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	 Tier 1 RtI:B focuses on addressing the behavior needs of ALL students. 
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	Our District's Mission for RtI:B is to assist school teams in developing new, positively-oriented strategies that are grounded in research that provide 
support for at-risk students while helping ALL students become more successful learners and leaders. 
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	Today’s presentation will focus on Developing a System for Teaching Appropriate Behavior. 
Our purpose today is to:
1. help you understand the rationale and guidelines for teaching behavior 
2.   To start outlining a plan for teaching core behavior curriculum.  
3. to provide you with some unique and valuable resources for teaching behavior lesson plans.
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	There are 10 critical components of RtI:B 
Today we will focus on elements 3 and 4.  Our December webinar focused on Expectations and Rules.  Today’s webinar will expand on that to include lesson plans for teaching Tier 1 schoolwide expectations and rules. 
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	As school staff members, we are focused on teaching academics, which is the cornerstone of “School”, however we must remember that just like we teach academics we must teach behavioral expectations also.  Now this is a task that may require a mindset shift of many in your schools and can be challenging. The next few slides will cover some of the rationale for that “compelling why” that teaching behavioral expectations is important.
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	Why Should We Teach Behavior?”

There are cultural differences that exist among staff and families. Based upon cultural differences, how one should behave at home and school may be different or acceptable based on the culture.  When we don’t teach behavioral expectations, it leads to more time that the student is out of the classroom due to suspension, internal or external or placing student in alternative settings as a consequence.  In most cases, this is what the student wants, however we must remember that as long as the student is out of the classroom, they are missing out on academic engagement.  If we want to increase academic engaged time, we need to make a proactive investment in teaching appropriate behaviors.  Where do you want to spend your energy?

Code switching. Teaching students that there are times and situations where their behavior may need to change. For example, basketball rules. There are basketball rules for school and then there are rules for the basketball court in the neighborhood. You would NEVER play by the basketball rules for school on the neighborhood ball court. Staff-your behavior is different in school then a weekend backyard BBQ with your friends.
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	Many of us when we think of student behavior we resort to “They should know how to behave by now” a common complaint heard, especially at the secondary level).  Well let’s look at this, if a student is struggling academically we ask ourselves if is it a 
· **** Skill Deficit
· “Don’t have”
· Performance Deficit
· “Don’t know when to use it”
· “Are not fluent with it”
· “Don’t use it in all settings”
· Pre-requisite for Academics

the same is for behavior. After we teach an academic skill (i.e. multiplication) we provide the student the opportunity to practice the skills with feedback and correction if needed, we are asking the same thing to be done with behavior. 
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	This is a little cartoon that speaks to the fact that it is everyone’s responsibility to teach. We often hear “That’s their parents’ job” or “I don’t have time to teach behavior “but when we really think about it, It is our job to teach students the behavior skills and concepts needed for their respective grade level.  
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	It’s not enough that we just go over the expectations the first couple of days of school.  We need to consistently be teaching behavior. Teaching behavior is part of the ten critical elements of RtI:B.  and without that piece, PBIS (your tier 1 behavior plan) will not be successful 
 

	[image: ]
	A lot of the social skills and behavior we want to see our students demonstrate is really a prerequisite for some of the instructional strategies that we’re using ie small groups and cooperative learning, so it is important to include Social and Emotional Learning when teaching behavior expectations and rules.  Broward County has 5 competencies for social and emotional learning that include:
5 SEL Competency
· Self Management 
· Self Awareness
· Social Awareness
· Relationship Skills
· Responsible Decision Making 
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	BCPS SEL standards describe the content and skills for students in grades K - 12 for social and emotional learning.  Each learning standard describes what students should know and be able to do in early elementary (grades K - 3), upper elementary (grades 4 - 5), middle school (grades 6-8), early high school (grades 9-10), and upper high school (grades 11-12).  
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	PBIS developed chart.  Across the top are some evidence-based instructional strategies that we often use in the classroom. Looking down the left hand side are a list of social skills.  These social skills need to have been mastered in order to really be successful and get all you can out of the instructional strategies. 

