, and then
have the students write the story with the character showing respect.

• Have the students develop their own expectations and/or rules and then
have them write a persuasive essay or debate why theirs should be used
instead of the school's.

• Fine Arts (Music, Art, Computers, Graphics):
• When choosing a school play, choose one with a theme centered on one of

the school expectations or write your own play.

• Have the students compose a song/rap with the expectation.

• Have students come up with a campaign for promoting expectations to the
entire student body.

• Science and/or Math:
• Have students develop a hypothesis about what they think are the top

behavior problems at school. Have them survey students, parents, &
teachers; make graphs; and reach a conclusion about the hypothesis.

• Have the students count the number of tickets redeemed monthly for
prizes & graph them. You can include ratio of number of tickets to
student, # of tickets per teacher, etc.

Florida's Positive Behavior Support Project Page 1 of 1
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Reward System

• Resources
 
 

o Positive Reinforcement
o High Rate of Positive Responses
o Troubleshooting Reward Programs: A Teacher's Guide
o 100 Ways to Verbally Reinforce
o Classroom Reward Ideas
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Florida’s Positive Behavior Support Project Effective Systems For Responding To Problem Behavior 1 

WHY HAVEN’T TRADITIONAL RESPONSES TO PROBLEM  BEHAVIOR 
BEEN EFFECTIVE? 

EFFECTIVE RESPONSES = EFFECTIVE INTERVENTIONS! 

HOW TO DELIVER AN EFFECTIVE  RESPONSE TO  PROBLEM 
BEHAVIOR 

 
 RESPONDING TO PROBLEM BEHAVIOR 

 
 
It is important to determine an effective response to problem behavior in order to 
decrease the likelihood that the inappropriate behavior will occur again in the future. 
Effectively responding to problem behavior, while reinforcing appropriate behavior will 
ensure greater behavioral change in the classroom. 
 

 
They have not been aligned with: 

– Expectations 
– Clearly defined rules 
– A system for teaching expectations and rules 
– A system for rewarding appropriate behaviors  

 
 
 
 

May include: 
 

• Re-teaching the expectations 
• Re-teaching the rules 
• Change seating arrangements 
• Conference with student 
• Conference with parent and student 
• Peer mediation group 
• Student contracts 

 
 
 
 

Immediately: 
• Name problem behavior 
• State school-wide expected behavior 
• Model expected behavior 
• Ask student to demonstrate behavior 
• Provide acknowledgement to student  
• Administer response based on your school’s major/minor plan/flowchart 
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Florida’s Positive Behavior Support Project Effective Systems For Responding To Problem Behavior 2 

GUIDELINES FOR EFFECTIVE RESPONSE SYSTEMS 

 

 
1). The response addresses the FUNCTION of the inappropriate behavior 
 

▪ Escape/Avoidance-motivated behavior ensures continued participation/ 
completion of activity 

• Work remains with student 
• Student completes work on their “own” time 
• Class is prompted to ignore behavior, as appropriate 
• Provide choices before the inappropriate behavior occurs (work with a 

buddy, work in a different location, work with teacher, etc…) 
• Present work in smaller chunks 
• Allow for breaks 
• Provide frequent encouragement, specific praise 
• Premack principle: “First do ______, then you’ll get to do ______.” 

 
▪ Attention-motivated behavior ensures teaching of appropriate ways to gain 

attention  
• Work with a buddy, when appropriate 
• Sit next to the teacher 
• Ask to provide answers, input, guess if peer’s answer is correct 
• Frequent praise for appropriate behavior 
• Contracting 
• Group contingencies (“If you raise your hand and wait until I call on 

you while we review this chapter, you’ll earn the entire class a ‘free’ 
question on their homework assignment.”) 

 
2). Responses for rule violation explained and regularly reviewed 

▪ More than once per semester 
▪ Using practical examples 

 
3). Responses are delivered consistently and in a timely manner 

▪ As a general rule, the worse/more frequent a student’s misbehavior is, the 
more immediate and consistent the response to the problem behavior should 
be. 

▪ For less severe students, you can address misbehavior immediately by naming 
the behavior, stating the expectation it violates, and stating the time the two of 
you will sit down to discuss it. “Paula, wiping your hands on your classmate’s 
shirt is not respectful. We’ll talk about it after I hand out everyone’s 
assignment.” 