These are all social skills and behaviors we want our students to master so they can be successful in the classroom. 
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	When developing your core curriculum, look at current curriculum lesson plans…Some schools elect to use existing curricula such as Character Education.  In doing so, we want you to make sure to identify how their Tier 1 expectations will be incorporated into each lesson.  

What is important to keep in mind that the lessons are easy to use.  The more complicated the lesson, the less likely a teacher will teach with fidelity and follow-through.  

Of course, including family engagement strategies is always optimal.  As I mentioned, you can try the ideal student/or ideal child activity with parents/families. 
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	Skillstreaming is a, research-based, prosocial skills training program.   Author Arnold P. Goldstein
Skillstreaming employs a four-part training approach—modeling, role-playing, performance feedback, and generalization—to teach essential prosocial skills to children and adolescents. 
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	Sample from skillstreaming book. 
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	Skill card
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	Cloud 9 sample  - is a behavior curriculum that is also being used in our district.  Schools interested must purchase this using their own funds. 
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	Go LEAPS is an online resource.  Broward county has paid for subscription so it will not cost schools any money to use this site.   This is a great resource for finding lesson plans for behavior, social and emotional skills. 
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There are varying numbers of exercises that accompany each lesson.  This particular lesson actually has 16 exercises. 
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	 - teachers can choose all of the components or just a few.  Whole group or small group.- it doesn’t have to take a lot of time.
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	Sample character ed lesson
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	Now that you have an idea of why we should teach behavior, lets talk about how to actually teach those Expectations and Rules, They must be overtly taught to the students.

Teaching behavior lessons is very similar to teaching academics.   The lesson plans for basically look the same **except that lesson plans for rules need to start with the expectation and they need to incorporate behavioral practice (the students must perform the rule), and the lessons need to occur in the setting where they apply. 

Many schools use a station rotation format for classes to visit the targeted areas to learn the setting-specific rules. 

Lessons for expectations are concept-driven, and can include all kinds of creative activities. Lessons for rules are more practical/ concrete. Let them know that we are going to provide a sample template for both expectations and rules lesson plans that has all of these components
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	Things that you should know when you are teaching behavior.  When will it be useful? Why are we doing this?  Often we talk about making academics relatable to real life and we need to do the same with behavior.  Relatable to school and home as well.  Make sure we model what those skills look like.  Link at bottom is from edweek on SEL and why we should teach it. 
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	This is a sample Lesson Plan for teaching expectations.  Again, for expectations you can be more creative and go leaps is an excellent resource for this.  Lesson Plans are for small-group and classroom lessons. Behavior needs to be taught in the same format as any academics.  We do not hold “academic assemblies” at the beginning of the year to teach algebra and should not hold “behavior assemblies” to teach behavior unless they are supplemented with these teacher-directed lesson plans.

The examples and non examples provide a description of the behavior so students can see what it looks like to behave that way.  
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	This is a sample Lesson Plan for teaching Rules in the cafeteria. Lesson plans for rules are more practical and concrete. 
*Lesson Plans for rules are to be taught in the setting where they apply, by a teacher (not just in a behavior assembly)
· Detailed with enough specifics to be replicated by others
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	So far we have talked about why teaching behavior lesson are important and how to teach those lessons, Now I’d like to talk about when to teach behavior.  One way to address the issue of finding time to teach behavior is if the behavioral curriculum is embedded in ongoing school activities/initiatives, academics, & discipline process. 
Some schools have a character education curriculum that they follow and they embed their school wide expectations into their lessons for teaching the character traits.   A little later, I will show you how and where to access our county’s character trait behavior curriculum as well as a schedule for how to align the two. 
Some schools have found success by embedding behavioral lessons into academic content areas.  If your school is doing this, a good idea would be to try to build a lesson plan bank so others can use the resource, and so teams can point to a behavioral curriculum.  

· Bell work “due now”- instead of traditional “due now” or  “do problems 1-5” maybe talk about what it means to be responsible. 
· 
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When implementing lessons, it is important that you identify some time in the master schedule for explicit instruction of expectations and rules.  For example, we usually see schools incorporate into your welcome back assembly
A set schedule is necessary to help develop a common language at the school – everyone hears the same info at the same time and to help the school be accountable.   Instruction should be data-based, so it’s responsive to current needs. Teams can look at historical trends to identify what skills are most needed at different times of the year, they can solicit faculty input as to what’s needed, and they can look through their ODRs for the current year to see what the most common problems are. 
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	This school chose to teach “behavior of the week”  included “I can problem solve” and skill streaming- they took a resource they already had at the school and then shared out with teachers.  Also takes pressure off of teachers who say they don’t know how – you provided the lessons for them and they don’t have time- you put the times on the master schedule.  Without a schedule, the lessons kind of go by the wayside and are not actually taught.  
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	These are all examples of how schools have made time for formal lessons on behavior.  Teams need to think outside of the box & examine their master schedule with an open mind to find ways of carving out time for these lessons.
For example, Videotaping Week 1 intro events…new students can watch the video to be oriented to the Tier 1 expectations;  if you have a TV monitor in the front office that displays announcements,  the video could also be looped for everyone to see/hear while they wait.

	[image: ]
	The more you teach & use the language of their Tier 1 expectations, the more effective you will be in changing behavior. A best practice is having posters around the school. Posters are a good idea because they serve as visual prompts or reminders for appropriate behavior, and will also help remind staff and teachers to stay focused on the positive.   It is also an evaluation item on the Walkthrough.
You can use technology such as the video looping in the front office or even saving Tier 1 expectations on screensavers just as an example.
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	Just an example. T-Shirts are popular, can serve double duty as incentives, dress code alternatives, etc…
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	Everyone is an integral part of establishing a Tier 1 PBS culture and in such, everyone is responsible for implementation.   This starts with the administrators’ responsibility to communicate that this is just as important as academic instruction.. 
Related to this idea, putting behavioral lesson times on the master schedule can also help administrators identify which times to conduct walkthroughs if they want to see how the curriculum is being taught. This also helps the staff by allocating time to do what they’re being asked to do instead of asking staff to do something and having them walk away with feeling like “when or how am I going to find time to do this?”
Student created product samples such as posters or essays are a way to monitor fidelity as well as interviewing random staff/students…if they can’t name the expectations, they probably weren’t taught (or they weren’t taught very well/often enough).
Interview random sample of parents as well- drop off/pick up; phone calls; post questions online, email messages, blogs, school Facebook page-
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	Another way to have teachers implement with fidelity is to show how this aligns with Marzano’s Learning Map.   In design question 6, teachers are evaluated on how they not only establish but maintain classroom rules and procedures.  

Design question 7 refers to how teachers evaluate adherence and lack of adherence to rules and procedures.  If you don’t have any rules in place, then you are not able to measure this at all.  
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	In summary, we must remember that it is as important to teach behavior just like we teach academics.

· It must be systematic and ongoing
· If you already have school-wide rules and expectations, you can move forward with that just review to make sure that it is stated using Tier 1 language
· Remember there are formal and informal ways to deliver rules and expectations
· Lesson should be easy and user-friendly 
· Make sure to develop a monitoring system for fidelity
· Involve families by communicating with them the rules and expectations via video or newsletter.
Family Engagement: 
· Record everything you do and share with families (remember to have consent for those in the videos)- make it available on their parent portal for them to watch when convenient
· Open up media center for parents to use computers when necessary. 
· Sharing videos with parents- showing them what each expectation looks like and what the rules look like in every setting
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Diversity,	
  	
  Preven-on	
  &	
  Interven-on	
  Dept.	
  



“If	
  a	
  child	
  doesn’t	
  know	
  how	
  to	
  read,	
  we	
  teach.”	
  



“If	
  a	
  child	
  doesn’t	
  know	
  how	
  to	
  swim,	
  we	
  teach.”	
  



“If	
  a	
  child	
  doesn’t	
  know	
  how	
  to	
  mul-ply,	
  we	
  teach.”	
  



“If	
  a	
  child	
  doesn’t	
  know	
  how	
  to	
  drive,	
  we	
  teach.”	
  