 
4). Tie it back to the expectations/rules 

▪ This helps students to learn what is/is not part of the expectation 
▪ Makes the response seem less arbitrary 
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Florida’s Positive Behavior Support Project Effective Systems For Responding To Problem Behavior 3 

IS SUSPENSION WORKING? 

TARGETED TEACHING: USING YOUR CLASSROOM BEHAVIOR 
TRACKING FORMS 

  
5). Continue teaching rather than stopping the lesson 

▪ This helps to minimize escape-motivated behavior 
▪ Helps to facilitate other students’ learning 
▪ Serves to show you have high academic expectations for all students 

 
6). Use methods that bring attention to appropriate behavior and while tracking    
inappropriate behavior discretely 

▪ Use facial expressions, gestures to convey awareness of inappropriate 
behavior 

▪ Use proximity to stop inappropriate behavior 
▪ “Reinforce around” the inappropriate behavior 

 
 
 
 

When teachers refer students to the office, many times they believe a severe response, 
such as suspension, is warranted. 
 
• OSS is the most frequently used discipline method for schools (Adams, 1992) 
• Suspension does not appear to be a deterrent for future misconduct (Costenbader 

& Markson, 1997; Bacon, 1990) 
• Students removed by suspension are often those who need to be in school the 

most (academics) 
• OSS is often used to provide relief to teachers, and doesn’t address the issues 

that led to misbehavior (Morrison & Skiba, 2001) 
 
 
 

 
 
 

 
RATIONALE 
 
The tracking forms are often misused in schools.  They become a “classroom referral,” 
which is more punitive in nature than if we weren’t using the tracking form at all!  
Classroom behavior tracking forms are designed as a teacher tool to identify 
factors/patterns associated with the inappropriate behavior, so that we can effectively 
change that behavior or prevent it from happening in the future.   
 
The approach is different than the traditional way in which we may have viewed 
“tracking forms.” Traditionally, tracking forms kept a record of the number of times a 
behavior occurred and was used as documentation to “prove” interventions have been 
attempted or used as proof for suspension. 
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Florida’s Positive Behavior Support Project Effective Systems For Responding To Problem Behavior 4 

 

USING THE TRACKING FORM TO IDENTIFY PATTERNS OF BEHAVIOR 

GUIDELINES FOR USING THE TRACKING FORM 

The PBS approach is to use the forms in order to discover patterns so that we can change 
the behavior before it becomes more severe.  It aids the teacher in monitoring responses 
delivered to see if they are effective in modifying the behavior.  If not, other options are 
used. 

 
• What are the recurring behaviors?  
• When are the behaviors occurring?  
• What are the classroom interventions that have been used? Are these 

interventions working or does something else need to be utilized? 
• Why is the behavior occurring?  

 
Once you have identified patterns of behavior, try these approaches: 
 

• Proactive (Environmental): try to prevent the behaviors from recurring; 
look at the antecedents and environment 

• Educative (Replacement Behaviors): first we need to make sure we 
teach/re-teach desired behavior; teach a replacement behavior 

• Reinforcement (Encourage appropriate behaviors and discourage problem 
behaviors): make sure we only reinforce those behaviors we desire; are the 
responses we’re using addressing the function of the behavior; make sure 
we are not reinforcing the undesired behavior 

 
 
 
 

• Not all inappropriate behaviors are tracked! 
• Only recurring behaviors are tracked (this means there was at least one 

warning prior to using the tracking form). 
• Track 1-2 specific behaviors per student and only track one or two 

students at a time in the room (start with the most severe recurring 
behavior…you can’t change everything at one time!).  

• Track “what is working” or “why the behavior is occurring” rather 
than to simply track the number of times the behavior occurred.  

• Do NOT use form as a response to “punish” students (students do not 
need to know the behavior is being tracked). 

• Do NOT use repetitively to contact parents with negative feedback.  
Contacting a parent is considered an intervention; if it is not effective in 
changing the inappropriate behavior, do not continue to use the same 
intervention repeatedly. 