“If	
  a	
  child	
  doesn’t	
  know	
  how	
  to	
  behave,	
  	
  



we…teach	
  	
  or	
  …punish?”	
  



	
  



	
  	
  “Why	
  can’t	
  we	
  finish	
  the	
  last	
  sentence	
  as	
  
automa-cally	
  as	
  we	
  do	
  the	
  others?”	
  



	
   	
  	
   	
   	
   	
  	
  (Herner, 1998)	
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“

If	a	child	doesn’t	know	how	to	read,	we	teach.

”

	

“

If	a	child	doesn’t	know	how	to	swim,	we	teach.

”

	

“

If	a	child	doesn’t	know	how	to	mul ply,	we	teach.

”

	

“

If	a	child	doesn’t	know	how	to	drive,	we	teach.

”

	

“

If	a	child	doesn’t	know	how	to	behave,		

we…teach		or	…punish?

”

	

	

	

	

“

Why	can’t	we	finish	the	last	sentence	as	

automa cally	as	we	do	the	others?

”

	

			 	 			

(Herner, 1998)

	


image6.emf



Diversity,	
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  &	
  Interven-on	
  Dept.	
  



Teaching	
  Behavior	
  



1.  Cultural	
  Differences	
  	
  
a.  Staff	
  and	
  families	
  	
  
b.  School	
  and	
  home	
  context	
  
c.   Need	
  to	
  teach	
  “code	
  switching”	
  



	
  



2.  Fear	
  of	
  Academic	
  Failure	
  	
  
a.  May	
  drive	
  students	
  to	
  avoid	
  stressful	
  situa-ons	
  
b.  Need	
  to	
  iden-fy	
  appropriate	
  alterna-ve	
  behaviors	
  to	
  be	
  



taught	
  



3.  Time	
  Out	
  of	
  Classroom	
  	
  
a.  Nega-vely	
  impacts	
  student	
  academic	
  engaged	
  -me	
  	
  
b.  Skiba,	
  R.	
  &	
  Peterson,	
  R.	
  (2003).	
  Teaching	
  the	
  Social	
  



Curriculum:	
  School	
  Discipline	
  as	
  Instruc-on.	
  	
  Preven&ng	
  
School	
  Failure,	
  47(2),	
  66-­‐73.	
  	
  
•  FLPBS	
  Website,	
  Resources,	
  Research	
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Reasons	
  for	
  Teaching	
  Behavior	
  
1.  Problem	
  Behavior	
  	
  



a.  Skill	
  deficit	
  
b.  Performance	
  deficit	
  
c.  Skills	
  are	
  not	
  taught	
  in	
  context	
  
d.  Skills	
  are	
  not	
  consistently	
  rewarded	
  and	
  encouraged	
  	
  



2.  To	
  learn	
  a	
  new	
  behavior,	
  it	
  needs	
  to	
  be	
  repeated	
  an	
  
average	
  of	
  8	
  .mes	
  



3.  To	
  unlearn	
  an	
  old	
  behavior	
  and	
  replace	
  it	
  with	
  a	
  new	
  
behavior,	
  it	
  must	
  be	
  repeated	
  an	
  average	
  of	
  28	
  .mes	
  



	
  	
   	
   	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  -­‐	
  Harry	
  Wong	
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Everyone’s	
  Responsibility	
  
1.   Expecta*ons	
  support	
  the	
  school’s	
  mission	
  statement	
  



2.   Proac*ve	
  discipline	
  improves	
  school	
  &	
  classroom	
  climate	
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“Social	
  Skills	
  are	
  those	
  behaviors	
  which,	
  
within	
  a	
  given	
  situa-on,	
  predict	
  
important	
  social	
  outcomes.”	
  



	
  
(Gresham,	
  1986,	
  p.	
  5)	
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13 



Social	
  Emo-onal	
  Learning	
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Pre-­‐Requisite	
  for	
  Academics	
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Developing	
  the	
  Core	
  Curriculum	
  
1.  Explore	
  Current	
  Curricula	
  Lesson	
  Plans	
  	
  



a.  Skillstreaming,	
  PREPARE,	
  Second	
  Step,	
  LEAPS,	
  etc.	
  