 
Remember, if the same behavior is occurring and you are using the same 
intervention (response), it is time to try something new! 
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Classroom Intervention Plan                                          Page 1 of 2 

SAMPLE - Classroom Intervention Plan  
(A blank Classroom Intervention Plan can be located in the Blank Forms tab) 

 
 

Classroom Expectations & Rules (3-5 Positively Stated.  Rules must be observable) 
1.  Be Safe 
 Walk in the Hallway, Use equipment appropriately 
2.  Be Respectful 
 Be to Class on time, Use an indoor voice, Say Please & Thanks 
3.  Be Responsible 
 Bring your Organizer to class, Stay on task, and Do your Homework 
 
 

Teaching Behavior (how you will teach, when you re-teach, how you will remind students, 
etc.) 
Review daily in a.m. 
Language Arts and Reading do a character analysis w/examples and non-examples of 
behaviors that characterize classroom expectations 
Daily review in p.m.  ask students for examples of students meeting 
expectations/following rules 
Get Character Education lessons that correspond with expectations that they struggle 
with 
 

Reward System (in addition to school-wide tokens, how will you recognize appropriate 
behavior) 
 
Verbal feedback throughout the day (4:1 target) 
Parent contacts for work completion and following expectations (2 week time period) 
Lottery tickets for following expectations during various periods across the day 
Weekly Drawings for free time, candy, first to be dismissed, HW pass, etc… 
 
 
 

Classroom Procedures (daily routine, when to sharpen pencils, turn in homework, get a 
hall pass, etc.) 
A.M. student responsibility to put homework in box, sharpen pencil, work on bell-work 
Restroom students may use the restroom before a.m. bell, 5 min before/after lunch 
transition, and 5 min before p.m. bell.  In addition, students have 5 passes per grading 
period to use at other times. 
 

T
ea

ch
in

g 
B

eh
av

io
r 

R
ew

ar
d 

Sy
st

em
s 

blutz
Underline

blutz
Underline

blutz
Underline

blutz
Underline

blutz
Underline



Classroom Intervention Plan                                          Page 2 of 2 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Responding to Problem Behavior (system for dealing with students who don’t follow rules 
and procedures) 
 
1. Restate expectation (verbal reprimand/correction) 
2. Loss of class privileges for day 
3. Lose opportunity to participate in weekly drawing 
3. Parent contact 
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Action Plan 
 

• Create classroom layout 
• Minimize congestion 
• Clear traffic lanes 
• Establish clear routines and 

procedures 
• Clarify transitions 

 
 
 
 

Resources 
 

*Effective Room Arrangement 
 
*Preventing Behavior Problems 
during transitions 
 
*Classroom Routines 
 
 

Status 
 

� Initiated  
           
� Somewhat in 

Place   
 
� In Place       
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• Check students understanding and 
provide feedback 

• Adaptations: add choice, 
alternating mastered skills with 
new skills; interest boosting 

• Balance schedule; eliminate 
downtime 

 

Resources 
 

*Narrative (choice, task  
  alternation, interest boosting) 
 
*Designing More Engaging  
  Activities 
 
*Comprehension Strategies 
 
*Harry Wong First Days of  
  School 
 
*Reading Resource Teacher

Status 
 

� Initiated  
           
� Somewhat in 

Place   
 
� In Place       
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 Step 3: Implement the Plan                1 
 

STEP 3: IMPLEMENT THE PLAN  
 

 
 
 
Be sure to coordinate with everyone involved in the plan and set a date to begin 
implementation.  It is beneficial to complete a specific action plan that breaks down each task 
that needs to be completed, who will complete it and the time frame for completing the task.   
 
The portion of the action plan that breaks down the implementation into steps is helpful in 
reminding the individual(s) carrying out the intervention of each element to be completed.  
 
Remember, results may not be immediate and it may take several days or even a week or so 
for the student to adjust to the changes and you begin to see behavior problems decrease.   
 
Your next step is to record data during implementation to use when you evaluate the plan for 
effectiveness.   It’s a good idea to include ways the teacher can track the effects of 
implementation personally, since this is the most immediate form of feedback. However, it’s 
also important to include methods that require an outside observer, as this will allow for more 
objectivity and provide information about the degree to which the intervention is being 
implemented as intended.  
 
Be sure the teacher receives regular feedback about the effects of the intervention, both as a 
way of motivating him/her, celebrating successes, and providing corrective feedback as 
needed. 

Step 1: Identify and Analyze the Problem 

Step 2: Develop the  
Plan 

Step 3: Implement the Plan 

Step 4: Evaluate the 
Plan 

(Response to Intervention) 
What do we do about it?

What’s the problem and why is it happening? 

How do we do it?

Is it working? 
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Step 4:  Evaluate the Plan 
 
   Evaluating the Plan 
   Sample Classroom Intervention Implementation Checklist 
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STEP 4: EVALUATE THE PLAN 
 

 
 

 
Once appropriate classroom interventions have been identified and implemented, it is 
imperative to monitor and evaluate outcomes of the interventions to determine whether or not 
strategies are working.  
 
Successful implementation of classroom interventions should be evident with: 

• decreases in problem behavior,  
• increases in appropriate behavior,  
• achievement of broader goals,  
• durability of behavior change over time, and  
• increases in academic achievement. 

 
Classrooms with less than 75% of students succeeding academically should review 
classroom data and make modifications to classroom interventions accordingly. Decision-
making must be made based upon on-going assessment of classroom implementation and 
reflect necessary training based upon data gathered. 
 
 
Positive Outcomes of Successful Classroom PBS 
 

• Significant reduction in problem behaviors 
o Disruptive behaviors do not interfere with teaching and learning 
o No more than once per hour 
o Document via frequency count of target behaviors 
 

Step 1: Identify and Analyze the Problem 

Step 2: Develop the  
Plan 

Step 3: Implement the 

Step 4: Evaluate 
the Plan 

(Response to 
Intervention) 

  

What do we do about it?

What’s the problem and why is it happening? 

How do we do it?

Is it working? 
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 Step 4: Evaluate the Plan                2 
 

• Students are engaged more 
o Never more than 2-3 students off-task at a time 
o Document via duration of time engaged 

 
• Students are completing assignments/tasks 

o No more than 10% of students have incomplete assignments 
o Improvement in academic performance 
o Document via grades & percent of students completing assignments 

 
• Students are following classroom expectation and routines 

o Students do not need consistent reminders 
o Review and re-teach rules & expectations before problem behavior begins 
o Document via direct observation of students self-reporting expectations when 

asked 
 

• Teacher comments are positive 
o 4-1 ratio of positive to negative comments 
o Document via teacher observations 

 
• A small number of students need individualized support 

o No more than 1-15% of students need individualized support 
o Document via individualized data collection (per student) 

 
Every 1-2 weeks, return to the Goal Statement you developed in Step 1: 
 
Goal Statement 
At least 80% of the students in Teacher #2’s classroom will engage in on-task behavior 
(listening quietly to instruction, taking relevant notes, keeping their eyes on the teacher) 
for at least 15 consecutive minutes during large-group reading instruction. 
 
Was this goal achieved? Were the outcomes of the intervention moving in the direction of 
this goal? Is more time needed, or should a significant change be made? 
 
Examples of different ways to check the effectiveness of interventions include: 

• Daily tally of behavior incidents 
• Daily rating of task engagement 
• Office discipline referrals for that classroom 
• Work products of students (accuracy, work completion) 
• Number of students participating in discussions 
• Time students spend on-task 
• Student interviews 
• Observation systems (BOSS) 
• Classroom Assessment Tool (repeated) 
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 Step 4: Evaluate the Plan                3 
 

Another important part of evaluation is to make sure that the interventions are being 
implemented as planned.  A Sample Implementation Checklist, with information from the 
Sample Intervention Plan, is provided on the following page.  A blank Implementation 
Checklist can be found in the Blank Forms tab. 
 
In a case where very little or no progress is made towards this goal, go back to your 
hypothesis statements and examine the data that was used to guide the intervention choice. 
Perhaps the data was not as accurate or as strong as originally believed, or perhaps there is 
another, more influential hypothesis that should be addressed. The problem-solving model is 
a continuous process that doesn’t end until a successful outcome is achieved. Whenever 
necessary, revisit your problem identification and hypothesis statements to ensure their 
accuracy and brainstorm new ideas to target for intervention.  
 
After implementing class-wide interventions, re-visit the original Classroom Assessment 
Tool results and repeat the instrument to identify any changes.  Determine areas of strength 
and areas of need. Develop a Classroom Intervention Plan highlighting areas of need in 
classroom. Be sure to continue collecting data and evaluating results; modifying classroom 
interventions as necessary. Remember to celebrate successes! 
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Teacher_________________                                                                                                         Date__________            

05-11-06 

 
 

SAMPLE 
(information from Classroom Intervention Plan) 

 
Classroom Intervention Implementation Checklist 

 
Directions: Insert the relevant items from your Classroom Intervention Plan into the checklist below.  