2.  Lesson	
  Plans	
  Online	
  
a.  Character	
  Counts:	
  Align	
  6	
  pillars	
  with	
  Tier	
  1	
  Expecta-ons	
  	
  



•  hJp://charactercounts.org/lesson-­‐plans/index.html	
  
b.  Florida’s	
  PBS	
  website	
  



•  hJp://flpbs.fmhi.usf.edu/teaching_lesson_plans.asp	
  	
  



3.  Customize	
  Lesson	
  Plans	
  
a.  Review	
  behaviors	
  from	
  ‘Ideal	
  Student’	
  Ac-vity	
  1	
  	
  
b.  Involve	
  students,	
  families,	
  community	
  	
  



4.  Make	
  lessons	
  easy	
  for	
  staff	
  to	
  use	
  
a.  Provide	
  ini-al	
  lessons,	
  incen-ves	
  for	
  addi-onal	
  ideas	
  



5.  Include	
  family	
  engagement	
  strategies	
  in	
  lessons	
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Skillstreaming	
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Skillstreaming	
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Go	
  LEAPS	
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Sample	
  Character	
  Ed	
  Lesson	
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Teaching	
  Behavior	
  Lessons	
  



1.  Set	
  the	
  context	
  -­‐	
  Explain	
  why	
  the	
  lesson	
  is	
  important	
  or	
  
relevant	
  



2.  Define	
  concept	
  or	
  skill	
  with	
  examples	
  &	
  non-­‐examples	
  
3.  Have	
  students	
  apply	
  the	
  knowledge	
  or	
  skill	
  	
  
4.  Provide	
  addi-onal	
  prac-ce	
  with	
  feedback	
  
5.  Differen-ate	
  instruc-on	
  based	
  on	
  student	
  need	
  



Rules	
  
Students	
  must	
  rehearse	
  specific	
  skills	
  



in	
  the	
  iden,fied	
  se.ng	
  



Expecta,ons	
  
Concept-­‐Level	
  



Lessons	
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What	
  Should	
  it	
  Look	
  Like?	
  



•  Provide	
  ra-onale	
  including	
  when	
  it	
  will	
  be	
  useful	
  
•  Task	
  analyze	
  the	
  skills	
  in	
  the	
  step	
  



•  Model	
  	
  
•  Prac-ce	
  (examples	
  &	
  non-­‐examples)	
  along	
  with	
  feedback	
  and	
  un-l	
  



mastery	
  
•  Provide	
  a	
  cue	
  to	
  use	
  when	
  promp-ng	
  student	
  use	
  in	
  future	
  
•  Provide	
  examples	
  of	
  when	
  to	
  use	
  skill	
  outside	
  classroom	
  
•  Schedule	
  ongoing	
  prac-ce	
  of	
  skill	
  in	
  real-­‐life	
  situa-ons	
  
•  Provide	
  informa-on	
  for	
  parents	
  and	
  ac-vi-es	
  for	
  at-­‐home	
  with	
  the	
  skill	
  



•  hKp://blogs.edweek.org/teachers/classroom_qa_with_larry_ferlazzo/2012/01/
response_ways_to_apply_social-­‐emo-onal_learning_strategies_in_the_classroom.html	
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Sample	
  Lesson	
  Plan:	
  Expecta-ons	
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Sample	
  Lesson	
  Plan:	
  Rules	
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Sample	Lesson	Plan:	Rules	
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Behavior	
  Curriculum	
  Development	
  



•  Bullying	
  Preven-on	
  
•  Character	
  Educa-on	
  
•  Safe	
  and	
  Drug	
  Free	
  Schools	
  
• Dropout	
  Preven-on	
  



Exis-ng	
  Ini-a-ves	
  



•  Language	
  Arts,	
  Social	
  Studies,	
  Math	
  
•  ‘Embedding	
  Tier	
  1	
  Expecta-ons	
  in	
  Academic	
  Lessons’	
  (Misc.	
  
page	
  16)	
  



Embed	
  Behavior	
  into	
  Academic	
  Lessons	
  



Incorporate	
  Lessons	
  with	
  the	
  Discipline	
  Process	
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Behavior	Curriculum	Development	

•

 

Bullying	Preven on	

•

 

Character	Educa on	

•

 

Safe	and	Drug	Free	Schools	

•

 

Dropout	Preven on	

Exis ng	Ini a ves	

•

 

Language	Arts,	Social	Studies,	Math	

•

 

‘Embedding	Tier	1	Expecta ons	in	Academic	Lessons’	(Misc.	

page	16)	

Embed	Behavior	into	Academic	Lessons	

Incorporate	Lessons	with	the	Discipline	Process	
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Implemen-ng	
  Lessons	
  



1.  Introductory	
  Events	
  
a.  High	
  profile:	
  School-­‐wide	
  assembly,	
  sta-on	
  rota-on	
  
b.  Input	
  from	
  staff	
  and	
  families	
  	
  



2.  On-­‐Going	
  Formal	
  Lesson	
  Plans	
  
a.  Set	
  a	
  Schedule:	
  	
  Minimum	
  requirements	
  for	
  number	
  and	
  



frequency	
  of	
  lessons	
  
b.  Use	
  Your	
  Data	
  



1.  Last	
  year’s	
  data	
  (historical	
  trends)	
  
2.  Current	
  data	
  	
  
3.  Staff	
  and	
  family	
  feedback	
  (surveys,	
  focus	
  groups)	
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Behavior	
  Curriculum	
  Pacing	
  Guide	
  
Twillinger Elementary 
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Scheduling	
  Lessons	
  



Videotape	
  introductory	
  events	
  



Morning	
  announcements	
  



Homeroom/calendar	
  -me	
  



‘Specials’	
  area	
  teachers	
  deliver	
  lessons	
  



Include	
  a	
  social	
  skills	
  class	
  as	
  an	
  elec-ve	
  	
  



Shave	
  1-­‐2	
  minutes	
  from	
  each	
  subject	
  throughout	
  day	
  



U-lize	
  community	
  resources	
  to	
  support	
  lessons	
  



Link	
  with	
  family	
  and	
  community	
  events	
  
34	
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Informal	
  Ways	
  to	
  Support	
  Lessons	
  



1.  Posters	
  or	
  murals	
  
2.  T-­‐Shirts	
  
3.  Agenda	
  or	
  book	
  covers	
  
4.  School	
  pledge/	
  song/	
  cheers	
  
5.  Expecta-ons	
  printed	
  on	
  school-­‐wide	
  tokens	
  
6.  Expecta-ons	
  on	
  school	
  marquee	
  and/or	
  hold	
  message	
  
7.  Model	
  the	
  expected	
  behavior	
  
8.  Reward	
  appropriate	
  behavior	
  as	
  it	
  happens	
  
9.  Engage	
  family	
  and	
  community	
  to	
  support	
  lessons	
  
10. Use	
  technology	
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Monitoring	
  Fidelity	
  
1.  Lesson Times on Master Schedule 



a.  Behavior curriculum is a priority 
b.  Administrator walkthroughs 



2.  Permanent Product Samples 
a.  Posters, pictures 
b.  Essays, etc. 



3.  Classroom Monitoring of Lessons Plans 
Example: Students create a checklist for “Being 
Prepared” for class.  Students fill out their checklists 
daily to assess their behavior, and graph the results 
on a wall chart. 



4.  Interview sample of students, staff and families 



40	
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  Summary	
  



1.  Behavior	
  instruc-on	
  must	
  be	
  systema-c	
  &	
  ongoing	
  



2.  Use	
  what	
  is	
  already	
  in	
  place,	
  if	
  it	
  works,	
  but	
  
incorporate	
  Tier	
  1	
  language	
  



3.  Use	
  formal	
  &	
  informal	
  instruc-onal	
  methods	
  



4.  Make	
  lessons	
  easy	
  for	
  staff	
  to	
  deliver	
  



5.  Develop	
  a	
  system	
  to	
  ensure	
  fidelity	
  



6.  Involve	
  students,	
  families,	
  and	
  community	
  in	
  lesson	
  
plan	
  development	
  and	
  implementa-on	
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Date	
  	
   Webinar	
  Topic	
  	
  
Thursday-­‐	
  April	
  28,	
  2016	
   Implementa-on	
  Plan	
  



Thursday-­‐	
  May	
  25,	
  2016	
   Classroom	
  PBIS	
  Systems	
  &	
  Evalua-ons	
  



Upcoming	
  Webinars	
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Diversity,	
  	
  Preven-on	
  &	
  Interven-on	
  Dept.	
  