Remember, your plan may not include each of the sections and some areas may remain blank 
 
 
 

 
Interventions 

Was the intervention 
implemented? 

(Y=Yes/S=Somewhat/N=No) 

 Date 
 
3/21 

Date 
 
3/28 

Date 
 
 

Date 
 
 

Teaching Behavior 
1)  3-5 positively stated rules posted in classroom 
2) Rules reviewed daily in a.m. 
3) Language Arts character analysis 
4) Rules reviewed daily in p.m. 
5) Character education lesson corresponding with behavior problems  

 
Y 
S 
S 
Y 
N 

 
Y 
Y 
S 
Y 
S 

  

Classroom Procedures 
1) Procedures are documented where students can see 
2) Procedures are reviewed with students weekly  

 
Y 
Y 

 
Y 
Y 

  

Reward System 
1) Verbal feedback given throughout the day 
2) Parent contacts for work completion (2 week increments) 
3) Lottery ticket drawings randomly throughout the day 
4) Weekly drawings for incentives  

 
S 
N 
Y 
Y 

 
S 
S 
Y 
Y 

  

Responding to Problem Behavior 
1) Followed the hierarchy of responding to classroom problem behaviors: 
         1st - Restate expectations 
         2nd - Loss of privileges for the day 
         3rd - Loss of opportunity to participate in weekly drawing 
         4th - Parent contact 

 
S 

 
S 

  

Environment 
1) Create classroom layout 
2) Minimize congestion 
3) Clear traffic lanes 
4) Clarify transitions  

 
Y 
Y 
Y 
S 

 
Y 
Y 
Y 
Y 

  

Curriculum and Instruction 
1) Check student understanding and provide feedback 
2) Adaptations (choice, alternate mastered w/new skills, interest boosting) 
3) Balance schedule 
4) Eliminate/reduce downtime  

 
S 
S 
Y 
Y 

 
S 
Y 
Y 
Y 
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Blank Forms 
 
 
 Classroom Assessment Tool (CAT) 
 Blank Assessment Forms 

o Data Forms 
o Frequency 
o Frequency (2) 
o Duration 
o Scatterplot 
o ABC 
o ABC (2) 
o ABC Cards 
o Time Series Data 
o Positive Environment Checklist 

 Analyzing the Problem 
 Classroom Intervention Plan 
 Classroom Intervention Implementation Checklist 
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I. Ecological Factors: Various aspects of the classroom environment are altered to prevent or
to address behavior problems.

* Note: Bold wording indicates that the item is part of the FPMS

A.Physical Setting - The physical classroom setting is organized in a
manner that promotes learning and independence.

In place Somewhat Not In
In Place Place

AI. Are unnecessary and distracting items removed from view
and reach?

A2. Are all materials organized and easily accessible?
A3. Do students have secure and adequate spaces for personal

storage?
A4. Has furniture been placed to decrease traffic flow

challenges?
AS. Do instructional areas of the classroom have clear, visual

boundaries for students?
A6. Are the rules posted and written in words that all can read

and lor illustrated with graphics or icons?

B. Scheduling - The scheduling of instruction occurs in a manner that
optimizes student learning.

'In place Somewhat Not In
In Place Place

BI. Is the daily schedule of activities posted and reviewed
regularly?

B2. Are transitions and non-instructional activities posted and
regularly reviewed?

B3. Does the daily schedule provide each student with regular
time periods for independent work, one-to-one instruction,
small and large group activities, socialization, and free time?

B4. Does each student spend most of his/her time engaged in
active learning activities, with little or no unstructured
downtime?

c. Socialization - Opportunities for social instruction and social environments occurs in
a manner that optimizes student learning.

In place Somewhat Not In
In Place Place

CI. Is there an emphasis on the development of the individual
responsibility and independence of all students?

C2. Is there a process for regular (at least weekly)
communication between the teacher and family?

C3. Are skills taught in the settings and situations in which they
are naturally needed?

C4. Are friendships between students promoted?

CAT 3/6/2008 2
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C5. Are classroom assistants actively involved with students in a
mannerthat promotes their independence, learning and
interaction with peers?

C6. Are effective, efficient communication strategies being used
or taught?