Contact	
  Informa-on	
  
Diversity,	
  Preven-on	
  &	
  Interven-on	
  



Lauderdale	
  Manors	
  Resource	
  Center	
  
754-­‐321-­‐1655	
  



	
  
or	
  visit	
  our	
  website	
  at:	
  



www.browardpreven-on.org	
  
	
  










Diversity,		Prevenon	&	Intervenon	Dept.	

Contact	Informa on	

Diversity,	Preven on	&	Interven on	

Lauderdale	Manors	Resource	Center	

754-321-1655	

	

or	visit	our	website	at:	

www.browardpreven on.org	
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Diversity,	
  	
  Preven-on	
  &	
  Interven-on	
  Dept.	
  



Tier	
  1	
  
Response	
  to	
  Interven-on	
  for	
  



Behavior	
  (RtI:B)	
  
	
  
	
  



	
  
	
  
	
  



Addressing	
  the	
  Behavior	
  of	
  All	
  Students	
  
	
  
	
  










Diversity,		Prevenon	&	Intervenon	Dept.	

Tier	1	

Response	to	Interven on	for	

Behavior	(RtI:B)

	

	

	

	

	

	

Addressing	the	Behavior	of	All	Students	
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Diversity,	
  	
  Preven-on	
  &	
  Interven-on	
  Dept.	
  



District	
  RtI:B	
  Mission	
  Statement	
  	
  



Tier	
  1	
  Training	
  Across	
  Broward	
  
To	
   assist	
   RtI:B	
   teams	
   in	
   developing	
   new,	
  
posi-vely-­‐oriented	
  strategies	
  that	
  are	
  grounded	
  
in	
   research	
   and	
   support	
   at-­‐risk	
   students	
   while	
  
helping	
   ALL	
   students	
   become	
   more	
   successful	
  
learners	
  and	
  leaders.	
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Diversity,	
  	
  Preven-on	
  &	
  Interven-on	
  Dept.	
  
3	
  



Developing	
  a	
  System	
  
for	
  Teaching	
  



Appropriate	
  Behavior	
  



Sec-on	
  Goals	
  
1.  Understand	
  the	
  ra-onale	
  and	
  guidelines	
  for	
  teaching	
  behavior	
  
2.  	
  Start	
  outlining	
  a	
  plan	
  for	
  teaching	
  core	
  behavior	
  curriculum	
  
3.  Provide	
  unique	
  resources	
  for	
  teaching	
  lesson	
  plans	
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Diversity,	
  	
  Preven-on	
  &	
  Interven-on	
  Dept.	
  



Cri-cal	
  Elements	
  of	
  Effec-ve	
  RtI:B	
  



1.	
  Func-oning	
  RtI:B/Discipline	
  Team	
  
2.	
  Faculty	
  &	
  stakeholder	
  buy-­‐in	
  &	
  commitment 	
  	
  
3.	
  School-­‐wide	
  Expecta-ons	
  with	
  Lesson	
  Plans	
  
4.	
  Loca-on-­‐based	
  Rules	
  with	
  Lesson	
  Plans	
  
5.	
  Effec-ve	
  Discipline	
  Process	
  and	
  Procedures 	
  	
  
6.	
  Effec-ve	
  Reward/Recogni-on	
  Program	
  
7.	
  Implementa-on	
  Planning	
  
8.	
  Established	
  SPBP	
  Data-­‐based	
  decision	
  making	
  
9.	
  Classroom	
  Management	
  System	
  (CHAMPs)	
  
10.	
  Ongoing	
  Progress	
  Monitoring	
  &	
  Evalua-on	
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