C7. Are students with disabilities given opportunities to interact
and socialize with typical peers?

II. Classroom Behavior System: A behavior system is developed and implemented to
prevent or to address behavior problems.

A. Define and Teach Behavior
In place Somewhat Not In

In Place Place
DI. Are there clearly defined, positively stated expectations and

rules for the classroom (2-3 Classroom Expectations)?

D2. Are behavior referrals (those handled by the office as well as
the ones managed in the classroom) clearly defined and
differentiated?

D3. Is there a system for teaching and practicing behavior
expectations and rules to students?

D4 . Are data collected from classroom settings analyzed
frequently and used to guide ongoing behavior support
decisions?

B R dS t. ewar .ys em
D5. Does a reward/recognition system for appropriate behavior

exist in the classroom?

D6. Are there specific criteria in place for earning
reinforcers/rewards and are students aware of the specific
criteria?

D7. Are students always eligible to earn reinforcers/rewards?

D8. Are rewards that have been earned not taken away/threatened
to be removed?

D9. Are reinforcers age-appropriate and accessible for a diverse
group of students?

DIG. Is specific behavioral praise provided at a rate of 4
positives to every 1 corrective statement?

CAT 3/6/2008 3
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Blank Observation Forms 
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Time Series Data Form Instructions 

 
The Time Series Data Form can be used to complete direct observations of 
individual students or entire classrooms.  It is likely that school 
psychologists, behavior analysts or individuals with training in behavior 
observation will be skilled in conducting behavior observations with interval 
recording.  
 
The accompanying from can be used to collect data on 60 intervals of 10 
seconds in length (15 minutes total).  Behaviors to be observed and coded 
include (a) Disruptive behavior; (b) Harmful behavior; (c) Engagement; (d) 
Non-engagement; and (e) Teacher use of intervention.  All behaviors will be 
scored using partial interval occurrence except for (c) Engagement which 
will need to occur during the whole interval to be coded.  Partial interval 
recording requires each behavior to be observed DURING ANY PART of 
the observational interval in order to be scored.  Whole interval recording 
requires that the behavior be observed DURING THE ENTIRE interval in 
order to be scored. See the attached definition sheet for a description of each 
targeted behavior. 
 
If the Time Series Data Form is used for observing one child in the 
classroom, the observer will only observe the targeted student for 10 seconds 
and quickly circle or mark through the codes on the sheet.  The observer 
may want to have a 2-5 seconds scoring interval before observing the 
student for the next 10 second interval.  It is recommended that a tape player 
or PDA be set up to provide audio prompts when it is time to score the 
observation. 
 
If the goal is to gather data on the overall behavior of the classroom, then the 
observer may observe only one child during each 10 second interval and 
then move to another child for the next 10 second interval.  The observer 
may wish to follow the seating arrangement for the classroom to make 
certain that they are “catching” each student in the class several times during 
the observation period.  The overall score from an observation would 
provide data about the problem behavior, intervention, and engagement 
during that 15 minute period.  Such data will be most powerful if repeated 
observations occur across the day and across several days. 

























Classroom Intervention Plan

Classroom Expectations & Rules (3-5 Positively Stated Rules must be observable.)

Teaching Behavior (how you will teach, when you re-teach, how you will remind students,
etc.)

Classroom Procedures (daily routine, when to sharpen pencils, turn in homework, get a
hall pass, etc.)

Reward System (in addition to school-wide tokens, how will you recognize appropriate
behavior)

Classroom Intervention Plan Page 1 of2
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Teacher_________________                                                                                                         Date__________            

05-11-06 

 
 
 
 

Classroom Intervention Implementation Checklist 
 
Directions: Insert the relevant items from your Classroom Intervention Plan into the checklist below.  

Remember, your plan may not include each of the sections and some areas may remain blank 
 
 
 

 
Interventions 

Was the intervention 
implemented? 

(Y=Yes/S=Somewhat/N=No) 

 Date Date Date Date 

Teaching Behavior 
1)   
2)   
3)    
4)   
5)  

    

Classroom Procedures 
1)   
2)   
3)   
4)  

    

Reward System 
1)   
2)   
3)   
4)  

    

Responding to Problem Behavior 
1)     
2)    
3)   
4)  

    

Environment 
1)   
2)   
3)   
4)  

    

Curriculum and Instruction 
1)   
2)   
3)   
4)  
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